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PREFACE

The purpose of this project is to transform the teaching of foreign
languages at all levels in Uzbekistan through the tramning of language
teachers. Tt was started many years ago with the founding in 2000 of
the Institute for English Language Teacher Education (IELTE} by
Ruth Petzold, the U.S. Regional English Language Officer, who at
that time was based in Tashkent, and bas been continued through
visits by a series of English Language Fellows and Specialists. In
addition, through the assistance of the British Council, pre-service
and in-service curricula (PRESETT and INSETT) were developed,
these now form the foundation for English language teacher tramning
in Uzbekistan With the publication of Presidential Decree 1875 in
December 2012, foreign language education and teacher-training
were made national priorities.

My work here began in October 2013 thh the choosing of a
group of writers who would dedicate their ime and energy to
researching current principles and practice m foreign language
teaching and teacher education and to writing materials that wall
engage trainers and trainees alike i the discovery of those principles
and the development of their own practice. The writers have worked
on this while taking care of their famnlies, teaching fudl-time, working
with teachers sent from other institutions for re-traming, working on
projects for the British Council and others, running student and
teacher competitions, and witing the mynad reports that go- with
being a university language teacher in Uzbekistan, Even their summer
“vacations” are taken up with duties placed upon them with
sometimes httle notice. To them go my profoundest admiration for
their dedication to their profession and my gratitude for allowing me
to be a part of their lives for the last two years. They have been my
family during this time and will continue 0 be with me for the rest of
my hfe.

Con Byrne Brewerion
D Tashkent, 10 July 2013



"This course is about becoming a teacher. If this were a traditional
teacher-training course, you would listen to lectures and read ariicles
about the theory and practice of teaching. This is not a iraditional
teacher-training course. In this course, you will spend most of your
time taking part in activities with your classmates. Through these
activities, you will learn how to think what good teachers think, fesl
what good Engiish teachers feel, and do what good teachers do.

The Precess

You will experience. You will experience meaningful language

learning activities as 1f you were a language student. Before you can

. know how to teach language effectively, vou should know how it

feels to learn language effectively.

You will reﬂect on your experience. You will think about your
learning experience. You will think about how it was a good
experience or not a good experience. Y ou wili think about whether or
not it was an effective way to learn language. You will share your
thoughts with your classmates and your mstructor.

You will conceptualize. To conceptualize means to think and
create ideas in your mind. As you reflect on your experience, talk

~ about 1t, write about it, maybe even draw piciures or diagrams about

Daie

it -- these activities will belp you construct your own ideas about
effective language learning and teaching.
You will app{y and practice.” You will observe other language

-..leammg experiences and apply the concepts you have leamed to

them. You will also create teaching materials and do practice

. teaching, You will also apply the concepts you have learned to
. creating language learning experiences for your classmates and others

-, - because the best way to know what it means to be a teacher is to teach,

Your own experience will be your best teacher.

. The process of becoming a teacher 1s a cycle.
During this course, you will circle this cycle many times. When
you finish, you will begin to know, think, feel and do as good teachers
know, think, feel and do.

G
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The Content _

The process of leamning to be a teacher isbutlton a methodology
of language teaching which in tum is built on a conception of _
language. You can think of it as a pyramid. )

M

What is language? In this course, language 15 “a svstem of
verbal symbeols that evolves individually and collectively through the
interactions of s users.”

Language 1s verbal symbols. Verbal symbols represent meaning
n the nunds of speakers, listeners, readers, and writers, Verbal
symbols do not represent things; they represent tdeas about things,
We communicate effectively to the degtee that our listeners or readers



know the thing'.s we are talking about and Teachers should learn to
have the same ideas about them. teach language through

Language changes over time, The lan- the same methodology that
guage that you are using today is different students learn 10 use fa:iguage
from the language used by your great- '
grandparents, which is different from the language used two hundred
years ago. Because each of us has different ideas of things, every time
we use language with others our language changes their use of language
and their language changes owr use of language. Over time, small
changes add up to big changes in how language s formed and used.

How is language taught? This course has adopted the
communicative approach to teaching language. It is not the only way
to learn and teach language, but it i1s one that 1s atmed at helping
people learn how to use their new language in daily life.

In the past, educated people often learned language so they could
read literary masterpieces in other languages. They also thought that
grammar was the most important aspect of language. This resulted in
what is called the “grammar-translation” method of leaming
language. Now, people need to learn language for daily
communication, and we know that leaming vocabulary and the
practical use of language are at least as important as learning
grammar. Therefore, we have adopted an approach that best fits the
reasons people nead 1o learn a foreign Janguage today.

How are language teachers taught? This course 1s based on the
premise that teachers should learn how to teach language through the
same methodology that students leam how to use language. This
brings us back to the cycle described above. Many of the activities
that you will engage in as you learmn how fo teach are the same types
of activities you wili engage your students tn as they learn how to use
language. Through them, you will fearn how to feel, think, and do as
good teachers think, feel, and do.

Conclusion

As you study, think about how language, language teaching, and
teacher training are all connected. Think about how the activiiies that
you engage int can be used or adapted to vartous ages of students,
especially younger learners. Finally, think about how yvou can help
other teachers become better teachers and learners.
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In this umit, you explore the nature of linguistic meaning,

KeY TERMS
pragmatic meaning, semantic meaning, schematic knowledge,
systemic knowladge

KEY CONCEPTS

— A word represents a concept, not an object; this 15 its
semantic meaning,

s~ A word refers to an object (which can be a concept); this is
Ifs pragimatc meaning,

»  Bach person’s concepts are unque.

«+ FEach person’s concepts, while unique, share wmany
simlarities with others,

- Expertence in the real world using language and interactions
with others in the same language community shape our ideas and
the language used to represent them. '
s~ Both knowledge of language and knowledge of the world are
necessary to fully understand language use.

10



Activity 1| Preview 12
Y ou test your own 1deas of the concepts presented n th1s
unit.
Activity 2 | Draw a flower 12
You learn that a word represents a concept, not an Obj ect,
and that each person’s concepts are unique. -.
Activity 3 | Draw aneother fower 13
You leam that language changes through interaction among
its users.
Aumty 4 | Meaning i4
You see that for words to have meaning both the semantic
_concept and pragmatic reference must be known.
Activity 5 | Twe types of knowledge 116
You understand that 1 order to construct language both
systeniic knowledge (linguistic knowledge) and schematic
kaowledee (knowledge of the world) are necessary.
Activity 6 | Review 17
You review the ideas you discussed in Activity | and discover
whether your ideas, and thus the language that represents
them, have been changed through your interactions with the
matetials in this vnit.

LIEE
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_ Actmty 1 | Preview
1 Objective:You will test yvour own zdeas of the concepts presenred
in this unit.

Reflect.

1. What do you think about the following ideas? Are they true?
Partly true? Wholly false? Discuss these tdeas with vour peers.
- Take notes on their answers and yours.

a. The meaning of the word howse 15 a real house.

b. Every time you use English with your friends vou are
changing how they use English. - '

¢. Poets, novelists, and other writers have the greatest influence
on language change.

d. Knowledge of the world -- culture, sclence, politics, art,
sports, ete, - can be as important for understanding language as
knowing the language itself’

e. A complete knowledge of linguistics is all a person needs in
order to be a good teacher of language use.

Activity 2 |Draw a flower

Objective: You will learn that a word zepres ents a concept, not an
object, and that each person s concepts arve urique.

Experience.

1. Draw a flower. Do NOT look at anybody else’s drawing, «”

2. Describe a flower tn words. Describe its appearance and other
ideas you have about it. Just write sentences about it. You should of
course try to write m English, but if you can’t think of werds, you
may mix in words from your own language. Once agan, do NOT read
or look at the papers of others.

3. After you have finished your drawing and writing, sign your
name by your drawing and under your writing. When your tramer
tells you, exchange your drawing and writing with the drawang and
writing of one of your peers. Note the ones you liked the most, Note
the similarities and differences between your flower and the ones you
liked @

12




Reflect @0+

4. What features or shapes or aspects of flowers are different in
the drawing and the writing of vou and your peer? Take notes and list
them below.

5. What features or shapes or aspects of flowers are similar in
the drawing and the writing of you and your peer? Take notes and list
them below, :

Conceptualize. 85+

6. What does the existence of differences m the drawmgs teli
you about your and your peers’ ideas of what a flower 157 Write your
answer in the space below.

7. What does the existence of similarities in the drawings tell
you about your and your peets’ ideas of what a flower 1s? Write your
answer in the space below.

Activity 3 [Draw another flower - : :

Objective:You will Tearn that language changes Ihrmtgh
interaction among s users.

Experience.

[. Choose two features (stem, petals, size, shape, arrangement of
parts, etc.) of two others” drawings and, in your notebook, try to draw
them exactly as the other persons drew them @

Persor 1, Feature | Person 1, Fearyre 2

Person 2, Feature 1 Person 2, Feature 2

2. Think about others’ flowers, both the ones you tried to copy
and others that you liked. How ate they different from yours? Make
some notes below. #~

12



3. Draw a flower again. While drawing a flowerin your
noteboek, think about the flowers of others, especially the ones you
admired. @

Reflect.

4. Now, look back at the flower you drew m Activity 2. Is your
second flower different from the first? What features changed
because of your viewing of others’ flowers? Write your answer
below. @, . ,

5. Does the change in your drawing indicate a change in your
concept represented by the word flower? ~~

Conceptualize. .

6. What does this ac‘uvnty mdicate about how language changes?
&

7. Multple choice question: According to a recent article in the
New York Times(Quenca 2012), which group is leading many
changes in American English now? Choose one.

8. Can you think of examples of language that 15 used mn
everyday Uzbek or Russian that ts not considered standard or correct?
Wiite some examplesin your notebook. Do you think these changes
someday could become standard Uzbek or Russian? #8.

Activity 4 | Meaning
Objective: You will see that for words to have meaning both the
semantic concept and pragmatic reference must be known.

Experience. Reflect.

1. Read this sentence.

14



2. Do you know the meaning of all of the words fn ﬂ‘i‘!s Sentence'?
3. Are the words in grammatical ordex? .
4. Do you therefore understand its meaning?
5. Fill in the blank in the sentence below. a

This ope
6. Ask your peers for their answers, Why do you all have

different answers?
7. What is the angwer? R.ead_thepa;raqraehs below to find ouf.

Sm(

PR

P

l'm the bl;mk n the sentence from before

8 Now fi
This operation is repeated twice so that

9. What do the words “this operation” refer to? Write your
answer below.

Conceptualize.

10. What does the preceding suggest about language meaning?

11. The words “this operation” are general and vague. You did
not know their meaning until they were put into a linguistic context

i3



to make them more specific. How could actions in the first paragraph
be made even more meaningfu]‘?

Apply.

12. What does do the ideas you've leamed imply about language
teaching? For example, when you teach vocabulary, how can you
help vour students understand and remember the words they are
supposed to be learning? Discuss this and write notes here. .7

Activity 3 [Twe types of knowledge

Objective:You will undersiand that in ovrder 1o construct
language, both systemic knowledge(linguistic  knowledge} and
schematic knowledge(lmowledge of the world) are necessary.

" Experience.
1. Two texts about tea ceremonies are given below. Fill in the
blanks with words or phrases that complete the meaning, 7

Text 1
The person preparing tea In my region, usnally a
_, puts green tea (imported from China) i one
of the teapots and fresh __~ leaves in the other. The
kettle is used to boil water. He puts a small quaniity of boiling
water in the first teapot to clean the green tea leaves, then
puts more bot water in the
teapot and boils 1f again mth the green tea. Then, he pours this tea
m the second teapot, which contains the To
the tea, pours from the second
teapot into the large giass, which contains . He
must hold the teapot the glass so “that the
_hot tea melts the rapidly. When the
solution is ready, it is poured mto tea glasses. This

15 “the first cup”. Jf

.. Tea 15 the staple drink of Central Asia, and -
__ (tea houses) can be found almost everywhere in

16



Uzbekistan, full of old ___chatting the afternoon away
with a pot of tea in the shade. In every Uzbek house a guest 1s
always offered a ___(asmall bowl) of aromatic green tea,
The tea from the (teapot) that has just been filled
with boiling water to brewispouredintothe __ andreturned
three times. The first returning is called " ", the second
" * and only after the third time does it become " "
or tea. Only in this way all the aroma and flavor of the tea is
believed to emerge. As a token of respect for the guest, the host
fills only - of the , and then, putting his
right hand to his heart, with his left hand holds out the teapot to
the guest. At the same time fresh, flat, round Uzbek _ is
served.

Reflect. @+

2. Which text was easier to complete? Why?

3. What kind of knowledge helped you to complete the texts?

Concepinalize.

4, What knowledge do we need to have m order to construct
meaning from texts and construct meaning in texts?

Apply.

5. What implications does this exercise have for the way you
will Jearn and teach English? -

Activity 6 | Review

Objective: You will review the ideas you discussed in Activity 1
“have changed and discover whether their ideas, and thus the
language thar represents them, have been changed through your
interactions with the materials in this unit

Reflect.

1. What do you think now about the following ideas? Have your

1deas changed through vour interactions with matertals m this unit,

your mstrucior, and your peers?
2. Dlscuss these ideas with your.pee.rs.la.ke.nolﬁs.mmdn

your knowledge anddeas. + E : IOy ,u-,» .

a. The meaning of the word hoqse 1s\a real- h0usé ::] ; ’1 TE L; )




b. Every time you use English with your friends you are
changing how they use English.

¢. Poets, novelists, and other writers have the greatest mmfluence
on language change.

d. Knowledge of the world -- culture, science, politics, art,
sports, etc. -- can be as important for understanding language as

knowing the language itself.
&. A complete knowledge of linguistics is all a person needs in

order to be a good teacher of language use.

i e . — T

neL YT
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In this unit, you acquire awareness of the sound system of English
from a communicative point of view.

KEY TERMS

consonant, intonation, minimal pairs, phonology, phoneme,
piich, prominence, prosodic stress, thythm, sense (ione) unit,
sound symbol, stress, supra-segmental units, syllable, vowel

KEY CONCEPTS

s~ Understandable latiguage depends on pronouncing the right
number of syllables and placing stress on the correct syllables.

s~ Stress in words and sentences consists of raising the pitch of
the voice on siressed syllables.

e~ Sense or fone unils are units of meaning in sentences.

+ Speakers indicate oral commas and full stops through lowered
imtonation at the ends of grammatical phrases and sentences.

s The stressed syllables of the most important words i a
sentence have the highest pitch.

#= Words are percaived as impottant because they mtroduce new
information, present contrasting facts or ideas, or add emphasis
t0 ideas already mtroduced -~ or any combination of the above.

v~ Changing the stressed word in a sentence can create different
implications,

= Intonation can express a variety tdeas and feelings: Even
though the words are identical, the meaning of the utterance can
be very difterent.

s~ Changing the stressed syllable can sometimes change a
word’s part of speech.

o+~ Learming the English phonemic system can increase
awareness of individual English sounds,

J— etz

Activity 1 | What do you know?
You evaluate your knowledge of English phonology.

20



Activity 2 | Syllables and stress

You leamn 1o distingmsh syllables and prxmary and secondary :

stress in English words,

22

Activity 3 | Phrasing and intonation

You leam about phrasing and senience intonation in spoken

English.

24

Activity 4 | intopation and meaning S
You leam about the communicative roles of senfence
intenation in spoken English.

Toe

Activity § | Intonation and coafrast
You see how changmg the infonatron of a word in a sentence
can send, by contrast, a different message.

28

Activity 6 | Intonation and fee!ing
You see how mionation varies accordmo to feelings and
ermotions.

29

Activity 7 | Stress interchange
You see that the same words should be stressed differently
depending on their part of speech.

31

Activity 8 | Sound symbols

You become aware of the international phonetic alphabet
(IPA) and the relattonships between English sounds and IPA
symbols.

32
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Activity 1 | What do you know?
Objective:You will evaluate your knowledge of English
phonology. -
Reflect.
Avre the following statements true or false?
1. You can change the meaning of a sentence by changing the
intonation of individual words.
2. In statements of fact, English is usually spoken with a level
tons of voice.
Stress normally falls on the last syllable of English words.
There is only one stressed syllable in ali English words.
English is spoken as 1t is wriiten.
- There are more sounds than letters in English.
. A change in stress can change the grammatical function of a

NS s

word

8. The stressed syllable of the most important word i a sentence
has the highest pitch.

9. You could get someone expelled from university by raising
the p1toh of your voice on a smgle word,

Achvnty 2 | S;yllablee and stress
- Objective: You will learn to distinguish syllables and primary and
secondary siress in words.

Experience. Reflect.

1. Listen to the following words one at a fime. Your trainer
will play the list more than once. Just histen the first time. The second
time you listen, write the number of syllables you hear in each word
after the lettar. The third time, you will hear the answer first and the

word again g 3




2. Listen to your instructor dlc’tate the words. Write them m the
blanks above or in your notebooks. - :

Conceptualize.

3, How would you divide ihe words above into syllables’? Where
would you divide them? Can you create some rules for yourself to help
you?

4, Different lang_,ua;,es divide words into sylables dlfferently
How do the rules differ in your language(s) from Engllsh‘?

S Wit is “stress”™ in words?

6.In cach of those words, which syllable has the greatest
promincnce?

7.Arc there any rules for syliable prominence in English? Can
yvou formulate a “rule of thumb™ (o help you?

Apply. :

R Listen to the following words and write down the number of
syables and the siressed syllable. For example, friendly has two
syllables and the firsi sytlable is stressed, so write 2/1. NOTE: Some
words have two primaty stresses. Which are they? . . .

Syllables and stress #2

| Word
fuendiy
differen

craflsman

courage

projecior

compuler

phatograpl

gxaming

23



|
_____________________ |

Reﬂect.

9. How are the words in the third column differest from the first
column?

10. In the third columm, if you were {0 stress an additional
syllable, which one would it be? For exammnle, the word graduarion
has four syliables and the third one is stressed (4/3). The first syilable
15 also stressed but it is less prominent than the third syllable, so you
write 4/3/1. Listen to the recording again and add the number of the
secondarily stressed syllable. . '

11, Which 13 the most commion pattern o each column? What
similarities do you see in the words with the same pattern?

e Activity 3 | Phrasing and intonation

Objective: You will learn abow phrasing and senience intonation
zn spoken Eng!:sh

' "Eagieﬁence, Reflect. _
1. Listen tothisséntence. @

Phrasing and intonation #1

a.  On which syllables does the speaker’s voice rise?

b. What happens to the speaker’s voice at the end of the
sentence?

¢ Grammatically, how is the information orgamzed? How
many phrasal units are theref‘ : :

24



d. Does the rise and fall in the speaker’s voice match the

meaning and grammar of the sentence?
2. Listen to another sentence. #

Phrasing and intonation #2
The _(_:éitbutside f’s"waiting fc_j_;_‘ :
a. On which syllables does the speaker’s voice rise?
b. How are the words organized phonologically? That is, how

many phrasal units are there? _
¢. What happens to the speaker’s voice at the end of the

~ sentence? '
#  d Docs the rise and fall in the speaker’s voice match the
meaning and grammar of the sentence? '
3. Listen to a third sentence. @

Phrasing and intonation #3-
in a way, it’s not what 1
expected.
a. On which syllables does the speaker’s voice rise?
b. How are the words organized phonologically? That is, how

many phrasal units are there?
¢. What happens to the speaker’s voice at the end of the
sentence? '
. What happens to the speaker’s voice after the word way?
4, Listen to a fourth sentence. @

Phrasing and intonation #4
I wanted to thank her, but she left
before I got the chance.
a. On which syliables does the speaker’s voice rise?
b, Tlow are the words organized phonologically? That is, how

many phrasal units are there?
c. Docs the rise and fall in the speaker’s voice match the

meaning and grammar of the sentence?
25




d. What happens 1o the speaker’s voice at the end of the
sentence?

e. What happens to the speaker’s voice after the word her?

5. What happens to the voice at the ends of statements in
English? In other words, how do you signal a full-stop with your
voice? How do you signal the ends of sentences in your language?

6. How do speakers signal commas in English? How do you
signal commas or other punctuation in your language?

NOTE.: The stressed syllable in each of these phrases is called the
topic syllable. Information is organized around the topic syllable.
The information organized around the topic syllable is a sense unit
or tone unit

“Activity 4 | Intonatior and meaning .
Objective:You will learn abow the commumicative role of
sentence intonation in spoken English.

Experience.
1. English uses voice intonation to indicate stress. Mark © the
syllable with the highest pitch in each sentence. G .~

Intonation and meaning #1

A: So, what about you? Do you eat a 1ot of 1
chocolate? -

B: All that cocoa butter and sugar makes me .
fat, so [ don’t. You’re slim; so I guess you
don’t either.

A: Well, actually I do eat a Iot of'chocolate. .
And ice-cream. S :

B: Lucky you!

Rejlect.

2. Which syllables were stressed?

3. Was all of the word chocolate stressed? Or just one syllable?
4. Why were the syllables stressed?

26




¢ vneepiualize. o
% Why were the words mcanmgful" To learn ﬁllS, answer th,e«..

veripiice of guestions posed by your trainer. Write the answers. P

'+« What about the words ice-cream, cocoq buiter, sugar?
Was this their first mention?

'I': What about the idea that these things make her fat? Or that
I} dhoes not eat a lot of chocolate? Were these ideas
mentioned before?

'I's So, what is one reason that these particular words are
important?

I't What nbowt the word you? Is you new information?

T No, why wa the word you stressed so many times?

'I't So. what is the reason that these particular words were
bnporiant?

'T: What about the word do? Was it grammatically necessaxy?
'F: Dues it provide new information or contrast? -
Tt So, why wits il stressed?

‘£t So, what it o third reason that particular words are:
Importam’?

(:. Stmmarice by completing the sentences:
. ‘The stressed syllables of the words
o qcntcnu: have the
b. Words are important for three reasons: They mtroduce
information; they present ___ , or they add.

Apply.
7. Listen to the recording of the next short dialogue twice and
magk the syllables with the highest pitch.

Intonation and meaning #2

A: | haven’t seen you for ages! Where on earth have you been?
1 1" ve just come from ftaly. Rome has a lot of amazing
seilptures, you know. Have you seen them?

A Nn. lmt I d like to.
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Practice the two dialogues below with a partner. Decide which _
information is now, contrasted, or emphasized. Act it out, switch
sides, and act it out again. Look at the dialogue one more time, and
interpret it differently. Act it out again.

Intonation acd meaning #3

A: Have we got encugh fruit for the party?
B: Well, we’ve got apples, oranges, and
peaches, but we don’t have bananas.

A: Could you run to the store and get some,
please?

Intonation and meaning #4

A: What is the capital of Denmark?

B: Idon’t know. What is the capital of
Denmark?

A: It's Copenhagen.

Activity 5 | Intonation and contrast

Objective: You will see how changing the intonation of a word in
a sentence can send, by contrast, a different message.

Experience.

1. Listen to the speaker of the following sentences. Mark the
syllable with the highest pitch in each sentence. 6.

Intonation and contrasi #1

a. Lola said Anvar broke the window...

b.Lola said Anvar broke the window. .,

¢. Lola satd Anvar broke the window...

d. Lola said Anvar broke the window...
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v l.ola said Anvar broke the window. ..

{ i .ola said Anvar broke the window...

Reflocr. .

2. Do ull the sentences have the same meaning?

). What do each of the statements imply? Copy your stress
markings {rom above into the sentences in the left column. Then,
{isten (o the statements one more time and choose from the probable
implivation for cach from the right column. ¢ .4

Lols suidd Anvar broke the | _--andcold airis
wiindow, .. © . | coming in,
»  Lola said Anvar broke the __+.-Really? Anvar?
whdow,,, '
v Lol sald Anvar broke the window | _ ...the expensive,

stained glass window.

__...in fact, she was in

i Laoba od Anvar broke the window .
the room when it

happened
« Lok said Anvar broke the window | _ ...and it’s in pieces
all over the floor.
1 bobssaid Anvar broke the __...but ’'m not sure I
window. believe her.
Conceptualize.

4, So, who might get in trouble because of the implications of
oach senlence? g :

Aclivity 0 | Intonation and feeling
Objective:You will see how intonation can vary according 1o
Jeelings and emotions.



Expericnce.

1. You will hear the same statement spoken ten times. Choose
an adjective irom the list below that best describes the speaker’s tone
of voice. Before listening, ask your trainer if you do not know the
meanings of each of the words. @ 4

afraid bored 1 brave |confident! cruel | detached

triendly |interested | kind | resigned | vigorous {uncertain

Intonation and feeling #1

1 suppese I could do it.

i 2
_____ 3 4

5 6

8

Reflect.
2. How does intonation vary according to the speaker’s feeling?
Apply.

3. Say thank you in the situations described below. &2

¢ You have been dreaming about an expensive gold watch,
hoping that your girlfriend/boyfriend would give one to you someday.
Today is your birthday and he/she presented you with the watch you
wanted. Say “Thank you.”

* You have given a formal speech to a large audience. Finish
your speech by saying “Thank you.”

* You have been doing housework all day long hoping to finish
early so that you can go out with your fricnds. But your mother
assigned you another chore just as you finished. How would you say
“Thank you™? o




eYou nre speaking to a group. One person is constantly trying to
help you by adding obvious comments. Try to stop him by saying
“Thaonk you.”

Aclivity 7 | Stress interchange
 (Mjective: You will see that the same words should be stressed
dittherently depending on their part of speech.
Experience and conceptualize.
l. Listen for how your group-mates say the words in boid. Is
there n difference in each of them? What part of speech is edach of
them? oes tho putt of speech affect which syliable is stressed7#8

Stress interchange #1

« Alison bought an amazing present for her sister.
i You need to be present in all the lectures.
et e present a gift to you.
v A preseatation in front of an andience can be
erndying,
= Presenting in front of an audience can be terrifying,

2. Listen as your trainer plays the recording. Underline ‘the
stressedsyllable. § 9 '

Apply.

{. In the sentences below, decide which part of speech the word
in bold is(noun, verb, adjective, adverb, gerund, participle). Listen to
the recording Stress interchange #2 and mark ¢ or underline the
stressed syllable of the word in bold. § )

Stress interchange #2

i, ‘mrpx isingly, the students did not object to the changp m the
oxam schedule.

b, We saw dozens of tiny glass objects in a store, arranged neatly
In arow.
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c. In the United States, the law permits drivers to make a right
turn on red.

d. In Uzbekistan, people can acquire a driving permit at the age
of eighteen and after having passed a driving exam.

e. Every month students are required to complete a project in
Integrated Skills,

f.  Alisher will project his PPt onto the screen so everybody can
see it.

g. Econoinists project that the employment rate will rise by June.
h. Farmers harvested a record-breaking amount of fruit last
year,

i. In a studio, singers make recordings of their latest songs.

J. Please don’t record my veice because | don’t like the sound
of it.

k. The content of the [anguage lesson was very interesting.

i. Some people are content to stay in the same village all of
their lives and never see anything new.

2. Use the foilowing list of words to make sentences. Afier
making the sentence, identify the part of speech, Write two sentences
for each word using different parts of speech. (You may use different
forms of the words.) Identify the part of speech in each sentence. 9.7

addre |condu |confli [expo |impa |insu | perfe |progre ;updat
§S ct ct it ct It ct ss e

Activity 8 | Sound Symbols

Objective: You will become aware of the International Phonetic
Alphabet (IPA) and the relationships between English sounds and
IPA symbols.

Experience,

1. How many letters and sounds are therz in the following
words? The first is done for you. 887
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Sound symbols #1

vumscionsness
vstentatious
ubigitous
youth
restavrant

Reflect and conceptualize 88

2 Is there o one-to-one relationship between letters and sounds
in Fnglish?

1, Haw con non-native speakers of English learn to pronounce

spedl words correctly?

4. How have you used phoaetic symbols in your learning? Were
they helpiut?

~ % In what ways can the International Phonetic Alphabet (TPA)

he uned inn teuching iinglish?

Apply.
6 LI H'A GAME Follow your trainer’s instructions. #®.<"

commny | o ro00 | | e
) -!}."', Faypt
_IU The oaon,
E,M.. LT po—
iy - shrew
F..;f:m’ o coin
| el ._ zebra
! Ml butter
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i i see, heat t leg, little
" hot, rock. 11} man, lemon
B . call, four N A0, ten
0 put, could it sing, finger
i blue, food [ pet, map
T .-ﬁvc, eye 5 red, try
_l.l: | II'IOH- rith h 5 Su, miss
] say. «i..in I she, crash
0 re, howne t tea, getting
i ;lmu b, e il check, church
w |whooar ] | 6 | hink, botk
1 nv.ﬁ l;;'ra— 6. - this, mother
oor M v | voice, five
Lorpetnl
.
w wet, window
z _zg;_.l_;z,;__ .....
3 pleasure, vision
dz [ just, laige




i/ William
i

Jersey |

Rules of the IPA Game
¢ You must find words in cach category that include the given
souitd (extra point if the sound does not begin the word),
» Underline the letters of the sound in each word. If the correct
letters are not underiined, no point is given for the word.
¢ No word may be used more than once.
& Your trainer chooses the length of time.
¢ The group with the most potats within the time Himit is the winner.

The IPA for English phonemes is on the next two pages. For a
full description of IPA English phonemes and audio recordings of the
sounds visit www.antimeon.com/ipa.

English phonemes in the International Phonetic Alphabet

{IPA)
Symbel § Example Symbol | Exampie
A cup, luck b bad, lab
q arm, father d did, lady
© cat, black f Jind, if
€ met, bed g give, flag
9 away, h how, hello
citiemna
3 twrm, learn i ves, yellow
1 hit, sitting k cat, back




UNITC
- LEXIS
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Symbol What it means

' is placed before the stressed syllable in a word.

[ka:(r)] means [ka:x] in American English, and {ka:} in
British English.

i(:.) means something between i: and i, Examples: yery
Uveri()], ability [.. 'biliti(t)), previous {'pri:vi(:)..s].

.1 shows that the consonant | is pronounced as a syllable
| (it sounds like a vowel). Examples: firdde lit.1], uncle
[“Nk.1}.

.n shows that the conscnant n is pronounced as a syllable.
Examples: written ['rit.n], listen [lis.n).
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OBJIECTIVE
In this unit, vou experience some aspects of the English lexical
system in order to prepare you to teach English
communicatively.

KEY CONCEFPTS
— Words have different functions and roles in
communication.

orthographic forms

o+ Words, for teaching purposes, consist not only of single
words but compound words, phrasal verbs, set and variable
phrases, idioms, collocations and habitual formulations.

v~ The definition of a lexical item consists of its features in
our mental dictionaries.

some of these are literal and some are idiomatic.

+  The connotations of words can affect our perceptions and
hence our choices.

o~ Synonyms and antonyms often consist of not single words
but phrases and circumlocutions.

Knowing a word means knowing its phonological and

Words can have multiple definitions derived from use;
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Activity 1{Definition
You think about the definition of the word word and whether
a linguistic definition is usefu} for janguage teaching.

40

Activity 2 [Words: Form and function

You review some basic terminology and learn that teaching
vocabulary means more than teaching the definitions of
individual words.

40

Activity 3 [Form: pronunciation and spelling
You learn that knowing a word includes knowing its spelling
and pronunciation.

42

Activity 4 [What is 2 word?
You leam that a word, for teaching purposes, is a lexical item.

43

Acti{%ity 5 | Meaning: Denotation
You learn that the semantic meaning of a word is its definition
in your mental dictionary.

49

Activity 6 |Meaning: Polysemy (multiple denotation)
You explore the multiple meanings of some common words.

49

Activity 7 [Meaning: Connotation
You experience and evaluate the connotative effect of words.

33

Activity 8 (Meaning: synonyms
You assess yourpassive acquisition of the meaning of lexical
items.

54

39




Activity 1|Definition

Qbjective:You will think about the definition of the word word
and whether a linguistic definition is useful for language teaching.

Reflect. Conceptualize.

I. Read the following definition of the word word and discuss
the questions that follow. 8@

A word is “a unit of language, consisting of one or more
spoken sounds or their written representation, that functions
as a principal carrier of meaning. Words are composed of
one or more morphemes and are either the smallest units
susceptible of independent use or consist of two or three such
units combined under certain linking conditions, as with the
loss of primary accent that distinguishes black-bird: from
black: bird-. Words are usually secparated by spaces in
writing, and are distinguished phonologically, as by accent,
in many languages.”

http://dictionary. reference.cony/browse/word2s=t

2. What are the characteristics of such a definition?

3. How useful is such a definition in teaching vocabulary?

4. What more do you need to know about words in order fo teach
people how to use English words weli?

Activity 2 |W0rds* Form and function

Objective: You will review some basic terminology and Ieam that
feaching vocabulary means wore than feaching the definitions of
individual words.

Experience,

1. Your trainer will divide the class into two sides and each side
info pairs. Fill in the blanks in the incomplete sentence given fo you
by your teacher. DO NOT LOOK AT PAPERS FROM THE OTHER
SIDE.

2. When you are told to do so, send one member of your side to
the other side to tell them the missing words. When you have the
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complete sentence, write it in the space below. Make sure you write
it correctly, LR

3.

Listen to the two sentences spoken aloud. Of the two versions,

which one had simpler words? Which one had more meaning after

you understood all of the words?

Reflect.

v Noo TP LR

How many sentences are there?

How many clauses are there? Write them out.

How many phrases are there? Write themout. - _
Verb phrases: o
Participial phrase: o
Prepositional phrases:

Noun phrases that are not part of another phrase:

How many words are there? (Do not write them out.}

How many distinet words are there? _

. Fillin the chart below. Under “Type™, label the parts. of speech

as e:ther ¢ontent words or function words, Wrife words from the
sentence in the right column

adjectives

adverbs

articles

conjunctions

nouns

prepositions

pronouns

verhs
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13. Do content words and function words both have form?
Meaning? Use?

11.  Which types of words are commonly taught m vocabulary
classes? Which type are commonly taught in grammar classes?
Should both be taught in both classes? &

Conceptualize.

12.  What have you learned so far about words? Write notes in
your netebook and be prepared to share them with the class. /o

Activity 3 |JForm: Pronanciation and spelling

Objective: You will learn that Inowing a word includes knowing
its spelling and pronunciation.

Experience.

1. How do you pronounce the letters o-u-g-h in each of the
following words?

Form: pronunciation and spelling #1

[though ‘through thought | bough 1 rough | cough

A

2. Can you think of any more words with the letters o-u-g-h in
them? Write them here.

3. Listen to the recording of a brief dialogue. it is repeated three
times, :

Form: pronunciation and spelling #2

A: I can do it
B: No, you can’t!
Ar Yes, I can!
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a. Which word receives the most siress in each line?
b. How does the speaker pronounce the word can? o
¢. How does the word can change its phonological form?
d. Why does it change?
4. How do you write the /iz/ sound in each of these words?. Say
the sounds aloud and write the word the sounds make to the right of

the transcription. Listen (o the recording. £

Forim: pronunciation and speliing #3

bfiz/
kfi:fp
fisht

recfizfve

nfi:/ple
k/is/
laz/is/

reltfiz/ve

5. Can you think of any more words with the sound fif? Wnte
them in your notebook. -

Reflect. Conceptundize, : :

6. Promunciation  is  phonological form. Spelling  is
orthographical form. What do the preceding exercises show about
the relationship between phonological and or’[hographrcal form in
English? :

Activity 4 |What is a word? .

Objective:You will undersiand that a word jbr teachzng
purposes, is a lexical item. -
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Experience.
I. Read the following questlons and then listen to the
conversation. The first veice you hear is Jen’s; the second is Kate’s,

he

a. Where is the conversation taking place? When is it taking
place? What are their reasons for being there? .'

b. How would you describe Jen’s tone of voice? How would you
describe Jen’s language?

¢. How would you describe Kate’s tone of voice? How would
you describe Kate’s language?

d. Listen. Do not turn the page until you are instructed to do so.

What is a word #1 (Jen and Kate)

Kate | Hi, Jen.
Jen | {surprised] Uh, hi Kate.
Kate | Didn’t expéct o run into yoz} here of all places Not realiy
Jen |your cupofteaha ha. | -
Kate | No, I dor’t come to thi 1s coffee house by myself very oﬁ:en
Jen | Well, she’s been a b1t cagey, _hasn t glven me, all thegory
Kate { details yet but - - ' 2 :
Jen | Uh, who?
Kate | Do you mind if we talk shop?.
Well, I was trying to relax --
Jen | Hillary, Imean, she only had a minute so-she to]d me in a
Kate | nutshell what you’ve been up to lately and —
Jer | Really? What did shesay?
Kate | Your work. 1t’s like you *ve been at it morning, noon, and
Jen | might. :
Kate | Yes, we --
For six weeks, no less. :
Jen |'Well, yes. I guess, veah, we have been working hard.
: And then some! That’s a long time in this day and age.
Then to have the carpet pulled right out from under you?
It’s an injustice. And it’s not fair either. -
Hmm, six weeks is not all that long and -
TO BE CONTINUED
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Reflect. . 3 N

2. In the conversation, some words:are in bold. Why do you
think they are in bold? of '

Conceptualize.
3. A WORD. What does each of the bold phrases mean in the
context of the conversation? Are they words? Discuss their meanings
with your peers, and in the chart below, write the meaning of each;
then, tick v the words or phrases from the dialogue that you would
congider to be a “word” — a single anit of m%ning

run into you

ofall places

coffee house

your cup of
tea

say

cagey
to be up to

gory details

tn a nutshell

Do you mind
if...

to tatk shop

morning, ,
noon and
night




working hard

no less

to have the
carpet pulied
right out
from under
you

in this day

and age

injustice

4, In the table below, place each of the above single units of
meaning (lexical items) in a category.

single words

compound
words

phrasal verbs

collocations

sei and
variable
phrases

idioms

Reflect.

5. Ponder and discuss the following questions. #§

a. Is a coffee house a single place? Is it a single word?

b. If you “run into someone” you meet them unexpectedly,
perhaps in a store or on the street. Meet unexpectedly is a noun phrase
(adjective + noun) while rurn into is a phrasal verb with the same
meaning: Is run into a single vocabulary item?

¢. For what purpose do people use the phrase “Do you mind if°?
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d. Do the phrases talk shop, in a nutshell, and morrning, noon,
. and night mean what the words literally say? Why do people use
- them?

e. The word gory means covered in blood: When people say they
want “the gory deiails” do they want to see actual blood? Does the
phrase the gory details have a single meaning (an idiom) instead of
three (article + -adjective -+ noun)?

f. Which do you think is more common in speech: “to work
hard” or “to work assiduonsly”?

Conceptualize.

6. After pondering the above questlons how can you recognize
phrases or clauses that function as lexical items? a4

7. Do people use more “chunks” of language such as set phrases
or idioms more often in speech or in writing? Why do you think so?

£

LExperience. Reflect. Conceptualize,

8. 'The conversation above is continuted below. (At the end you
hear a third voice.) Your trainer will play it three times. Listen the:
first time for meaning,. Listen the second time for pauses between
groups of words. Listen a third time and mark short pauses with a
slash / and long pauses with a double slash //. Afier listening, think
sbout rhythm and meaning together and underline the lexical phrases.
(You have just lcarned some of them; you must guess the rest.) fy 63

What is a word #2 (Jen and Kate)

Kate { Speaking of George, it was him that put the kibosh on the
whole thing, wasn’tit? The project could’ve been a cash cow.
He should let you see it through, in my humble opinion.
Jen |He terminated the project because he thought it was
tnconsistent with the company’s core mission, with its raison
Kare | d’étre. .

Uh huh. Well, he's an old fogey, if you ask me. If there’s
Jen |anything I hate, it’s a lack of originality,

Kate | | suppose he is sort of old-fashioned --
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{interrupting] Now, rhat ’s an understatemem, if L éver heard
one. Saw him at a traffic light the other day. His clothes, his

Jen ) hair. Let’s face it: George needs a make-over from head to-
Kate | toe, :
Jen | What does :hat have to do wnth managemcnt ablhty‘?
Kate | Yeah, the hlgher-ups You know, I’m Slck and tlmd of how
Jen |they.~ T B
Kate | Really, Kate, I need to go. _ _ -
Sam | Okay, nice talking to you. See you mafiana. Bright ‘n early?
Kate | Good-bye.
Sam | [looking around] Oh I dldn’t see you there ‘Sam. C’mon
over. . .7 - - S
Kate | Jen and Georgc
Sam | Yeah, what ahout them, S :
They got married six weeks ago Thclr mamage is jllSt out of
the starting gates and it could be biting the dust already
Really? I guessed as much, 2
Suye you did.

9. Can you pick out the lexical units in the above conversation?
Underline the lexical units and name which type of Jexical unit each
is. o

compound
words

phrasal verbs .

collocations l

set and variable
phrases

idioms
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Apply. '

10. Tn your notebook, wilte a short dialogue, story, or
paragraph using at least five of the lexical units you learned in this
activity. Your trainer may ask you to hand this in for assessment.

Activity 5 | Meaning: Denetation 'i

Objective:You will learn that the semantic meaning of a word is
its definition in your mental dictionary.

Experience. Reflect. _

1. In your notebook, draw a table, like a table you eat at. D not
lock at anybody else’s drawing. Ao

2. When your instructor tells you to, compare your picture of a
table to others’. How are the pictures you drew the same? Make a list
of things that all ot most of the drawings have in common. <~

3 Use the elements that all or most have in common to write 8
definition of the word table in your notebook. &

A tableis. . .

4. lLook al the photos in Appendix ] at the end of this module.
Tick v the ones for which you would use the word table according to
ihe definition you have wiitten. Which ones fit the best? Write the
numbers of the photos in your notebook. .

S, Copy the dictionary definition of the word table from the
board or write it down as your istructor stafes it. 7 7

6. When learning vocabulary, after you leam the pronunciation
and spelfing of a word, what is the next thing you usually want to
know? o o o

7. 1 the photos, some objects did not qualify as tables. For what
names do they qualify? s ' :

 Activity 6 [Meaning: Polysemy (multiple denotation)
- Objective:You will explore the multiple meanings of some
connon words. v -

- Experience.

- 1. The word table has other meanings. Maich the semanfic
méanings with the pragmatic meanings in the chart below.
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__Between the mountain ranges,
there lay a large 1able on which
people’ gréw various types of
fruits and vegetables. -

__Tt has chapters on types of
fruits and vegetabies, listed at the
front in a iable.

__ The resolution was fabled,
unhkely aver to be voted on.

. Martha’s meals are always so0
dehictous; she lays a great table.
__George created a rable on
which he classified types of fruits
.and vegetables. S
. Martha put different types of
froits and vegetables on atable
for eating.

Refizci. '
2. In this acuvity, which meaning of fable is the most basic?
B

3. How did other meanings come abowt? "
4. How can you know which meaning is intended? #8.~

5. IDIOMATIC USES OF THE WORD TA4BLE.

a. “The resolution was tabled, unlikely ever to be voted on.” In
this sentence, does the phrase literally mean “placed on the table™?
Consider the following uses of the verb (o able: % '



Is a tabled resolution more likely 0" be dlscussed i1 British
Parhment or American Congress? Why?

b Giuess the meanings of the- phrases n bo]d usfng the word
inble

All Gere
next round. Of_
seconds of exira
werg umng to- k
ik sl mlmned the tables on Ceri
the Uhehek torwand stode the ball from 1
defendi and ook the ball 111 im Q.
victory,
 totum the tableq on someone =




to wait tables

 Concepinalize.
" 6. Are the idiomatic phrases using the word table lexical units?
Why or why not? +
7. Summanze m a sentence or two what you have learmed about the
denotations of words. (A good summary 1s both complete and concise: It
uses your own words to state all of the main ideas in as few words as
possible.} &~
Apply.
8. Read the paragraph below. How many meanings of the
word “hand” can you find? Underline each and expiamn the
meaning, &

When I was living in Japan, 1 bought a second-hand car
for “free”. ¥t was in perfect working order, and even though
it was five years old, 1t was still stylish to look at It had a
handbrake between the seats instead of a foot pedal, making
the parking brake bandier to use. The owner handed over the
car because 1n Japan, people generally want things that are
new. When he handed me the keys, he said, “Tt's been a good
car, but it’s just too old for me now.” Usually, when objects
of value change hands, payment 15 expected. In addition, I
rarely take hand-outs because T've always worked for what
I've received. Even tf I had to work as a hand on a friead’s |
farm, I would earn what 1 received. He would not take a
single yen for the car. I gave him a hand with moving the
gpare tire from the tnink and said, “Sayonara.” T had a car. [
couldn’t drive it until I paid $1500 in taxes and $150 more
for a new spare tire, but 1 had a “free” car.
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Activity 7 [Meaning: Connetation R

hjective: You will eva!uafe the connoratrve e_ﬁéc:s of words

! sporienee.

t Your instructor will pass out two :eviews of the new wFotie
« Da it read anyone else’s review until after you have read your:
inpy of the review and answered the questionnaire. After
m ety the questionnaire, the class will combine its answers. Copy:
the + hyess dotals onto the form below. '

Revis
e sfion oo
Teatul

[
(suther’s
spution)

]
{yon I!lly?)

_ thy: legs thao 300 Ne| 3.00
( iltan 3.00 =

2. Wit led vou and the class to decide?
a FExplain why you personally decided to buy or not buy the
Cone B What Tentures allecied your deciston? What language in the
vaw vl tesd alfoeted vour decision? List some of the words that
vied your decision. - .
b Ihd those who read the other review come to the same
Sooson’?
1 Ihd they decide on the basis of the features of the phone or the .
laguape used to deseribe them?
0 Ask vour classmates who read the other review and came fo the
oppostie decrsion what led them to their decision. List some of the
words that a(Tected their decision. o8
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Reflect
3. Contrasting words and phrases e
‘& Your wainer will pass out a chart on “which “are written
conirasting phrases from each review. Mark each word or phrase as
positive () or negative ( 3 or neuiral ( &)

b, After you have completed this task, add up the positive (+1),
neutral (0), and negative (-1) for each review and write the totals here,
- _

L. Review #1 .

. Review #2: e
¢ Are the results similar in this question to the results in “Class
Totals/Average” chart above? If so, how did the connotations of the

4. What can you conelude about connotative language? Can the
pragmatic and semantic meaning of words be the same but have
djfferen;bconnotations? Write a short analysis of the denotations and
connotations of two or three synonyms from the reviews, B

Activity 8 |[Meaning: Synonyms
Objective: You will asse SSyour passive acquiisition of the mean ing
of lexical items. -
Reflect.
1. SYNONYMS. Find 4 word or phrase in this unit that hag &
stntlar meaning to the word or phrase in column 1, The first oneg is
done foryou e '

to 1un into someone
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~stbut a

I amnelhing civen

Vo

o b pret huginuing

booso be onding, suddent

o gancel or shut down

Lo help someone with o chio
£

. it fobsre

ansfer possession of
i

thang that produces a lot of

Carh
LN TR dcfcu :
S rmn e v
n it b m,d or stluzuhcd out
ot bt
2 Tiow ofien in the above hist of synonyins did you find two

llhule wordx with exactly the same meaning?

Conceptnalize

i How often in a language do you think true synonyms exist?
L 0

If true synonyms do not exist i a single language, how often

o they exist between different languages? #g2" :

§ What does your answer to the previous question mmply about
the uke of clectronic dictionanes (or Google franslator) to find the
exact right word” s



UNITD
GRAMMAR
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g anon:

NI : _
It thes untl, you explore the grammatical system uf Enghsh n -
afder 1o acquire an understanding of its relation to teachmg..
Fnpdih communicatively.

KV VERMS
oo o e
pl",‘ : |"li\«‘l.' 11i

hiy CONCEPTS : R SR

oo Ahammar is the study of what forms and stmctures are.
pormible i 4 lunguage -- traditionally, the morphoiogy and syntax
of senlonces

e+ commuonicative teaching, grammar is the study of not only
what Torms and structures are possible but of which forms and
miuctures will make meaning clear, especially when context is
Incking

o« Chiammar stid lexis combing to produce meaning,

o Intredyeing syngux or morphotogy into a string of words will
mttoduce, refine, or confint meaning.

o Grmniar and lexis are one system, the lexico-grammatical
dystem

o Clumping one may require an adjustment in the other. .

& The prammar of spoken language differs from the grammar
of wrilten lnnpnage

i
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Activity 1|What is gram mar?
You learn that knowledge of grammar traditionally includes
knowledge of syntax and morphology.

Activity 2 |Grammar and meaning

You leamn that knowledge of grammar also includes.

knowledge of grammatical meaning and use.

60

Activity 3 |Grammar and lexis
You learn that grammar and words are one lexico-
grammatical system of meaning

63

Activity 4 [Spoken grammar
You learn about some characteristics of spcken grammar,

65
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Adlivily |[What is grammar? - .

ective:  You will - learn  that ~fnmowledge of grammar
adttondl]y includes of syntax and mor phox’og}

I wpericace. Reflect,

|, Which ofthe foliowmg is a:n acceptable sentence in English?
Write a ¥ next to them,

2. What does the following string of words mean?

ety ek i, e

e how know not
SRY he we

b What did vou do ke guess the meaning?

n Ihd you by re-arrminging the words in different orders?

Iv Did you change the forms of the words? For example, did you
hinge aoy words from present tense to past tense or singular to
platal?

4 How imany possible word-orders are there? :

. ¥ you change the tenses or aspects of the verbs, how many
niore possibifities are there?
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6. Which of the following arrangements of the words are
* possible English sentences and which are not?

a. Put a v by possible English sentences. {Only a few of the
possible are presented. }

b. How did you know which ones were acceptable English word
orders and which are not?

¢. Look at f. Can vou change it to make it a question?

d. How did you know which words to change?

Concepiualize.

7. What is knowledge of grammar? Write a short definition i
your notebooks.

Activity 2 [Grammar and meaning
Objective:You will learn that Jnowledge of grammar also
- includes knowledge of grammatical meaning and use.

Experience Reflect.

1. Consider the following short statements and the sentence after
them. What meanings does the sentence convey ihat the short
statements do not?
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a. What meaning does the past—perfect progressive aspect of warn
convey?

b. What meaning does the modal verb woufa’ add to the
statement?

¢. What meaning does the preposition for add- t’o‘ the word
weeks?

d. Isthe word that grammatically necessary? Does the word rhat
add any meamng to the sentence?

2. Consider the possible word groupings in the next sentence
Tick v the most meaningful,

3. Divide up the senfence into the foliowing parts. Use the
markings indicated.
¢ subiect and object of main clause
ol




verb of main glg;;gg e
subjsct.of. &xbmmgmﬂaus@
simple verh of submsilnm.siausﬁ
modal verb .
(preposmona} phrases)
[complementizer]

# #»# ©& & @ W

~Ali had been warning us for weeks that a storm
would stitke on Friday.

- 4.+ Does knowing the functions of the parts of sentences make
them more meaningful? Why? _

vt Experience Reflect. -

5. Consider the two of the examples above (d and h) as
sentences.

a. What are the subject verb and object in the main clause of
gach sentence?

- b. Which of the two examples shows the standard order for

English?

6. Consider this context for the sentence. Which order ts better

in the context? Why?
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7. The second seitence begins with the word But. Some teachers
tell their students not to begin a sentence with con)uncnons like
huiotand. Is the word buz correct in this paragraph? . e

8. Is the construction “the rain to batter our wmdows correct?
What word is missing? Is it necessary?

Conceptualize. ' -

9. In what ways does grammar create meanin g‘? Write a short
paragraph in your notebookexploring this question.

Activity 3 [Grammar and lexis

Objective: You will learn thoi grammar and words are one lexico-
sranunatical system of meaning.

Lxperience.

1. Compare the phrases in the original with the vartations. Fill in
the blank with the missing words or word endings. If nothing is
required, write &, ' R

All had been warning us for - Al had been sayving
woeks that for weeks that

= he wonld not tell

he would not say

: when the sky
when the sky began o -t commenced
thunder i Supremaey . 1 thundering its
j supremacy .

. A a pugilist was hiti
@ proeihist was potnding onus. pugilistwas hitiing

weaklings 45
R weaklings
L hang on the
ait for the. e £
wait for ne t fury had passed
2. Which of the following are grammatical 'senteﬁ_ces? Tick

vihe correct ones. 47
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Reflect. Conceptualize. v
3. Discuss the effects that grammar has on meaning and the
effects that vocabulary has on grammar with your tramer and

classmates. %

a. What ts the difference between interesting and mreresfed‘?

b. What is the difference in meaning between cure and procure?
Joes the difference m meaning affect how they are used in sentences?

¢. Do x and y have the same or opposite meanings? Does the
prammatical form affect the meaning?

Fxperience. Reflect.

4. How nuiny ways can you get someone to do something for
your? To whon and in what situation would you use each of the
folluowing roquests? Are any too direct? Too indirect? s

a. Satd!

b. Pass me the salt.

¢ Could you pass me the sait?

d. Would you mind passing me the salt?

¢ 1 don’t want o interrupt the pleasure of your meal, but if vou
have o second, conld you please pass me the salt?

Cunceptualize,

S Can vou know a word 1if you do not know how s vuse with
other words affects s form and meanings? Write a short paragraph
about this tn your notebooks, 47

Activity 4 |Spoken grammar

Objective:You will learn about some characteristics qf spoken
Krammayr. L e
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Experience. Reflect. Conceptualize.
1. Read “Spoken Grammar” in Appendix 5 and dISCUSS it with
the group. o
. 2. Compare the characteristics of spoken grammar with vwritten
grammar. Use the chart below. -




Apply. A —

3. Listen again to the conversation you heard in Unit C between
Jen and Kate, Read along, if you wish. After listening and reading,
look for at least two examples of each of the above characteristics of

spoken crammar. Write them in the chart below. § <o

4. In the diglogue, Jen says, “It was him that put the kibosh on
the whole thing, wasn’t it?” Which is preferable for spoken grammar,
“It was he that,...” or "It was him that _..”

S. Explain the following statement: Give examples from the unit
or from your own language.
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JBIRCTIVE
In this unit, you learn about some aspects of spoken and written
rexts and their relationships to language leaming and t2aching.

KEY CONCEPTS

s~ The study of discourse is the study of language use in the
contexts in which it occurs.

Discourse includes the co-text, words and senfences beyond
the sentence, and the context, the personal, cultural, social,
political milieus of language use.

—~ The co-text and context of a spoken utterance affect the
intonation of words and phrases within the uiterance.

#  lexical repetition mamtains the topic of conversational
discourse and creates unity so written prose.

#~ Coherence is achieved through organmzing mformation
according to the principle of havipg given or assumed
nformation precede new or emphasized information.

= (aven or assumed information is often 1n the subject of a
sentence and new or emphasized information is in the predicate;
. however, other grammatical structures can also be used to state
both given and new information,

e~ Other texts, the people, the situation, the calture ~- these
affect the interpretation of langnage and its real-life (pragmatic)
consequences.

Activity 1 | What is discourse?
You formulate a definition of discourse through
experiencing language use in the context in wiich it
oecurs,
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Activity 2 | Discourse and phenology

You leain that the direction of conversational discourse
can be altered by changing the intonation of stressed
syllables of words.

75

I

Activity 3 | Discourse and vocabulary

You leamn that Jfexical repetition maintains the focus of
conversations, allowing negotiatton of meaning; 1t also
helps to unify prose around a single topic.

7%

“Activity 4 | Discourse and grammar

You leam that one characteristic of coherent prose is that
it is organized according 1o the gtven/new principle, in that
given information usually precedes new information in
‘sentences, and . that this is done through grammatical
m;eans :

79 1

Activity 5 | Discourse and context
You learn that discourse is about context as well as co-text.

80
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Activity 1{What is discourse?

Objective:You will formulate a definition of dzscOm‘se through
studying four instances of extended language use.

Experience.

1. Readthe followmg texts. (These are authennc English.} For
sach text, identify the following:

a. Channel: Was the language ongmaily spoken or written?

b, Setting: If the language was spoken, in which kind of place
was it spoken? If the language was written, i which kind of
publication would it have been found?

¢. Participants: If the language was spoken, who were the
.spcakus and listeners? If the language was wriitten, who were the
- weiter and infended readers?

d.  Topic: What was being spoken or writien about"

e.  Purpose: What was the purpose for the conversation, speech,
or written text? y

TextU#1 (What is discourse #1)

Do she always come home
school? i '
Miun
'Ohs '

so. and Qhe-hl\es R
af the Clape and su
Y mh Seel d()nl !

Mm Mn“

_perfectly.
“Yeah
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Channel? . R :
PartiGhPantsT .. e e e
~PUrpose? .

LN =

Texf g2 (Wﬁﬁi S discouise ¥ 2)

Channel? ...

Setting? . e
Participants,............
Topie? ... ... e

Purpose? ...0.0n 0

Text #3

L




e o

nothing
oo

Channel? ........ RO PRI DI USSR
Setting? .......... TR U

oD e e
Purpose? .. DI

Text #4

i
{s

[\

while ey cepr g
st woover the edy,
e hirdles aml persevere

A0 sueceed, according
anthor and former
geguany, the skt of

—

w1 he cuplaing, i
wome d the better YO
-y, e when you're-
eater (e (rust and, confide
" And where | there's

hir

Channel? ... e TS
Participants? ............. ...
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d Topic? ............ e U S e
e. Purpose? ........... et Ceeiens e e

8. FORMALITY.
a. Where would you plaee each text refative o the others on the
scale below?

Text#_ Text #MJ} Text#

b. What charactenstics of each text led you to feel it is less
formal or more formal?

3. Text #4 has some aspects of academic writing. What are they?

Reflect.

4. True or Faise. o

a. The texts above consist of individual words and sentences.

b. The tasks required you to learn individual words or analyze
sentences. '

¢. To perform the tasks, you hiad to look at patterns of language
use from sentence o sentence. |

d. The texts are examples of language Spoken or written by
native speakers for nattve speakers.

e. The tasks required you to look ai what where, when, who,
how, and why each text was spoken or writien.

5. How did knowing who spoke or wrote the text and for what
purpose help you to understand it better? 3

6. How did noticing relationships among words and ideas help
you to understand each text better? o

Conceptuahze : '
7. What is discourse? What do people look at when they
study discourse? Discuss this and write about it m your notebooks

24
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Aclivity 2 [Discourse and phonology
OMective: You will learn that the dtref,zwn of conversanonal
i o he waltered by changing the intonation of stressed

shoy o ks, .

t spetience. Reflect.
! In Unit B8 of this module, you experienced the following

+dmlegue, Can you Temefriber which syllables weére stressed?
~ Uidertine them and practice with a partner. <42 Q
Dixeourse und phonofegy #1

Fl

ERe F A : 4

A whit aboul you? l)o
B i coeon buller ang
shos ¢ You'mosling, o Lgl
Ay Wall e hmllv Ledor i
lent

Bt youl

Whun A ssked, Do you eat atot of chocolate?” to what word
vt AT guestion didB mp(md to?

What if the intonation in the first line were changed‘? ‘

Lanten 1o the begtining of the dialogue, & -

Discowrse and phonology #2

Al 8o, whut aboul you? 0 you cat a Iot ofcho
Bt No, o1 alor Pd say loss tlun 100 prois a r'h ay
Ad
"

b. 1o what idca was B responding to this time?
¢ Wl word did B stress?

d  What would A most likely say nexi?

L 1 alio et alot of ice cream,

H. Mivhe vou cat more on weekends. 8o, what abont per week?. -
til. | hope Joss, Any more than 100 grams wouid definitely be a lot.
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3. What if the intonation in the first line were changed to
emphasize yet another word? Listen again. @

“ i)iscoul;se ahd phﬂnolegy"ﬁé -

e,  What would you expect B’s next line most likely to ber -
i. No, not a lot. I'm trying 10 Jose weight.
ii. Me? Why aré you asking me? '
ii. No, but T 'Tove peanut butter. I cat a large spoonful every
Mornmg,

Conceptualize. Apply.

4. In Unit B, vou leamed that the three reasons for the stressed
syllables of important words to be emphasized was to signal new
information, contiast, emphasis or a combination of these. &

a. Which of these appears to be the most important in these short
dialogues?

b. Discourse 1s the study of language beyond the sentence. How
can changing your infonation change a conversatton? Is this affected
by the pragmatic context (the situation)?

¢. With a partner, fill in the last line of Discourse and phonology
#2 and the last two lines of Discourse and phonology #3 above by
having each utterance respond to the most highly stressed word in the
previous utterance. Practice the dialogues together. .

Actrvity 3 | Biscourse and vocabulary

Objective:You will learn that lexical repetition maintains the
focus of conversations, allowing negotiation of meaning, it also helps
unify prose around a single topic.
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Hyperience.
| Iisten and follow along as your trainer plays Text #]
wi (K. Aelly. D Dana) @ B

>: Causeé, she gets veally
k: Oh does ie?

D: sos and e bikes ia come home.
Bovise ot thee Cape aned squtd]

K: Yeah See ) don't really nus
my famly you know ke
when I'm up hese r
D: Oh i don't, T
h: Y
- | imiss
i M _
' . perfecthy
1): Yeal
K: Pl

h’c flect,
. LEXICAL COHESION (ORAL). @
.' 1. What 15 the topic of the conversation? How do you kiiow?

v What other words are related to the word home?: -

¢ Do home and house and family bave the same meaning for the
apoakers? Or do the speakers feel differently about them?

d. Why 15 the topic important to these speakers?

¢ Do they have similar feelings about home?

Conceptugiize.

b What purpose does the repetition of a word and related terms
have in the conversation above? .57

F’l\pc'rh'm e
W 4, L1XHCAL COHESION (WRITTEN). Read Text #4 again.
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We all face obstacles in our lives and careers — and
- whilg they can make us better and stronger, they can also
put us over the edge. Tums owt, the ability to get over
those hurdles and persevere is the strongest sign of our
ability to succeed, according to Mark Goulston, a
psychiatrist, author, and former FBI hostage-negotiation
trainer. "Possessing the ‘skill of handling obstacles well
_demonstrates a high level of self-reliance, good judgment,
and resourcefulness," he ‘explains. "The more proactive
and resourceful you are, and thébetter your judgment
calls and demsxon making aré whet you're dealing wrth
an obstacle, the greater the triist and confidence others
will have In you" And where there's trust, there's
success. Goulston says$ savvy hiring managers will use
the interview to determine whether you've mastered this
skilt and possess these traifs,

Reflect.

5. What word does the text revolve around? How many times is
it repeated? Underline it every time it occurs. 4

6. What other words are related to 1t as synonyms, antonyms or
as words related in some other way? 8

'C'oncepm(fflze
7, Fillin the blanks: ~
“a Hmdie 1sa " for the word obstacle.
b. SeIf—rehance good judgment, and resourcefulness are
“fhiat are needed o handle obstaclés.

¢. Trustand confidence aretheresultsof pbstacles
leading to _ which is the
ultimate goal.

8. Are there any sentences that do niot have these words or related
words in them? How well has the author stayed on his topic? #§
9. What is the result of all words relating to one word in a text?

73



Adtivity 4 | Discourse and grammar

OMeetive:You. will learn that one characteristic of coherent
prone I that it is organized according i the azvemnew principle, in
Huu given information usually precedes new information i
mwhtences, aid that this is done through grammatzcaf means.

f.xperience.

I LOGICAL COHERENCE. Read Text #4 again.

Wu 1!! face ohstat les in our Iwes dnd careers —_ and_
while they carr make us better and stronger, they can also o
put us over the edge. Turns out, the ability to get over
thase hurdles and persevere is the strongest sign . of our
ability 1o succeed, according to, Mark Goulston, al
psychiatrist, author, and former FBI hosfage-nvgonatlon ) :
trainer. “Possessing the skill of handling obstacles well |,
demonstrates a high level of self-reliance, good Judgment, 1
and resourcefulness,” he explains. "The more proactive |
ad resourceful you are, and the better your judgment
calls and deciston-making are when you're dealing with
an obstacle, the greater the trust and confidénce others
wiff have in you" And where there's trust, there's
success. Goulston says savvy hiring managers will use
the interview to determine whether vou ve mastered thlS
xk]ll and possess these traits.

Reﬂect g

2. low is the text organized? What comes first, second third,
otc.

3. In Uit A, vou learned about the given/new principle of
language. n the text above, underline mformation or ideas when they
are first stated. Does the author include something that is given and
sonethuing, that 1s new in every sentence?

4 In what grammatical section of his sentences is gwen_
mlormation usually stated?
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5. In what grammatical section is the new information usuaily
stated? : e

6. Couldnew information be introduced using other grammatical
structures such as introductory clauses or prepositional phrases?

Conceptunlize.

7. What general rules can you state for how coherent texts are
generally organized in discursive prose? +7

Activity 5 | Discourse and context

Objective:You will learn that discourse is aboui confext as well
as co-text, .. .. ..

Experience.. . . .

1. Fext #3 is an excerpt from a love letter. Much of its romance
and ‘charm comes from its apparent lack of surface coherence. Love
letters should not be written like academic prose. However, the letter
does have umty. Read Text #3 again. The seniences are numbered for
referenee. L4 -

! Reflect.
- 2. Discuss and write answers to the following questions. 88"
a. How many times do the words you or your appear in the first
‘two sentences?
b. What does the repetition of the word you suggest about the
focus of his attention? How does it unify the prose?

30
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c¢. In sentence 1, he writes about a note from the woman: Do we
know what was written in this note?

d. If vou knew what was wrttten n the note, how would it help
vou understand the meaning of his statement about “coldness™?

. Does knowing the letter was written by the poet John Keats help
you understand it better? Could reading his poetry or reading more
sbout his personal life help you to imdersiand the exact meaning of this
totter bettes?

Conceptualize.

3. What difference does context make to understanding - the
meaning of communication? #.~"

Experience.

4. Read the following conversation and discuss it together. o

Mary
John

Mary

3
i Johin
e

. Mm-y
John
b

JHler
e off

Mﬂry _|Noo i
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oy

Mury

Reflect.

5. Undetime the word cold and all words related to 1t

a. What are the various meanings of the word cold in the
dialogue? What other words in the dialogue ave related in meaning to
the waord coldf?

b When Mary says It's coldin heve, what does she really mean?

. What are the various meanings of the word shur? What words
i Ihe dtuioguc are connected to the word shut? 7

7. I your nofebook, draw a mind-map or make a chart of the
meantgy of the words cold, cool, hot, heat, warm, shut, close, and
iy other wordy in the diadogue that are related to these.,

a, prlam how the words relate to each other: Are they similar
ot opposite in meaning? ¥

b. Can the same words have completely different meanings?

¢. What are the connotations of the words in the context of the
conversation?

Conceptualize. Apply. 8

8 What 1s the reason tor John and Mary’s lack of complete
communication with each other?

9. John and Mary’s personalities and relationship, which are not
explained n the dialogue, are aspects of situational context. How
would knowing more about their personalities and relationship help
us to understand the conversation better? :

10. In Umits A and C of this module, you leamed about semantic
und pragmatic meanings. How important is knowing costext o
understanding the pragmatic meanings of words?
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Appendix 5 | Spoken grammar
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Ap}ﬁendix 1 | Are these tables?
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Appendix 2 { uFone 8 reviews .
TN

uFone 8: Review #1 ..

ATt s At e M L s b o 4

This is the eighth uFone I've reviewed, and there's a feeling that
Uws one is not like anything U-Fone has made before.

‘I'he uFone 8 certainly fixes a number of the flaws the previous
ut'onc had, now coming with a generous screen, an enhanced
processor, a befter camera, superior battery and its transformed
design.

While the uFone 8 has resolved a lot of the concerns I've had with
previons handsets from U-Fone, there were some things that
coneerned me when 1 first took my new uFone 8 out of the box.

Why has utione decided not to go to a higher-resolution screen?
Why s the uVone more expensive than other handsets? Has it
extended the battery life of previous models? T

U-Fone has updated the design of its recent models, advancing
the srgonemics so the new model can compete with the best on the
1k

The ulone B lonks gorgeous, and at 6.9 mm, it sits comnforiably
1 your haw!

The metallic keys have alittle wiggle in theim. Running your hand
up and down the sides, you'll feel a slight give in the power and
volutme buttons.

The other noteworthy change in design is that the camera creates
a shight bulge in the rear of the phone. It's good to see that U-Fone
refuses fo compronise on camera quality just to have a thinner phone

The rest of the uFone 8 is very similar to the yFone 7, with the
spenker at the bottom next to the Lightning port. Thanks to the
lengthened bottom of the phone you won't cover it when holding the
phone in landscape.

The headphone port remains at the bottom of the phone, which
means that you'll draw your phone out of your pocket bottom-up
when listening to music.

The ul‘one 8 ts another 1comic handset in terms of design for U-
fone, It's one of the best looking on the market, and for U-Fone’s
price, I expect nothing less.
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Review #1: Marketing Survey
Answer the following questions, based on the above review.
1. Based on the aathor’s review, what is his opinion of the
new uFone 87 Tick v a phrase.
.U He's impressed wath it. (1}
1l He’s not sure about it. (0)
) He's not impressed with it. {-1) _

| 2. What features of the uFone 8 are atiractive; according to the’
writer? ' ' o

.3, What words or phrases madg the features seem attractive?

.- 4. What featurss of the uFone 8 are unatiractive, according o
the writer? ' '

. 5. What words or phrases made the features seem unattractive?

6. If you had to make a decision about buying the uFone 8
.based only on the.review, would you would buy a2 uFone 8 if you
“needed a new phone and price did not matter?

0 1 _ 2 3 4 5
‘No Only if desperate Idon’tthinkso Maybe Probably yes Certainly!
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uFone 8; Review #2

Thls is the ezghth aFone I've rewewed, and this one 15 not hke
previous models,

The vFone 8 certamly addresses a number of the deficiencies of
the previcus uFone, coming with a wider screen, a faster processor,
hotter camera, improved battery and changed design. -

While the uFone 8 has addressed a lot of the issues I've had with
previous handsets from uFone, there were some problems that
worried me when I saw the uFone 8. -

Why dees uFone 8 stiil lack a high- resoluuon screen? Why 15 the
ulone still the most expensive on the market? Hab it finally improved
the battery life of previous modeis?

U-Fone has updated the design of the last four models, improving
the ergonomics of a phone entering a crowded matket: .

‘The uFone & looks good and, at 6.9 mm thick, it's easy to hold
siate

The metallic keys have some movement in them. Running your
haned up und down the sides, you'll notice ‘a little looseness to the
powaer ghd volune buttons. S

The other noticeable design change is that, because of 'the camera,
there is now in the rear of the phone, a slight protrusion. U-Fone isn't
giving up on the quality of the camera in order to make a phone
thinner.

The rest of the uFone 8 is very similar to the uFone 7 -with the
speakers at the botiom next {0 the Lighting port. Due to the
vlongated bottom of the phone you won't cover it when gripping the
phone in landscape.

‘The headphone port has not been moved from the bottom of the
phone, meanung that, when listening to music, youll g,et your phone
out of the pocket the wrong way around :

The uFone 8 is another one-of-a-kind that’s right up with the best -
looking on the market, and for the price U-Fone is asking, T expect
this,

F—
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Review #2: Marketing Survey
~ Answer the following questions, based on the above review.
7. Based on the author’s review, what is his opinion of the
new uFone 87 Tick v a phrase.
(4 He's impressed with at. (1)
L1 He’s not sure about it. {0}
LI He s not impressed with it. {-1)

R P LN

8. What features of the uFone 8 are attractive, according to the
writer?

Rt

9, What wordsorphrases made the features seem attractive?

_ ' 10. What features of the uFone ¥ are tmattractwe acwrdmo 10
the writer? : o

11. What words or phrases made the features seem unattractive?

| 12.  [fyou had to make a decision about buying the uFone 8
_ based only on the review, would you would buy a uFone 8 if you
- needed a new phone and price did not matter?

0 1 2 3 4 5
No Only if desperate Tdon’tthinkso Maybe Probably yes Certainly!
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Appendix 3 | Connotative Jangnage comparisen

Connotative Language Comparison

ukone 8: Review #1

86

uFone 8: Review #2

00e

{ixes a number of the
flaws of the previous
uFone

addresses a pumber of}
the deficiencies of the | ;
previous iFong -

i generoy
enhanced’
‘beiter cain
“batter
iransfoiiiied

it

things | that concerned
me when | first took
my new ulione & o
of the box

problems that wornied
mie when 1 saw the
uFone 8

more expensive than
other handsets

the most expensive on
the market

advancing the
CFEONOMICS

improving the
ergonomics

new model &
compete wiih
on the market
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169 mm, 1t sits. ” —
' s, .. 6.9 mm thick, 1t's

|hand’

L ) notice a litdle
feel a slight give looseness

that U-Fone refuses to U-Fone 1sn't giving
© | compromise op up on the quality of
| camera quality just to : the camera i order to

have a thinner phope make a phone thinner

you'll draw your when listenmng fo
phone out of your : music, you'll get your
pocket botiom-up phone out of the
when listening to pocket the wrong way
musIC ' around

Cenunotations: 1 = positive. < = peutral.
O=negative. """

. Appendix 4 | Connotative Ianguage analysis example

The first example I've chosen is from the first paragraph. Review
#1 states, “This one is not like anything U-Fone has made before.”
Review #2 states, “This one is not like previous models™ Both
examples have the same denotation, which is stated planly in Review
#2. The language of Review #1 is language often used in advertising
and promotional literature. It suggests that it is not only different but
so very different as to be revolutionary.
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The second example is from paragraph four. The writer, of
Review #1 asks why the uFone more expensive than other phones.
This.is fairly neutral statement. The waiter of Review #2, on the other
hand, draws attention to the fact that it 1s the most expensive on the
market. As a consumer, I'm wiiling to pay more for 8 product if ¥'m
getting more for my money. However, I do not need to buy the most
expensive on the market no matter how .good 1t.is. I'll wait for the
price to drop, and if it doesa’t drop, T'l] buy.. another phone that 1s
almost as good for a lot less money.

. The third example is from paragraph six. Review #2 states that
the uFone § 1s 6.9 millimeters thick, while Review #1 omits the word
thick In English, thickness 1s the dimension of measurement and so
can be assumed, bt the writer of Review #1 wants to emphasize its
thinness (some writers would even say “6.9 mm thin™) not its
thickness. While the writer of Review #2 makes the fairly neutval
statement that the phone is “easy to hold onto”, the writer of Review
#1 wanis you to imagine the phone in your hand -- your own phone,
the one you just purchased.

In all three examples, the denotation is the same while the
connotations of the words create very different impressions.

Appendix 5| Spoken grammar

Hilliard, A. (2014). Spoken English and its Iole in the English
Janguage classroom. English Teaching Forum32 (4)2-13 .

The following notes summarize a. section of the article «cited
above about spoken grammar. Extra explanations and examples have
been added . .

Ellipsis, Ellipsis 15 the omussion of grammatical clements
normally required. Because important information iends to occur
toward the end of sentences (end focus) in complements and objects,
subjects and verbs are often onmutted. This results in sentence
fragments that would not be acceptable in written language, but they
are a normal part of spoken language. :

Situational ellipsts: This is when the speaker omits 1tems that are
present for both the speaker and the histener, Omitting words about
things that the speaker and listener know reduces the mental workload
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for both because fewer items need to be processed e. g “See the game
last mght? . .a tie.” -

- Textual elhipsts: This is when 1tems are omxtted from Wﬂtten text
because they are retrievable from the texi.

Heads. These are comments that introduce the top;c before the
speaker comments on it. In the utterance above, “See the game last

ght? T saw the whole thing. Ended in a tie” The game last night
introduces the topic. before the comment.about it *I saw the whole
thing. Ended 10 a tie.” Introducing the topic gives the speaker and
listener more processing time. It also gives the speaker time to form
a grammatical sentence about the topic and the listener time o
become oriented to the topic.

. Tails, These are comments added to the end of an utterance. They
range from a phrase 1o one word, e.g. “My teacher is really nice, the
one from America.” “See the game last night? I saw the whole thing.
‘Ended in a tie. Boring, if you ask me.” Tails add clanfications,
qualifications, and evaluations to the main statement.

Fillers. These are words or sounds used by the speaker -- “uh”
“hmm” “well” “ano” “nega” - to fill ttme while he or she thinks of
what to say. In the middie of an utterance, they indicate that the
speaker is not giving up his or her tun to speak,

Backchannels. These are words or atterances by the listener --
like “uh-hub” “ol” “yeah” “T see” -- that let the speaker know the
listener is paying attention.

Phrasal chunks. These are fixed words or phrases that can
combine with other elements. Some commion types are !} vague
quantifiers such as “He’s sorta tall.” or “stuft like that”; 2) words that
modify and show politeness or elicit agreement, e.g. “you know what
Fmean, don’t you?” 3} transitions and discourse structures. “Well, let
me see what we’ve got bere.” “What I mean to say 1s.” “It’s ike....”
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MODULEI |
LANGUAGE LEARNING

UNITA o
LEARNING AND ACQUISITION
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OBJECTIVE
In this unit, you gan a practical understanding of the concept of
language acquisition as knowledge construction and are able to

apply the concept to language teaching and learning.

KEY CONCEPTS :

s~ Language acqusifton involves knowledge construction at a
subconscious level.

+ heaming refers to conscious knowledge while acquisition
refers to unconscious knowledge that can be utiized te form
meamngful utterances.

+ Language acquisition requires language input and language
intake.




Activity 1 |Metaphor: Eanguage learning
You reflect on your own lmglmge-leMmg experlence
through metaphors.

Actmty 2| Acquisition or leammg" : \ ,99
You increase vour awareness of the dlstmctlon between N
acquisition and learning through answering trug. and false | ..
questions. :

Activity 3 | “Secret of a Wild Child” 101

You explore the importance of mput in languac,e leammg
and acquisition.
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 Activity 1[f : Language learning

Objective: Yon will reflect on your own langwage-feammg
expericnce through metaphors. _

Experience. Reflect.

From time to time it is useful to think about Ianguage learning
outside of the subject-verb-object box. Use vour imagination and
think of metaphors of language learning. Explain what you mean by
describing the process of language learning in this way. You can also
draw a picture of your metaphor. For example, language leaming can
be compared to building a house. .,

Artisy; muya&sarfgamovﬁ



At vequeisition or learning?
rive: You will increase your awareness of the distinction
hep Cpesition and Ieammg zhrough answermg true and Jalse
"“ }‘n Tipx k
wrivanee, Reflect o s
- What 18 youl ﬁrs‘c ‘anguaﬂne'?l Have you acqu:lred or -,
Foogarn 017 - B et
. Do you have a second language other than Enghsh‘? Have
A acnuired or learnied i€? '
) Huve you acquired or learned English?
. H you plan to stuc!y another torelgn language woulﬁ you
oo lenen i - )
1+ ighe whether each stafement is frue for yo a; Telf astory ‘about
an pontenee. Then, decide wheﬂlel the ‘Statement is about
wuisiion or leaming,  Provide the reasons for your choice. (Very
Aen the  lerms “acquisition” and  “learning”  are  used
nHerchangeably, but we want to make a distinction: between them).
b People learm a foreign language in the same way as they
wirsd thoir first Language.
2 Lowming n lnnguage in a natural setting can be more
weess{ul than Tfearning it in a classroom setting,
3 {uix impossible to leam a foreign language without a teacher.
4 All fearners learn a foreign language threugh comparng and
<otrasting, (L to thew native language.
S Claldren prek up banguages through a subconscious process
ot hnowing gummnabeal rales
cepualize.
e vem read the text, wrile a short paragraph defining
Ly acquisiion andd inguage leaming. £

Some applied Ting
sesnsition and langy
through a subconscr

to & great deal of
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s Check whether your definitions are close to the ones provided
in the text.

» Based on the text and your own expenence, make a list of
advantages of language acquisition and langgage leaming.

~Now after you have read about the distinction between

acquisition and leaming, answer the question stated in the title. Which
1s better: acquisition or learning? In order to explore the question,
reread the text above and fill in the table. L4~

What factors dees language acquisition depend on?

100




Adtivity § {¥Necret of a Wild Child”
vthwr You will explore the importance of input in language
i Lagnivition. '
‘e, Reflect.
«oing to watch a documentary fitm abowt a girl who grew
{ an Angelos with aimost no human contact. She was locked in
i nd ied to a potty chair for most of her life. Completely
- unend, she was forced to sit alone day after day and often through
e aght ‘The gt had little 1o look at and no one to talk to for more
i lon yoirs, She was found on November 4, 1970, Before watching
e film. make some predictions about the content of the film by
i ahont the following question:
- a4 think 1hat she could speak when she was found?
chack your prediction, watch the
vide w o
{ 'fnu'l'pﬂﬂl”f.t'- -~
1 Why was the girl named as “Genie”?
2. When (innd, how old was she?
V. Why hd Gispie five uader these conditions? What were the
family circinstances?
4. Why did tesearchers becorne interested in her case?
3. How was Genie cducated? '
6. How long did it take Geme to produce some chunks of
langungo?
T What progress did Gente make in texms of language
production”
c Apply. «
Ianed an what you have learned in this unit, what role does mput
oy i langguage acquisition? Witte about 250 words.
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 UNITB

 INPUT, INTAKE, AND

. INTERACTION
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lnunu_

nluu TIVE,
In thix unit, you gain a pracfical understanding of the concepts of
wpnit intake and interaction as knowledge construction and are
ihle to apply the concepts to language teaching and leaming.

kv bLRm
itk
indog.

Iy L ONOPEITS

s st .u,qm&ltlon reqlures..
ndah
v lnowledpe mnstl e ﬁOI’l 'starts from mpu’c _
X J\Lt]lll‘slh()ll takes place when input is slightly: above a\
femmer's fevel of understanding: . .
»«  Language evolves through the interactions of 1s users.

la_ngua_g__e_ jpput""éfn‘d language

D B €Contents

Avinny | lluputm ml.lke 104
Oljective:You tearn about input, intake, and
et e beomy
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Activity 1| Input vs. intake

Objective: You will learn about inpui, intake, and interaction.

Experience. Reflect. Conceptualize,

As we discussed in Unit A language learning is like buildg a
house. Look at the picture and answer the following questions: 48

How long do you think 1t took to build this house?
What part was built first and what part was built 1ast?
Whai materials were used to build the house?

How many people were involved in buillding the house?
What knowledge and skilis did they possess?

Now change the focus of the guestions to language learning,
rewrite the gquestions, and answer them. The first one 1s done for
you.#”

e How long does it take to leam a foreign language?

e & ¢ & »

Discuss the following questions; 48

* Are they both processes: language learning and building a
house?

¢ Doyouneed to have knowledge i order to become a language
leatmer and a builder? If ves, what knowledge do you need to have?

° Do yvou need to develop any skills in order to leam a
language and to build a house?
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w tack one of them (knowledge or skill) do you consider
Sanguage leamer and a builder? Why?
thyx pacagraph; L0

s that somethin
vingg WHAT 01
the second la'-"'
dal of Uzhekistay bagi
ey oo something. Pros
VoL xamphe you ca
0ol bl wrltout ki
e w1 wathout 1
o The first is declar
o .krmwlc.dge

Cacle B fe devlinmive knowledge or P for procedural
s ipwhadge

& Monl lucyeles have o (rame, two wheels, brakes, handle bar
prodats and a sear, D] P

o Sardor can ride his bicycle from his home fo his lyceum. D| P

® In order to pump up a flat tire, youneed apump. D| P

& Nardor can pump up his flat tire. D P

Fasten (o a short lecture about architecture and take notes of the
mait idons, A

s What was the lecture about?
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¢ Did you understand the main ideas of the lecture? Why"

¢ Were you able fo take notes?

» If vou listened to the same lecture a second time, would you
be able to understand it?

» Inyour opinicn, what can be done to make it comprehensible?

» Ifyou were given an opportunity to ask the lecturer questions,
what questions would you ask?

You have just experienced some incomprehensible input and
thought about ways to make it comprehensible. These ways nught
have included simiplifving the architectural text or mteracting with the
speaker (lectuier).

In the 1990s a group of sesearchers wondered which would make
a text more comprehensible to leamers: stmplifying the text? Or
interacting with the speaker? So they conducted an experiment. Now
read the paragraph below, £

e How was the first group’s lecture made more
comprehensible? ' ' '

s+ How was the second gioup s ~lecture ade more
comprehensible?

¢  Fill in the blank:
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o The students in the first group received modified

o The students in the second group recetved modified .

e Which gr(){l;) s comprehension do you think was higher?

Read the text below and answer the questions with your pariner.
if' you cannot answer any guestions, ask them in the plenary. Lo

Most of
mind and
learn 10 use anuage withy
discovered, and iescarch is continuing 116
things that mes0 1 not all, cesearchers now dﬂ'i’bt‘ on:
sMefere vou veont io schood did ey bmr‘;* teact
Rrapinar anted Vi by -
-ftow did you fean to speak,
Rules and input
{angua ﬂj

c.\lmnc!y o
by teachers o
operates by ¢
the e of '3
order of -
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&Ll

AnC

COEE A
tan e ¢

ol the mislwu,uf ldﬁ.,t: bodse:
ronpota} - zlored on c.ompun.,

shudy how both native and 1
languape. (Thf lle ot %uth COTpora;
called “cor

opportumu s
can use 12
do a project. ﬁwe
s0 that mlu.]du_!.: 'b_e-c'.‘-w
accurate. (EHlis, 1997~

e Do you tink that interacting with this text {input) and your

pariner has helped you understand this text betier?

» Draw a Venn diagram in which you compare the UG, CT and

interactionist models,
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Apply. '

Conduct the followmg expenment accordmg to the 1nstruct10ns
below. -

1. Work in groups:of three '

2. - In your groups, read the two versions of the text, Make sure
you understand the text completely, especially version B of the text.

3. Contact a year-l reading teacher and ask permission to
conduct an experiment in her or his class Tell the teacher it1s for a

year-2 Methodology class. ~ .

4  Divide the class mto two groups and work in two different
rooms.

5. Group 1 gets version A (simplified) of the text and group 2
gets version B (unsimplified) of the text.

6. Group 1 must do the task without asking questions within a
limited period of time.

7. Group 2 1s encouraged to ask any questions (content,
language) about the text, Let them discuss the text among themselves
and be ready to answer any questions. After they finush their
discussion, give them a reading test.

8 Check the tests of both groups. Calculate their scores. Find
the average score of each group (in order to do this add up al! their
scores and divide by the number of students).

- 9. Compare the results and write a report using the template
provided.
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Report on “Input vs. interaction” experiment
Date:
Name:
Group:

| i Subjects of the vesearch
_ (by group number) '

Purpose of the research:

Description of the process (what you did, what problems
yeu had, did everything go as you planned, how much time yon

spent):

Test résults_(both groups results presented in a table);

Conclusion (your conclusion should include references to
“Three Models of Language Learning” and explain the reasons
for the resulis):
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UNITC
- MISTAKES AND ERRORS
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OBIECTIVE
In this unit, you learn abowt the sources and types of errors and
be able to identify them

KEYCONCEPTS

#=  There is a distinciion between errors and mistakes.

s Mistakesarelearningsteps.

s+ Leamners make mistakes under the influence of their L1,

#+ Developmental errors result from incomplete acquisttion of
anl2 -

Acnvny 1{ We alf make mustakes _
You raise your awareness of the possible sources of errors
and their types.
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Activity 1 | We all make mistakes b

Objective:You will raise your awareness of the possible sources;
af errors and 1herr r),pes

Expprwme. ' ' '

Think of somethmg that you have leamed to do. The follomng_ :
questions may help you;

« Can you think of a mistake that you made which helped you:
to learn? How did it help?

» Think of an occasion when you said something in a foreign
language which was mtisunderstood.

» Was the misunderstanding caused by a grammar vocabulary,
pronunctation mistake? Were there other causes?

» What do you thick: -Was it a mistake, an error, or a siip?

» What is the difference between a misiake, an error, and a
slip?

Conceptualize.

Listen to the recording of the following example<: of learners’ oral
mistakes There are mistakes of form, meaning and use. Can you
identify them? -

1. She like this picture. (Talking about present habit)

Shut up! {Said 1o a classmate)

I wear a suit when 1 go swinuming,

Do you know where 1s the post office?

The dog [bi:t1 me (Talking about a dog attacking someone)
What [hepOn’ed]?

We all are agree.

We are lack of resources hke computers and teaching
materials.

9, Unit 5 J sent you yesterday .

10.1 congratulate you on your birthday!

You are going to listen fo a lecture. Before listening make your
prediciions about two main reascis why learners make ermrors. Can
you think what they are? § ¢

Listen to the lecture for a second time and fill ib the blanks using

the following terms:§ 3"

el A e
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1. Influence from the learner’s:first language (1.1} on the second
languageiscalled ...........................

2. i i o BTTOTS arenade by learners when they are
unconscmusly workmg out and organizing language, and this process

~ AR 4.1 ertors aré those which a learner, does, niot
stop makmg and whwh iast fm 2 Iong tlme even forever 1n hls/her
foreign language use.

4. Errors m which ieamers wrongly apply a rule for one 1tem of
the language to another item are kKnown as ..., R

5. The learners’ own version of the second Ianguage system is
Kknown as ..o

Apply

Read the following complaints by teachers about their students’
language and identify the types of mistakes. Help the teachers out

A aslip

B. interference :

C. a developmental error

. lack of knowledge

Teacher’s statements:

b “My year one students always confuse past with present
perfect. 1 get so frustrated.”

2. “Eikin looked like he was going to fail asleep. He is usually a
very good student, but today he kept making all kinds of errors in his
oral presentations.”

3. “Feruza finally wrote ‘taught’ i her essay instead of
‘teached’.” '

4 “Why do my students keep saying ‘vord document’?”

“All of my first-year students write questicns like ‘Do you
knon where 15 the shop?’
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6. “Why does the Deputy Dean call students who are absent
dead students ? This sounds very rude.”
7. “Today, Katya called the shop a ‘magazin’’

8. “Durning the debate, Shakhnoza sad, ‘T'm iotally agreed She
never writes this in her essays.”

9, “1 wonder why my Uzbek Students make different mistakes
from my Russtan studernts.”

Have a set space 1n your notebooks to write down your errors and
corrections, One way of doing tt 1s to divide a page mto four colamns.

In the next task, you will analyze an essay written by a Year 1
student. &

. What do you think caused these mistakes?

» Is it a case of overgeneralization or interference?

. What type of ervor is it? Is it a developmental or fossithized
error‘?

e



The second
whom 1 oy .op)
in 1. They

-see from adult

fust simple examp
ane man was smokin
showme how (s don

Fill i the table with mistakes from the essay.
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-- UNITD
LEARNING STYLES
AND STRATEGIES
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In this unit, you gain knowledge about learning styles and
strategies and are able 1o 1idennfy your own learnin g styles and

develop your lan guage learning stretagies,

KEY CONCEPTS

==  Learning strategies are intenti onal behaviors that learners
make use of during leam ing in order to better acquire language
and communicate with others

= Visual learners are people who tend to think in pictures
rather than in words.

> Learmers with an auditory style prefer to use their h aring,
> Kinesthetic leamers leam best by carrying out physical
activities,

“=  Fleld independent learners see the trees before they see
forest while field dependent learners see the forast before they
see the trees.

== The effectiveness of second language acquisition is
improved by teachin g learners more effective strategies.
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| | Not now, Bernard
an pbout different leaming styles through being
-~ p poem

124

iy 2 | Field dependence and field independence 129
raise your awarepess of the concepts of field
tufence and field independence.
132

Aty 3 | Strategies used by gead language learners

- roltect on your own language learning strategies and
- tfy the areus in which improvement is needed.
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- Activity 1 | Neot now, Bernard

Objective: You will learn about different learning styles through
being exposed to a poem.

Experience

Listen as your frainer reads a poem aloud,

Listen agaim and draw images of the people or things you
visualize while listening {o the poem the second time.

Read the poem in Appendix 1 and act out the poem m groups.
L

Reflect

Answer the following questions: #8

« How did you feel while listening/drawing/reading/acting?

»  Which did you enjoy most: listening to it, reading it, or
acting it out?

»  What does this indicate about the way you experience the
world?

Experience

Identify your dominant learning style wath the help of a
questionnaire; »#~

Score

5 — almost always

4 - fairly often

3 — sometimes

2 - rarely

1 — almost never
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i ke making things
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Vikanlleorner Kinaestheticlearner Auditorylearner
Ioaabwore: Totalscore: Totalscore:

{adapted from Reid 1995)

Kepleot

Discuss the following questions: 48

i According to your score on the questionnaire, which is your
Lyt learning style: visual, auditory or kinesthetic?

2 Do you have one strong and one weak, or do youhave a -
anture of learning styles? __

v How could you improve your weakest learning style?

4  l[low o you learn in general? Do you prefer listening to the
dures, discussing, reading, note-taking or drawing images?

% ow might your learing style influence your teaching? -

(pplr,
Risnd the cise studies describing different leaming styles and
ihontly the following L
s Whar s the studem’s fearning style? Underline the words
th o nndrcsle the lemming siyle :
*  What supgestions would you give to the stadent?

Maltuna is a Year | stud
soing challenpes m her class
fastoning imd Spenkoz, Maftuoa
OB Lo eniions li\l.‘\ uxuell'
She hkev 1o use mmd-map
pecforms well whul she:
Mattuna . finds; o
struggles to d
tequire her
concerned bee
from these i
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Maioi
always 5
colrse chat
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(wieny
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about,
the tc.. _
outlines =gl
on o oother
Malol s a g,
becin - e has
lexthonk that
Malokhat (¢
course, ’

Activity 2 | Ficld dependence and filed independence
Objecrive: You will raive your awareness of the concepts of. ﬁeld
dopeisfonce and ficld independence -
Ioxperience.

Eiave a quick look at the photo below.
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» What do you see in the photo?

» How do you understand these two terms: field dependent and
field independent? : .

Reflect.

Answer the following quesnons £

» Are you field dependent or field independent?
s Why do you think so?

s What type of leamers can make better progress in language
learning?
Conceptualize

Fill in the table on characteristics of two styles.”
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{ Adapted from Ellié‘ 1993; based on Hawkey 1982)

Iid you notice the misprint in the title of this activity, “filed”
mstead of “field”? If you noticed, you are more likely field
independent.

Apply.
Tick {¥') one box in each item that best describes you. Boxes A
"and E would indicate that the sentence 1s very much like you. Boxes
B and D would indicate that the sentence is more or less like you. Box
C would indtcate that you have no particular inclination one way or
the other.. @
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Activity 3 | Strategies used by good Iangunage leavners

Objective: You will veflect om your own language e'eammg
Straregies and identify the areas in which improvement is needed

Experience. Reflect. :

Discuss the following questions: 8

s Do you consider yourself to be a good language learner?
Why? Why not?

o Can vou identify some of your own strengths and weaknesses
in langnage learming?

» Which activities below do you think you do well? Which
don’t you do enough of?

The list below contains strategies that refate both to Accuracy and
Fluency. Tick the ones you do on a regular basis and label A for
Accuracy or F for Fluency. &







" Do you make use of more accuracy or fluency strategies? e

.. Conceptualize.
Explore six categories of strategies suggested by R Oxford.
Oxford (1989) identifies six broad categories of strategies;
1. metacognitive (e.g. seif-monttoring, paying attention)
2. affective {e g self-encouragement, anxiety reduction)
3. social (e.g. ask questions, become culturally aware)
4. memory {e.g. grouping, imagery, associating}
5. cognitive (e.g. reasoning, analy zng, summanzing)
6. compensation (2.2, guessing meanings, using Synonyms)
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| UNITE -

- FACTORS AFFECTING .
- LANGUAGE ACQUISITION:
INTERNAL TO THE LEARNER -

137



136



T

OBJECTIVE
You gain a practical anderstanding of the intemal factors affecting
the process of language leaming.

s~ Language learners may differ in terms of their age, which
mfluences the rate of leaming,

»  Cognttive factors refer to mental processes involved in
language acquisition.

s~ Affective factors refer to learners’ feelings, interests and
atiitudes fowards the target language.

s~ Personality factors refer to personal characteristics of
individual leamers and how they affect the process of language
leamnidy. -

Activity 1 | Age and Language 139
You raise your awareness of age as a factor in language
acquisition.

Activity 2 | Other factors affecting language learning 141
You familiarize yourself with other factors affecting
language }earning.
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Activity 1] Age and Language = _
Objective: You will raise your mmrqness of age as a ﬁrctor in
language acquisition. :

Experience. Reflect.

» At what age did you start to learn En g]lsh‘?

s Do you think it was the right age to start learning a foreign
language? -

¢ Was English the first foreign language you learmned?

» At what age do you want your children to leam a forelgn
language?

Conceptualize.

Read the following statements and dec1de whether you agree or
disagree: ﬁ@ﬁ

1. Age s not an important factor in ]anguage learnmg 1eamers
tnay start learning a language at any age. -

2. Young learners can learn foreign Ianguages more easily than
adults.

3. Aduits can become successfil learners if they are motivaied.

4  For all learners, ithe language environment s the most
impostant factor in leaming a language.

5. 1t is easier for teachers to motivate young leamers than
adults.

Read about an interesting case of language leaming by a literary
fignre. :

Joseph Conrad was
English until he was twenty-one years old, but he developed:a |
beautiful English prose style that 1s at the same time hoth -
elaborate and clear. Very few peopie can write well in their first
language, so how could a person who did not start speaking
Enghish unnl he was an adult become one of the greatest writers -
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of a foreign language? What can you
learn about language acquisition from
the life of Joseph Conrad?

Joseph Conrad’s birth name was
JozefTeodor Conrad Korzeniowski He
was an only child. His father, Apollo

" Korzemowski, was a Polish writer and’
translator of the works of the French i
novelist and poet Vietor Hugo, the

| English dramatist, William Shakespeare,
and the English novelist Charles
~Dickens, among others. Tutored by his father and a French
governess, Joseph was reading the works of French and English
writers from an early age. Joseph’s parents were Polish
nationalists and were exiled to norihern Russia because of their
political activities. By 1869, his parents were both dead from
tuberculosis, and Joseph was put info the care of his uncle in

Poland. His uncle hired tutors to educate him, bui Joseph longed
for travel and adventure.

In 1874, Conrad went to Marseilles, on the south coast of
France, and soon found work on French cargo ships, Four years
later, he tried to commit suicide as a result of poor health and
gambling debts. His uncle paid off his debts but Conrad lost his
position with the French merchants and jomned the English ship
Mawvis 1n 1878 To work on an English ship, he had to acquire
spoken English. He served in the British merchant navy for the
néxt sixteen years, After two years in the British merchant marine,
he passed his third mate’s examn; 1 1886, he earned his Master’s
certificate. Conrad identified mmself as Polish all of his hfe and
spoke Bnglish with a heavy Polish accent, yet in 1886, he became
a British Citizen and changed his name 10 Joseph Conrad. Over
the next few vears, he travelad to the Malay Archipelago, the Guif
of Siam and the Belgian Congo. Under the employ of a Belgian
company 1n 1890, Conrad traveled to the Congo and wrote his
Congo Diary, which would Iater become his novel, The Heart of
Darkness.
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Discuss the following questions in groups: o

. Who was Joseph Conrad? ' :

. How did he find himself 1n an Engllsh spea,kmg country"- -
. Was he successful in learning English? In what ways?

What were the reasons of his success in leaming English?

-h-mi\,)l——l

Activity 2 | Other factors affecting language learning

Objeciive: You will jamilicrize vourself with other factors
affecting fanguage learning.

Experience. Reflect.

Disgcuss the following questions:

o As you have seen in the example of Joseph Conrad, people
can succeed 1n learmning many langusges.

¢ Do youthink that your success at leaming a foreign language
1s due to your own motivation or your teacher? :

s Or did it have something to do with the environment?

¢+ Or would you say that vou developed some special study
habiis? o

o Or do you have some particular personal or cognitive
characteristics that helped you in learning? #§
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Conceptualize.
... Now read an autobiographtcal story written by a person who
speaks five languages as fluently as a native speaker. Lo
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What factors do you think contributed to Ernesto’s success in
language learning? Go back to the story if needed and find the
evidence to support your opihion. You can categorize vour
statements under the following headings.«"
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As you have seen in the case of Emesto, motivation played a
role in his acquisition of several languages. 4 :

. What is motivation in your opinton?

® Can it be acquired or is if just “there”?

e Can it be taught and developed?

» Do you think that people are differently motivated? ~

Read the definitions of four types of motivation, Fill in the
second column with examples from Emesto’s biography L.

TOBVAO SUA5
way to pass tests, get’
obe and traved abrosd. . - o
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mativation languaage t
;I:wi‘ul OF NECHSSATY
Lt_o achieve goals.

Answer the questions and support your answet with

examples. o
s Do you consider yourself as amotivated learner?

« What motivates you and how would you dlassify your
motivation? : e
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Do you agres or disagree with the following statements? Support
your opinicns with examples o

1. A posttive attitude is necessary but not sufficient to achieve
success in language learning,

2. Teachers c¢an not influence students’  individual
characteristics,

3. Children who already have good literacy skiils in their own
language seem to be mn the best position to acquire a new language
efficiently.

4. An extrinsically motivated ESL student who needs fo learn
English to communicate with a new English boy/gitlfriend is likely
to make progress than an intrnsically motivated student.

5. Language learning ability 15 stronger in some students than in
others.

6. Students can leam a second language from the same language
family as their first language more sasily than from another language
family.

7. Extroverts leamn to speak faster and betfer than introverts.

8. Students from families that place little importance on
language leamning are hikely to progress less quickly.

9. Native speakers are the only linguistic models and can provide
appropriate feedback.

10. Women are good at leaming languages because they have
stronger connections between the left and the right hemispheres of
thear brains than men have.

Based on the activities we have been working on, draw a mind
map of internal and external factors that affect language learning. 7

Apply.

Study the diagrams and say to what extent these factors
contributed to vour success as a language learner, or which ones were
less important that the others. Express your opinion m a 250-300
word essay. Your essay will be evaluated according to the following
criteria. #"

¢ task response

» adequate support with examples

» signs of reflection and critical thinking
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BIECTIVE

You gain a practica! understanding of the external factors
affectng the process of language fearning and reflect on your

language learning experiences.

KEYCONCEPTS :
s~ Leaming takes place in a social context
with other people.

is produced.

what counts is that which learners take in.

s~ The “context” refers to the sttuation in which the language

+= Language production occurs in a particular social context.
»—~  Learners can be exposed t0 great quantities of mnput, but

through interaction

el

Activity 1What makes learning effective?

You raise your awareness of the importance of contexi,

teacher behavior and classroom chimate n
learning process.

the language
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Activity | [What makes Iearning effective? _

Ohective: You will raise your awareness of the importance of
ventesi, feacher behavior and classroom climate in the Ianguage
fearning process. :

" Experience. Reflect. o
Look at the list of Tajik words and take a moment to memonze

them.

Discuss the following with the whole class: %@

» Have you managed to leam by heart the given words?

» Even if you have remembered the words today, w1il you
remenmber any of them fomorrow?

e 1 you were able to link language to an experience, would you
lave a better chance of remembering 1?

Which of these followng expertences would help you remember
theTajik words best:

» attending a stx-month-language course?
¢ mteracting with your Tajik neighbor or group mate on a daly
basis? -

» hining a tutor of Tajik?

» watching films/listening to songs in Tajik?

s spending a month in a Tajik speaking family?

o chatting with Tajik friends via social networks?

Conceptualize.

Task 1 ' -

Explore the role of uontextfleammg environment in the case of
Alex Rawlings. LLis§ S
Scan the text to answer the following questions: "

s How many languages does Alex speak/know?
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+  What was the role of his family in his language learning?
- What two languages was he studying at college?

3 mo[hu i lmil (nmul\ and shc
Csome rench when he WS
_dmu: 10 .spm.i\ differant _l‘1
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o feam s from conte
C than words writte

After you finish reading the case study, answer the following
questions 4§

s Was he intrinsically or extnnsically motivated to leam
Japanese?

e Would you consider Alex o be field dependent or field
independent?

e How can people leamn a foreign language without traveiling
abroad?

Task 2 _'-‘ L
Answer the following questions: & o
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¢ What is the role of a teacher in a context where language is
taught as a foreign language? To what extent it differs from the
context where language is taught as a second language?

s In what ways teachers can affect the language learning process?

¢ What is the role of a classroom climate in learning language?

¢ Who creates the language climate: teacher or students?

Read a diary entry written by a Year 1 student, Madina, reflecting
on her classroom experience as a language leamner at the end of a

term, Lol

B

Work in small groups and come up with practical suggestiohs for
Madina’s teacher.

Follow ap discussion: 43
Think of a teacher who encouraged you to take ownership of your
learning, helped you identify and decide for yourself the relevant
151



learning goals, and provided continuous support Support your
opinions with specific examples.

Task 3

Explore teacher behavior through Dead Poets Society. Look at
the photo taken from the movie Dead Poeis’ Society and answer the
question:

» Why is the teacher standing on the desk?

¢ Do you think he is a bad teacher? Why or why not?

Read the text about the filui . vco/ Poets’ Soci- LH




R

Apply.
The mediocre teacher tells. The good teacher explains.
The superior teacher demonstrares. The greal teacher inspires.
William Arthur Ward
Observe an English lesson delivered at school or university using
the following observation form. Get permission from the teacher to

obseive his/her lesson and fill in the provided observation form &
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i Classroompro-
cedure

'l‘eaché.l.‘i)ehj.s?l-
' vier

”Sfﬁii.l.éhtreactmn

Comments

{e.2., greeting

Teacher
entered the
classroom
talking on
mobile phone
and cidn’t
greet the class

Students stood
up but teacher
did not notice.

The :
beginning of |
the lesson is |
an important |
stage in :
establishing
a good
rapport in
the .
classroom. It §
would be
better if the
teacher had
greeted the
class and
started the
lesson in a
cheerful
mood rather
than
ignoring the
students’
greetings. :
Greeting the [
teacherin .
chorus
creates a
sense of :
collaboration |
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in the
" classroom.

3.

Appendix 1 | Noet now, Bernard
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... MODULETI -
' LANGUAGE TEACHING -

APPROACH, METHOD, AND
TECHNIQUE
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OBJECTIVE
In this unit, you get fanmlianzed with popular approaches and

methods of language teaching.

ool T
o - SR

KEYCONCEPTS

of language learning.

objectives.

s~ An approach is a set of assumptions dealing with the nature

s~ A method is an overall plan for systematic presentation of
language based upon a selected approach. -

= A techmique is a wide variety of activities, exercises or
tasks used in thedanguage classrooms for realizing lesson

#  Approach, method, and technique are interpreted in
different ways by teachers and researchers.

technique

key ELT terms,

Activityl |Differentiating approach, methos snd

|159

You explore and develop a practical understanding of some
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Activity 1 {Differentiating approach, method and technigue

Objective: You will explore and develop a practical '
understanding of some key ELT terms.

Experience. Reflect.

In the history of language teaching methodology, there have
developed a variety of approaches and methods m the field of
language teaching Jt is necessary to differeptiate three terms:
approach, method and technique. Be careful! These terms are not
used consistently. Some people call a technigue 2 method or method
an approach or approach: a method.

Look at the picture of a Matryoshka Doll {a nesting doll — a set
of wooden dolls of decreasing size placed one inside the other) and
decide which of the three terms: approach, method and techmque
represent each Matryoshka doll and explain why, &8

Read the text and answer the following questions: EQ‘
1. Which words talk about the philosophy or principles of *
rmndfu] gating?
2. Which words explain the scheme or plan for mindful eatmg‘?
3. Which words tell people specific things to do and when to do
them?
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"Read the text again and identify which of the underlined words
and expressions refer to approach. method and techwique LA
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Reading Guestions

1. Which words talk about the phxlosophv or principles of
mindful eating?

2. Which words explain the scheme or plan for mindful eating?

3. Which words tell people specific thmgs to do and when to do
them? pe S : s

- Conceptualize. ' -

Define the terms approach, method, and technique and provide
examples. #

In the chart below about approaches methods and techmques,
some information is given to you. After you study each approach and
method in this module, retum to this chart and fill in the descriptions
of the methods and name some techniques.

: Audm-ngual Methodl drillmg
| Description: .

1 DirectMethod
t+ Description:

{ Grammar Transiation
Method
Description:

Total Physical
1 ResponseDescription:

| Communicative
-Aanguage Teaching




~ Silent Way
v | Description

~Apply.

Think about your language leamning experience and write a
reflection emphastzing the language learning you have been exposed
to. State the following: #

» What did you do to learn the language?

e What was most useful?: L
» What would you like to use in your future teachmg?
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UNITB

GRAMMAR-TRANSLATION

_ AUDIO-LINGUAL =
UUMETHODS
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OBJECTIVE
In this unit, you gain a practical wnderstanding of the grammar-
translation and audio-lingual methods and learn when to use them

appropnately.

o= GTM focuses on grammatical rules, memorization of
vocabulary, translation of texts and written exercises,

=  ALM is grounded in lingmstic and psychologtcal theory
that advocatss habit formation models of learning,

#= A difficult problem for teachers is to select the instructional
method that best fits their personal teaching style and their
teaching context.

You expertence and reflect on a lesson using the grammar-
translation method.

Activity 2 |Audie tingnal method 169
You experience and reflect on a lesson using the audio~
lingual method. ‘

Activity 3 |[Enhanced input + analysis 169
You analyze from different perspectives the two methods
of teaching.
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Activity 1] Grammar-transiation method

Objective:You will experience and reflect on a lesson using the
grammar-transiation - method.

Experience.

You are going to experience a language lesson using the
granymar-transtation method. You will be playing the roie of students.

START OF LESSON _
Look at the formula of Simple Present tense.

|

Read the following sentences and translate them into
Uzbek/Russian:

: - Add -s, -es or -ies to the verb if the subject is she/he/it. Look at
- the examples: : :

- Read and learn by heart the words,
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Fill in the blanks with an appropriate word from the exercise

above,
1. The baby (ery) .............co.ooiinoe.. every Right.
2. My mother (cook) ... nce very well,
3. Thestudents {study) ... ... chemistry.
4. My father (laugh) ........................ e very happily.
5. Wedlive) ... in Uzbekistan.

Read and transiate the text.

PRSI - e
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- END OF LESSON

Reflect,

Reflect on the sample lesson based op GTM lesson you have
experienced by answering the following questions: aff

¢ Did you like this Jesson? Why?

* How did you feel during the lesson?

* What have you learned from the lesson?

Concepnalize,

L Listen to the lecture on GTM. Before listening to the
lecture, predici your responses, and after iistening, fill in the third
column of the table, .+ g s
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Read and discuss the quote: Lag

s Who do you think said this and when?
+ What do you think is the reason that grammar-transiation is
still in use?

Activity 2 [Audio-tingual method

Objective:You will experience and reflect on a lesson using the
audio-lingual method.

Experience.

You are gotng to experience a language lesson using the audio-
lingual method. You will be playing the role of students.

Reflect.

Reflect on the lesson you have experienced based on the
following questions: o

e Did you like this lesson? Why?
How did vou feel during the lesson?

»  Can you now communicate i similar situations? -

s To what exlent does the Audio-lingual Method differ from
the Grammar-translation Method?

Cone eptalize. :

Your trainer will show a PowerPoint presentation on the aucho-
lingual method. '

Activity 3 |Enhanced input + analysis

Objective: You will analyze the methods of reaching from
different perspectives.

Conceptualize. :

Form small groups and evaluate the GTMand ALM using the -
provided criteria. »” <@
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UNITC -
TOTAL PHYSICAL RESPONSE
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UBJECTIVE

In this unit, you develop a practical understanding of the Total
Physical Response and come up with practical implications for
further teaching.

KEYCONCEPTS

~ TPR s built around the coordination of speech and action.
s~ TPR must be combined with other teaching, approaches
and methods.

L R

Activity 1| Reflection on Children’s Language Learning | 173
You discuss how children’s language develops naturally.

Activity 2 | Total Physical Response 173
You familiarize yourself with the basic practice and
principles of TPR.

Activity 3 | Enhancing the TPR Experience 174
You explore the principles of TPR more deeply.
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Activity 1] Rellection an Children’s Language Learning

Ehfevtive: You will discuss how children 's language develops
Mty

Experience. Reflect.

Pixcuss the following questions: 1#

¢ Hlow do infants acquire their native language‘? What do ﬂley
do fiest?

» When do they start speaking?

+ What helps them to learn language?

e (‘an a foreign language be leamed in the same way'? Why and
why not?

Conceptualize.

Write a paragraph that answers the following question:

Activily 2| Total Physical Response

Objective: You will familiarize yourself with the basic practice
und principles of TPR through experiencing a sample lesson.

fxperience.

You are going to experience a language lesson based on the
principles of the Total Physical Response method. (It is sometimes
catied an approach but it 1s really a method ) You will be playing the

role of students,

Reflect.
Read the following questions and underline the appropriate
answers: L3 -

‘What lan Targeﬂanguage j
~teache: mothertongue
tying tote
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t Drilling / physical actions / 1
translaiions / demonstration

1 Realia / pictures / textbook /
i handouts / board

! Facilitator / non-verbalmodel
[ divector

Activity 3 | Enhancing the TPR Experience

Objective: You will explore the principles of TPR more deeply.

Conceptualize.

Recall the lesson yvou have experienced and fill in the second
column of the table by writing principles that match the appropriate
classroom behaviors. 7

One goal of TPR is to reduce the
people feel when
studymg a foreign language.

Another goal of TPR is to base leaming
on

The teacher is the

for both

. speaking and acting.
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Your summary ' o
The main charactenstics of the TPR teaching and leammg

process are
»

D N BN B R ]
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 COMMUNICATIVE
- LANGUAGE TEACHING
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Ubjective
In this unit, you learn the rudtments of CLT and implications for
tearning and teaching.

KeyConcepts
e« CLT aims at the development of commumecative
competence.

=  Language leamers are engaged in authentic use of language
for meaningful purposes.

#=  The role of the teacher is that of facilitator and learners in a
CLT class are acitve participants in their own learning process.

|

Activity | | True or false? 179
You fearn about CLT methodology.

Activity 2 | CLT lesson 179
You experience a communicative language lesson and i
discover its priaciples.

Activity 3 | Fourcommunicative competencies 181
You differentiate between “communication” and “practice”
and leamn about four communicative competences.

Activity 4 | CLT activities 183
You become more familiar with CLT activities.
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Aciivity | | True or Faise? . L

Objective: You will fearn abowt CLT methodology.” R

LExperience. Reflect. T

Troe or False? L

I, Alf language teaching approaches aim at enabling students to
cammunicate in the target language. o

2. Knowledge of the forms of a language is enough to
communicate in that language. : -

3. To communicate in a language you have to know not only the
forms and meanings of words but also their uses in various situations.

4. Use of real-life materials may slow down language leaming,
5. A teacher tests not only the students’ accuracy but also their
fluency, s

6. Students can lear from each other as well as from the teacher.

7. Students should study only grammar and vocabulary.

Activity 2 | CLT lesson .

Objective: You will experience a communicative language lesson
and discover its principles. ' =

Experience. -

You are going to expericnce a language lesson based on
communicative language teaching (CLT). You will be playing the
role of students. Your trainer will hand out materials for you to use.

Refleci, Conceptualize, _ ' L

Match the CLT principles given in the third column ‘with the
lesson procedures described in the first column, Write the numbers of
appropriate CLT principles in the second column as shown in the
example. I
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CLT MaltipleChoice

a) always authentic  b) as authentic as possﬂilé \' c)

prepared to teach a specific form  d) developed only by

a) mother tongue
spoken

) target language c) written

a) communication b} language forms ¢} language
chunks d) memorization

a) discourse level b) sentence level ¢) word level d)
tactical level '
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a) Yes b) No c) Sometimes  d} only if asked
by the teacher

a) contoller  b)facilittor  cjobserver )
examiney

a)  promotecommunication
b)  provide the students with a good model for imitation
¢) teststudents’ knowledge

challengethe

a)  heardandrepeated
b}  avehicleforclassroomcommumcation
¢)  theobject of study

theobj ect of examination

a) hstemngandunderstandmg
b) havingconversations

¢}  memorizing grammar rules and word meanings
leannng to cornmumcate in speech and writing

a) communicati vecompetence

b} grammaticalcompetence b i

¢}  correctgrammaticalform G

d) leraryappreciation _ ]

Go back to the True/False statements presented at the beginning
of the lesson and reconsider your opinions. Make needed changes.
How have your ideas changed?

Activity 3 | Fear communicative competencies

Objecﬁve Youwill differentiate between “communication” and
“practice” and learn about four communicative competences.
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Comeﬁuahze, y
What is the difference between commumcatlon and practice?
Listen fo- the lecture that contrasts gwmded practice with

communicative activities. As you listen, fill in the table. 47§ 9

The lectare you have just listened to: #8

» Is listeming to a lecture more like practice or communication?

+ What charactenistics does it have of each?

« How could you make 1t more like real communication?
. Listen t0 the second part of the lecture and take notes in your
notebooks about fowr tnain competences thai constifute
communicative competence.» &

Apply.

Which language sample below mdicates a lack of which
competency?.~ s
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Lack of competency

Lack of
competency.

competency

Lack of _ competency. |-

Follow up questions:.<

¢ In your opinton, which of the four competencies defined by
Canaie and Swain has received the most aitention in foreign
lagguage education in Uzbekistan? What is the reason for that?

* Think of your own communicative competence in a second
language. Are you equally stronbg in all four competencres'?

Activity 4 | CLT activities

Objective: You will become more familiar with CLT activities.
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Reflect. df

¢ Which of the CLT activities below have you expenenced
before? Dhdyou know they were CLT a,ctmtles at the time you |
experienced them?

» What are the characteristics of a CLT aciivity?

» Fill in the blank sections based on your experience. Your
tratner may provide opportuniiies to experience a CLT activity for
you to reflect on.
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Task 1§
Imagine a situatior in which you are all members of the teaching
* staff of a primary school. The school principal has asked you to
choosé an effective teaching method that will work best at your
school. Work on poster presentations describing your assigned
teaching method. You are expected to present a description of the
method and compare it with other teaching methods.

Task 2

Qbserve an English lesson at a school, college, lyceum or
vniversity vsing the observation form below. ® .

LessonProcedure |  CLT CLT principles
Principles
Experienced

authenticlanguageinput
realcommunicativeneed
authentictask
negotiatedmeaning
multipieskiliuse
criticalthinking

form and meaning
acc;ulred through use in
context

8. fluencyoveraccuracy

A B o
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o UNITE

~ CLT APPLIED
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ORIECTIVE
In this unit, you learn the rudiments of Task Based Learning
(TBL) and Conient Based Instruction (CBI) and 1mplications for

leamning and teaching.

KEYCONCEPTS : .
s~ A task is the core unit of planning and instruction m task-
based language teaching. _
(Bl is “the integration of content leaming with language
teaching aims.” _ '
s~ In TBL and CBI, language is the medivm for conveying
informational content that 1s of intevest and relevance to
learners, '

Bas ot

Activity 1 | Our Mascot 188
You become familiar with the main principles of TBL
through experiencing a sample lesson.

Activity 2 | A gecgraphy lesson 192
You explore the main principles of CBI through
experiencing a sample lesson,
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Activity 1] Our Maseot :
Objective:You will become fumiliar with the main pnnc:p{es of
TBL through experiencing a sample lesson . o
Vo

.
d

Experience.

START OF LESSON
Get into small groups of three or four. As you are completmg this

activity, one person in each group 1s vesponsible for taking photos.
After you bave completed the activity, all members in each group will
be responsible for taking notes that explain the photos. You may want
to number the photos so that each member of vour group has a note
corresponding to each photo. Keep wn mind that you must take phobos
that illustrate and explain each of the following: %§ -

» Pre task, task, post task stages

+ At least two skills mtegrated during each stage

» A language focus activity

Pre task
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Many groups have mascots as symbols. For example, almost all
American sports teams, wniversities, colleges, high schools,
elementary schools have chosen maséots. Do you know any other
examples of mascots? What do they symbaolize?

Before you start the work on your own mascot, read the following
text about the national bird of the United Stafes.

g - finally
0st prominent
eniamin Frankl:
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Read the extract taken from Benjamin Franklin’s letter. one more
time. Why was he agamst choosing this bird? Do you agree with his
opinion7LLle - . . o .

Task '

Now start the work on the university mascot. During your group
work, use English only. If you do not know a word or phrase, look it
up or ask your trainer for the words - you need

1. Form groups of three:

2. Create alist of animals that might make excellent mascots for
the unitversity. '

3. In your group discuss the. optlons and choose one to compete
for the positron.

4. Do an internet search if needed.

5. Come up with your proposal and draw a picture of your
mascot.

6. Present your mascots by explaining your reasons why you
chose this particular mascot,

Language Focus

- While presenting and discussing the mascots try fo use the
following expressions:

In my opmion, ...

To my mind, ...

As far as | am concerned, ... -

Speaking personally, ...

From my point of view, ...

As for me,

My view f opinion / belief / impression / conviction is that
T am of the opinion that ... '
- My impression is that .

..I have the feeling that ...

8 s 6 & 5 8w 9 8
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e Ithink / consider / find / feel / believe / suppose / presume /
assume that ..

¢ [ hold the opinion that. ..

Your presentation will be assessed by your group mates and your
trainer based on the following criteria:

v" Creativity (originality of ideas} .

v' Content (meaningful, interestivg, appropnate (both
culturally and contextually}) . S

v Dasign (attractive, colorful, explanatory)

v" Language (free of serious mistakes and ambiguty,
persuasive language)” :

Past task

Vote for the best mascot by writing their opinions mdmdua]ly
based on the criteria. Tell them to start their writing by using one.of
the above expressions. Note: Not all of the expressnonx are used in
wrttten language.

END OF LESSON

Reflect.
Think about the lesson by answenng the following quesnom 5
1. What was the actual task? What did you do to prepare for the
task? What did you do after the task?
2. For what level {age, CEFR) was the task appropriate?
How could you adapt the same task to higher or lower levels?
Did you like the task? Why? Why not?
Was the task authentic or specific to the classroom?
Dnd the task emphasize interaction and meaning?
Did the task end up with a product?
. What was more timportant: process ot product?
' Canceptuakze
LISTBD to a lecture on TBLand answer the given questions.§ 3~
. 1. What ts the aim of TBL?
: 2 How 1s a tagk viewed in TBL?
3. What are the main principles of TBL7(state at least 3
principles)

ma&%ﬁw
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4. What are the phases of a task cycle?
5. What is the difference between mformatmn-gap, opinion-gap
and reasoning-gap activities?

Activity 2 | Geography Lesson -

Objective:You will explore the mam pnnc:ples of CBI through
experiencing a semple lesson.

Experience.

You will be experiencing a content-based language lesson.
During the lesson you will play the role of students and your trainer
will play the role of teacher,

START OF LESSON

.. Get into small groups of { three or four. As you are completing this
achwty one person in gach group is responsible for taking photos.
After youhave completed the activity, all members in each group will
be responsible for taking notes that explain the photos, You may want
to number the photos so that each member of your group has a note
corresponding to each photo. Keep in mind that you must take photos
that lustrate and explain each of the following:

The content of the lesson

.. The teaching of vocabulary and language use
.. The integration of at least two skilis in the same activity
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Look at the coordinates of these cities. Work with a partner to

practice stating their geographical Have your partner look at a map
. of Uzbekistan and guess the name of the city. #®

1. Latitude: 41°15° N
Longitude: 69°12” E

- Namne of city:
2 429N - R
68047:]3 o . N . N :

= Nameofcity: - : S B
T3 40°31'N

© 70°56'E

~ Name of city:

4. 37°13'N

67°17E

Name of city:

5. 42°28N

59°36'E -
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Name of city:

Work 1n the same pairs and play a guessing game. Each partner
thinks of three more cities and writes down the latitude and longitude
co-ordinates. Then, take turns saying the co-ordinates to see if your
partner can guess the name of the city.

Langnage Focus

These are other ways of describing locations. Some are formal
and others are mformal.

Formatl Q&A

Q: “At which point on the earth is Tashkent Iocated’?”

A: “It1s Jocated at Latitude 41 degrees and 15 minutes north and
at Longitude 69 degrees and 13 minutes east. S

“Informal Q&A:

- Q: Where's Tashkeni? -

- A: Oh; it’s 11t Ceniral Asia between Russia and Afghamstan ]

“What are the differences between the two ways of describing the
locatlon of Tashkent?

Neutral question:

. What does Movaraunnabr mean?

Informal answer:.

Movaraunnahr is-a really old pame. It means “between two rivers,
the Amudarya and Sirdarya.” :

Formal answer:

Movaraunnabr is an ancient term for the lmd row occupied by
Uzbelstan and other central Asian countries. The word means
“situated between two rivers,”

What are the differences between the two ways of explaining the
meaning of Movaraunnahr?

Read ihe following sentences. Identify them as formal or
informal. If a sentence is formal, re~write it ag informal or vice-versa.
Be ready to explain your answer.

1. Bhutan, officially called the Kingdom of Bhutan, is a
small, landlocked couniry on the Indian Subcontinent between the
Himalayas and India.

2. New York City 1s located on the eastern coast of the United
States approximately 1000 miles north of Florida and 200 mlles South
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ol Boston, Tt is situated at the mouth of the Hudson River, and is
i whed into five districts called boroughs.

t  Sudan is in Africa and the NileRiver flows through 1t.

A Russia lies across two continents — Europe and Asia.

3 'The city of Dubat is located in the Persian Gulf nation known
an tho United Arab Emirates (UAE}.

6, Kokand is in the middle of the Fergana valley.

7. Paris 1s the capital city of France. It 1s situated on the River
Seine, in northern France, at the heart of the {le-de-France region.

8. Orenburg 1s in Russia near Kazakhstan.

9. Londen is located in the southeastern reglon of the Umted
Kingdom on the River Thames i

END OF LESSON

Reflect.

hiscuss the geography lesson you have expenenced basedcn
the lollowing questions. o

[ Did you like the lesson? Why? Why not?

Were the fask and materials authentic? ‘ :
i What conlent was used for langnage teaching pmpose?
4. How was that content learned? ey

5. Were contextual clues used to help convey meaning?

6. What language was taught?

Conceprualize.

- 1. What is the mam focus of CBI?
© % Howis a typical CBI lesson organized?

3. I whut ways are langnage skiils integrated in CBI?

4. Whalt are the two main principles of CBI?

5. Hlow are students viewed m CBI?

Apply.

In this unit, you leatned about TBL and CBI The difference
betwaen these approaches and others is a matter of their focus. For -
example, n the CBI lesson above, was it “English through
geography™ or “geography through English”? Provide examples to
Hustrate your understanding of the topic. Wiite a paragraph that
explains your ideas. 7
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vit, yon learn about diﬁ‘e[ent approaches to teachmg
pehen rrammar, and error r*nrrectlon
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Sy pules caplain how a language works to produce meaning,
phive rules define what language 1s appropnate for
vion porposes and contexts.
o eaching thioueh rules means taking a deductive approach to
tesclang mamma, (caching the rule and applying it to examples.
s+ Veaching through examples means taking an mductive
Approach (o teaching grammar, presenting examples and having
whudets discove the rule Tor themselves,
v Penclung thiowph exts means taking a holistic approach to
tenchiag gratmmar i which context plays a central role in the
choice of ginonnanen! structures.
= Spoken prammar differs from written grammar, and students
should be mnde aware of features of spoken grammar.
w  Fror e a patural part of language leaming, and error
’ num!um Dot ln, student-centered and student-controlled.

UN!'I‘ A milt‘lll\

\atmly 1 | Teaching prammar: Introduction 199
Youl think abont preammar rules and are introduced to a text
for !hc lcachms' ol Lmlmmar

m.nvltv 2 I le‘lchmg grammar through rules 200
You expenence and reflect on a grammar lesson using the
tolclung—ilnous_.,h rules” approach,
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Activity 3 | Teaching grammar through examples
You expertence and reflect on a grammar Jesson using the
“teaching-through-examples™ approach.

203

* Activity 4 | Teaching gramunar thi'ough texis
You experience and reflect on a grammar {esson using the
“teaching-through-texts” approach.

 Activity 5] Teaching spoken gramumar
You refiect on their mtroduction to spoken grammar m this
unit and Module T and teach mini-lessons to their peers.

Z10

Activity 6 | Error correction
You leam to recognize when and how to use error correction
techniques.

212
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Activily | | Teaching grammar: Intreduction

(hwctive: You will think about the grammar and be introduced
o o dent b the teaching of grammar.

Espwrivnce.

1 1o you like grammar lessons? What is your expeﬁeﬁde with
1l wtily of English grammar? Discuss it WIth your tr amer and group
umtc"u 3

- In this unit, you will expeuence ‘three approaches to teaching
guunmm learn about teaching spoken grammar, and learn techniques
fn conteching students’ errors, not only gramnar ertors bt ‘other
srrodN s well, Much of this unit will maké use of a dialogue wittten
abot s and Sevara (not real people). Listen to the dialogue and
swwer Ihe questions about it. 3 o ok

Reflect, N

3 Discuss these questions as a class. 48

o Did Sevara make any errors in grammar of vocabulary?

b Did Laura correct her errors? How did she do s0?

¢ Laura and Sevara had been teacher and student, but at the time
ol the conversation they were both teachers. Was it appropriate for
Laurn (o continue to correct Sevara’s mistakes? Why or why not?

4, Some laws or rules are prescriptive: They tell us what we
should do. Other laws or rules are descriptive: They tell us how
things work «f

a  Society, schools, the university -- these are all governed by
Lews andd oles. Loaws and rules create order m society. Who makes
thowe laws and rules” Are they prescriptive or descriptive?

- b Natie is govermed by law -- e.g the law of gravity. Laws
greate order mnure, Whe makes those laws? Are they prescriptive
or domenptive”

¢ lLanguage is governed by rules. Are they prescriptive or
doescriptive? _

5 lNow many ways are there to teach and learn grammar? What
i the Dest way to teach grammar? Which type of rules is more
ypontunt for teaching grammar:. Descriptive rules or prescnptive

niles? of
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Activity 2 | Teaching grammar through rules

ijectiw You will experience and reflect on a grammar lesson
using the “teaching-through-rules” approach. '

The first of three approaches to teaching grannnar is called
“teaching grammar through rules.” Now you will expetience a short
lesson based on this approach. During the lesson, you will be students
and your trainer will be your teacher. '

Experience

=

STAR! OF LESSON

1 Study the chart on the next page about smnple past and present
perfect verbs in English. £

FORM Reguiar verbs Regular verbs
verb + ed: e.g. like + ed | have + verb + ed: have +
= liked, like +ed = have liked
Irregular verbs Irregular verbs
Many common verbs | Many common verbs are
are irregular, irregular,  The  past
e.g eat/ate, meet/met, | participle of these verbs
sing/sang,  read/read | is often formed by
(ridired/), have/had, | adding -en to the verb (-
hit/it, go/went, | n, if it ends in a vowel
is/was/are/were. sound). Somie  past
pariiciples change the
vowel, eg.
sing/sang/have  sung,
gofwent’have gone,
arefwere/have been
MEANING | simple past = specific | present perfect = action
: time over time before the
present or action at no
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specific time before the
present

1ISF

The simple past ts used
to talk about events that
happened at a .specific
time. Time may be
stated or tmplied.

Time indicator can be a
time of day, a day of the
week or month or year,
a phrase or clause, or

The present perfect is
used to talk about the
past that is iy some way
related to the present.
The time may be a time
period that started in the
past and continues to the
present or the time may
be an indefinite time

tmplied by context. betore the present.

We’ve known each other since that day in June.
X-> have known X >

PUSI<m o m e e S L LT T T Tepepep R ————
------- X == ca e == frtture
A the day of meeting now  liked like -
We liked eachs other at first sight.
Exercise
2 Fill in the blanks in the paragraph below accordmcF to the
rules in the chart above.

Laura 1s an English Language Fellow teaching at the
University of World Languages 1 Tashkent, Uzbekistan.
She is m the second year of her Fellowship, which she
(enjoy} very much. Sevara was a fourth-
year student last year and now, (graduate).

Laura: Sevara! What a surprise! [

{not see) you smce lasi Jume, was 1! How you
(do) on your final exam?

Sevara. 1 (pass). When 1

{graduate), | ' (recerve)

ared diploma.
Loura: Red? That means. ...
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Levara: 1t means ! {zet) only A’s
BVery course.

Laura: Congratulations. And since then? What've you been
doing?

Sevara: Since then, [ am working at a language center near
the bazaar.

Laura: So, you've been working at a language center nearby.

Sevara: Yes, T have been working at a language center near
here.

Laura: What's it called? o

Sevara: Tts name was changed. -

Lanra: Oh, when? '

Sevara: It was changed sometime last vear, 1 think. It

{call) “The Language Institute” for the

past six months.
Eaunra: Interesting name. How did vou come up with that that
name? -
Sevara: Do you remember that m class vyou
(tell} us that you had worked at the

English Institute before you : (come) to
Uzbekistan.
Laura: Yes, 1 {work) at the ELI at

OregonStateUniversitv. It’s a great place to hrve and work,
well sort of -- it’s bad for hay fever and ’'ve got allergies.
Anyway, 1 . {(think) about going back
last year -- actually, 1 {think} about 1t
several times. But lately, I've been thinking about opening
up a language school here. You know, why don’t you come
work for me?

- 3. Check your answers. Ask your teacher how to spell any
words. Make sure they are spelied correctly.
4. TOPIC: Shopping. Use the list of verbs below and write a
short paragraph about shopping in Tashkent, »~



END OF LESSON

. Reflect. & . L
5. What did you do i this lesson? Did you ergoy it? Why or why

not? e
What would students leamn from this lesson?
In which part of the lesson
were the rules presented? - - :
did you practice the forms and meanngs?
did you produce your own sentences? ’

O TR M,

Activity 3 | Teaching gramumar threugh examples

Objective: You will experience and reflect on a grammar lesson
using the “icaching-through-examples” approach.

The second of three approaches to teaching grammar is called
“teaching grammar through examples.” Now you will experience a
short lesson on based on this approach. During the lesson, you wili
be students and your tramer wall be your teacher.

Experiznce

TR L
1. Look at the examples taken from the dialogue above.
Underhine the verb structure in each sentence.
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2. What are the similarities and differences in form and meaning
between I am working and I have been working?

3. Look at the next example taken from the dialogue. Underline
the verb structures in Laura’s speech. +7

4. What are the sinnlarities and differences m form and meaning
between I thought and I've thought. #§
5. What are the stmilarities and differences win form and meaning
between I've thought and I've been thinking? o
6. Can you state a set of rules or make a diagram that will help
-you know when to use past, present perfect, and present perfect
. progressive? Sketch the diagram and state the rules m your
- notebooks. '

7. Laura’s manager at the American Embassy asked her about
her experience in Uzbekistan and her present activities. Fill m the
blanks with the present continuous, present perfect, present perfect
continuous, or stmple past.

Lavra: [ (do) several things. For one, |
{judge) the Student OGlympiad Our

{be} a fair competiton. I also
{work) with a group of teachers to help
them  create a  teacher-traming  book.  They
(now, write} their own materials, In
addition, I {give) a presentation at the
UZT¥EA conference about the need for teachers to keep
themselves informed about current methodology. Fiually,
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my matenals writing  group - {put
together) a corpus of Uzbek English.  They
{record) teachers as they give lessons
and students as they give presentations and have
conversations. We were thinking about putting 1t online but
(decide) they need to make more

recordings. I feel {achieve) a great deal
_ in Uzbekistan,
8. - Check your answers. If vou do not know how to spell any

words, make a guess-based on your knowledge. After guessing, ask
your teacher for help.

9.

Language use. Laura used the same verb form to begin

and end her report to her manager. What was that verb form? What
purpose did it serve?

10.

Read Laura’s answer to her manager again and think about

your accomplishments and present activities. Think about those vou
finished at a specific time, those that you worked on over a period of

(418

time, and those that you started in the past and are continuing to. work

END OF LESSON

Reflect. $@

1.
' "noiO

Yo TE e

‘What did you do i this lesson? Did you enjoy 1t? Why or why

What would students learn from this lesson?
In which part of the lesson

were the rules presented?

did you practice the forms and meanings?
did you prodice yous own sentences?

Conceptuahze

4

You have experienced two lessons so far. %at are the

similanties and differences between them?
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Activity 4 | Teaching grammar through texts

Objective: You will experience and reflect on a grammar lesson
using the “feaching-through-texts” approach.

A third approach {o teachmg grammar is called “teaching
grammar through texts.” Now you will expertence a short lesson
based on this approach. Durnng the lesson, you wall be students and
your trainer will be your teacher.

Experieace :

Teaching grammar through texts means teaching grammar
through context. For this approach, it is essential that your students
understand the context of an article or a dialogue, You have heard the
conversation, and you should assume that the students m this lesson
are also famihar with the speakers and the situation.

START OF LESSON

1. Laura has to write a report of her activities as an English
Language Fellow in Uzbekistan, Her title is “Final Report from
Teaching English in Uzbekistan.” 1t was written by Laura, who taught
academic writing to fourth-year and ML A students at the University
of World Languages. She also worked on impioving English teaching
i other ways.

2. Read the foilowing excerpt fiom Laura’s report. Answer the
questions that follow about her report. £




Uses of the simple past and present perfect

3. Whatis Laura’s overall evaluation of her work in Uzbekistan?
In which paragraphs and sentences does she state it? o

a. What tense or aspect of the verb was used to state her overall
evaluation?

b. What are some things she specifica!iy accomplished?

¢. What tense or aspect was used to state her specific
accomplishments?

4. T paragraph two, Laura talks about participating in teacher
conferences and judging the Student Clympiad. &~

a. In sentence two, did she say when those took place? -

b. At what point in your reading did you know?

¢. What verb tense or aspect was used? : )

d. In sentence three, did she say when the Samarkand conference
took place? When?

e. What verb tense was used?
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f. What s the difference between the simple past and the present
pertect?

©. 5 Summarize the differences between the uses of the simple
past and the present perfect. »7

Uses of the present perfect and present perfect continuous

6. In paragraph 3, Laura talks about compiling a corpus and
recording teachers and students. %@

a.  When did the events begin and when will they end?

-~ b, What verb tense or aspect was used? Why?

7. InLaura’s report above, she wrote phrases like “over the past
six months,” What other expressions of time and duration can you
find? What verb tense was used with each?

8 After Laura wrote her report, her manager, Jon Larson,
reported 10 his supervisor on Laura’s activities. Here is a short excerpt
from his report. Fill in the blanks with the correct verb tenses or
aspects. #~
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Laura (complete) a very

successful Fellowship. . Her work
{be) very beneficial to the Uzbek
people.  She - (speak)
conferences, (judge) -
competitions, and (support)
teachers as they (write) .

materials for courses. She also -
(initiate) a project that will create a body. of Uzbek English
for future study. For the past six month, teachers and students
{make) recordings of authentic ..
use of English by speakers of Uzbek. This project will -
continue for another year. [ believe that Laura-
{represent) us very well in

Uzbekistan.

9. After making sure you have all of the answers, cover up
Jon Larsen’s report and tell it to your partner. You do not need to say
every word, but vou should use every verb tense correctly.

10.  Study Laura’s report and summarize if in your own words
In other words, pretend you are Laura’s manager and tell your
supervisor about Laura’s work in Uzbekistan. You can also invent
new things she did while she was here. Use verb tenses correctly.

11, Write a report about your own accomplishments as a
student over the past year. Write from 75 to 100 words, Use the
present perfect and simple past at least four fimes each. Try to use the
present perfect continuous as well. -

END OF LESSON

Reflect. ' ' ' :

12.What did you do in this lesson? Did you enjoy it? Why or why
not?

13. What would students learn from this lesson?

14.In which part of the lesson
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a. were the rules presented?

b. did you practice the forms and meanings?

¢. did you produce your own sentences?

Conceptualize.

15.You have now experienced three approaches to teachmg
granumar.

a. Which did you prefer? Why?

b. Which approach will help students learn to use grammar in
speaking and wnting?

. ¢. Which approach is easiest to teach?

d Which approach 1s best for low level (A1-A2) students?
Which is best for mtermediate or higher level students (B1 and
abo.ve)? '

Acnvrty S ] Teaching spoken grammar

- Objective:Youw will reflect on your introduction to spoken
gramnar in this unit and Module 1 and teach mini-lessons to your
peers.

Reflect. Conceptualize.

1. In Module I, Unit D, you leamned about some characteristics
of spoken English, Make a list of the charactenstics and give an
example fiom the “Kate and Jen” dialogue (also in Unit C).

2. In Module I, Unit E, you listened to and read an excerpt from
a real conversation of two American college students.

a. Listen to it again and read along. § gkid -

Teaching spoken grammar #1
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b, What features of spoken English are in ihe speech of these
college students. Give examples.
¢ Can the same words fill more than one purpose? (e.g. as filler,
backchannel, or phrasal chunk, etc.). .

Apply Experience.
3. In your first groups, you wxll learn and practice teachmg a

mini-jesson about one aspect of spoken grammar. After you bhave
practiced the mum-lesson, you will be re-divided so that there is one
teacher of each muni-lesson in each group. You will then take turns
teachmg each other your lesson th-lessons can be found in

- 4. Getinto your previous groups Share your expenence of the
mini-lessons about spoken grammar.

»  What feature of spoken grammar did yvou teach?

*  What other features of spoken grammar did you learn from
the other muni lessons yon experienced?

5. After you finmsh experiencing mini [essons in your new
groups, go back to your former group. In your former group share
your experience of mum lessons on Spoken Grammar based on the
following guestions:

o What feature of spoken grammar did you feach?

»  What other features of spoken grammar did you leamn from
other mini-lessons you have experienced?
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- Activity 6 | Error correction

Objective: You will fearn 1o recogn:ze when and how to use error
correction technigues.

Reflect. Conceptualize. o

1. InModule Il Unit Cyou leamned about types of errors and
the reasons why EFL learners make mustakes. For review, can you
remember the reasons that language learners make mistakes and their
names?

2. Even though there are differences between errors and slips,
they are all mistakes that can affact the ability to commumicate well,
Once you have identified students” mistakes, the questtons are when
you should correct érrors and hew vou should errors.

When should you correct ervers? What are some other factors
you should think about when correcting students? Discuss the
following questions: %8

s If the purpose of an activity 1z 10 promote the fluent use of
English, should you correct errors? Wil stopping them to correct their
. error prevent them from developing fluency?

» If a student s shy and lacks confidence, how will correcting ber |
error affect her withingness to speak in the future? Js there a way to .
correct her error without embarragsing her? _

& If your student’s error does not affect the communication of his
message, should you correct 1t or ignore 17

How shouid you cerrect errors? Discuss the following
questions. Try io think of examples of each technique named in
quotation marks. €9

+ Should you interrupt students as soon as you hear an ervor?

» Should you repeat what they say but with the error corrected?
(This 1s called “re-casting.”)

s If the error causes misunderstanding, should you ask the
student to explain their meaning more clearly? (This is called “asking
for c]arlﬁcatlon "

‘s Should you explain the error fo the student? (This is called:
“explanation.”)

s Should you say nothing and do nothmg‘? (This is called

“ignoring the error.”)
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e Should you collect errors from student wriiing and create
activities to help them understand better?

Experience. Reflect. Conceptualize.

3. In Activity 1 above, you were mtroduced to Laura, an
American who taught at the University of World Languages, and
Sevara, one of her students. Turn back to Activity | and listen to 1t
again, In each of the excerpts from the dialogue, underline the error,
explain the error, and explain the error-correction technique. § g-~"'#@

a. Error correction #1

Laura: Congratulations. And sxme then'? What've
you been domng?

Sevara: Since then, I am working at 3 la.nguage center
neat the bazaar,

Laura: 8o, you've been working at a language center
nearby.

Sevara: Yes, 1 have been working at a language
center near here.

+ What was the mistake?
* How was it corrected?
b. Errer correction #2

Laura: Interesting name, How did you come up with
that that name?

Sevara: Do you remember that in class you told us
that you had worked at the English [nstitute before
you came to Uzbekistan.

Lawra: Yes, [ worked at the FELI at
OregonStateUmversity. A wonderful place to live
and work. l

& What was the mistake?
+ How was it corrected?
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““¢. Error correction #3

Sevara: 1 am grateful that you think 1 could teach ai
your language school. I remember working with you
[ have learned a lot of new things from you when [
was a student.

Laura: Well, yvou were a great student! Believe it or

not, I learned a lot too! Is that a ring on your finger?

What was the nustake?
How was it corrected?
Error correction #4

.

Sevara: Yes, I got married Iast month.

Laura: Was 1t someone in your group?

Sevara: No, my mother’s cousin used to have a
neighbor. They’ve moved. However, the neighbor
had a son, and they arranged for us to meet. We liked
each other from the moment we met.

Latra: So, you hit 1t off?

Sevara: We hut it off?

Laura: Yes, you liked each other from the very
beginning. Your personalities fit each other well.

s - What was the mistake?
. How was 1t corrected?
e Error correction #5

Sevara. We’ve been married for a month now. We're
st} getting to know each other, but so far, so good. I
learned this phrase from you.

Laura: And you remembered it. That’s good.
Sevara. Speaking of him --

Laura. What’s his name?

Sevara: His name i1s Abdurahim.
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Laura: That’s a popular name.
Sevara: Yes, he had been named after his
grandfather.

Lanra: Had been? Was his name changed?
Sevara: No, he still has that name.

Laura: Oh, 1 get it.

¢ What was the mistake?
¢ How was it corrected?
f  Error correction #6

Sevara: Yes, speaking about him, 1 am supposed to
meet him for dinner tonight. It 1s our one-month’s
anniversaty today, so he is taking me out at a
restaurant, He told me to wait for him here, in front
of the madrassa. Here he is now. I hope 1o see you
again. -

Laura: Would you be interested in a job?

¢  What was the mistake?

+  How was it corrected?

4. What was Laura’s attitude toward error correction? #g

e Was the purpose to make sure that Sevara spoke correctly?
Or was it to make sure that communication was clear?

¢ Would Sevara have leamned much if she had been
embarrassed?

Concepiualiize. .

5. Read posts from Teacher blogs on the issue of error
cotrection. The discussion questions after the blogs will help you
think about the teachers’ opinions. L
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6.

Although researchers have often doubted the
effectiveness of repetition, I think the key is to keep them
short and emphasize the correction.

Dilfuza from Uzbekistan

In my class, rnajority of students want to be corrected.
They are familiar with my error correction techniques that
I use often with them, And if | interrapt them in the middle
of their speech, they do not feel offended. They know that
1 do cortect if I feel it is important. The technique that 1 use
very often and effective one with my students is explaining
what form or word to use. For example I say “modal verbs
do not take “to” with the main verb” or I may say “What
was the rule?”. The student gets it quickly and tries to
follow or avoid making mistake in hissher speech. They
know alii those grammar rules but when it comes to practice
they do think about them. As a resuit thev make mistakes.
The same problem is with ending ‘s’ or ‘es’ at the end of
the verb in 3rd person singular, present simple or use
irregular verbs. With my other group of learners 1 use
different error correction technique that works welt with
them. When I repeated their errors they openly showed
their disapproval. Then [ understood I should use another
technique. During the speaking activity if | feel they need
to be corrected [ started asking questions like “Did vou
mean you buyed?” This way | let them notice their mistake -
and correct it.

Discussion questions 2§ _
What did you learn about language learning errors in

Moduie 11, Unit C?

Do the teacher’s aftitudes toward makmu errors agree

with what you learned?

What techiniques do the teachers use? Do they use any

that you have studied so far in this activity?
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*» - What ave their students’ attitudes toward errors? Do they
want to be corvected?

° What is your attitude toward errors? Do you like it when
you are correcied? o "
. When is correction good for language learners and when is

it bad for language learners?

Apply.

7. Two teachers in Mexico and one in the USA use a “stoplight
approach™ to error correction. Read the article in Appendix 4 to learn
about their approach. Then, return (o this activity, &

a. What does it mean to “value the learner”? (three things)

b. With the stoplight approach, who is in control of error
correction?

¢. What happens during each step? (three steps)

d. In your own words, explain what each color means,

~e. "What were the results when the authors vsed this approach?
(three things)

8. Now it’s your turn. " %

a. Make three signs: One that says “Stop!'” another that says
“Maybe!” and a third that says “Go!”

b. Your trainer will assign you to talk about a topic for two or
three minutes in small groups. Before vou speak, flash one of the
signs for all to see. All MUST respect your wishes.
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Appendix 1{ Laura and Sevara

Laura has been an English Language Fellow teaching at
the University of World Languages in Tashkent, Uzbekistan.
She has just tinished the second year of her Feliowship, which
she enjoyed very much. Sevara was a fourth-year student the
previous year and has now graduated. They meet by chance
in front of KulkedeshMedressa.

[Sounds of a busy street]

Laura: SevaralWhat a surprise! Haven’t seen you since
last June. How are you doing?

Sevara: [shocked] Uh, hi Laura. I thought you went home
to, where was it, Oregon?

Laura: Yes, Oregon. You remembered. By the way, how
did you do on your final exam?

Sevara: 1 passed. When | graduated, T received a red
diploma.

Lawra: Red? That means. ...

Sevara: Tt means I got only A’s in every course.

Lauwra: Congratulations. And since then? What've you
been doing?

Sevara: Since then, I am working at a language center
near the bazaar.

Laura: So, you’ve been working at a language center
nearby.
Sevara: Yes, 1 have been working at a language center
near here.

Laure: What's it called?

Sevara: Tts name was changed.

Laura: Oh, when?

Sevara: [t was changed sometime last year, I think. It has
been called “The Langoage Institute” for the past six months.

Laura: Interesting name. How did they come up with that
that name?

Sevara: Do you remember that in class you told ug that
vou had worked at the English Institute before you came io
Uzbekistan? I told the owner this, and he changed the name.
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Laura: Yeah, 1 worked at the ELI at
OregonStateUniversity. It was a great place to work - well
sort of. Corvallis’s bad for hay fever and ["ve got allergies,
Anyway, | thought about going back once last year -- actually,
I’ve thouight about it several times since. "

Sevara:So, you are going back.

Lawura: 1 dunno. Lately, I've been thmkmg about open mg’-’
up a school here fpause] You know, why don’t you come

L_\\fgrix for me?:.. -

Sevara: T am grateful for that you think I could teach at
your language school. I have learned a lot of new things from
you when | was a student,

Laura: Well, I'm grateful that you were my student!
Believe it or not, | learned a lot toc! Uh, is that a ring on your
finger?

Sevara. Yes, I got married last month. I wish I knew you
were still in Tashkent.

Laura: Was it someone in your group?

Sevara: No, my mother’s cousin used to have a neighbor,
They moved. However, the neighbor had a son, and they |
arranged for us to meet. He is kind of shy, but I am not, you |
know. S0, we liked each other from the momeni we met.

Laurg: So, you hit it off]

Sevara: We hit it off?

Laure: 1 mean, you liked each other from the very
beginning. Your personalities fit.

Sevara: We’ve been married for a month now. We are
still getting to know each other, but so far, 50 good

Laura: That’s good, :

Sevara: Speaking of him --

Laura: What’s kis name?

Sevara: His name is Abdurahim.

Eaura: That's a popular name.,

Sevara: Yes, he had been named after his grandfather.
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MEANING |simple past =[present perfect |present perfect
- specific timne in|=action over |continuous =
the past time before the |action that -

: present or began in the
action at no past and may
specific time continue on
before the through the
present present into the

B ~ tfuture

USE . { The simple past | The present The present
is used to talk perfect is used | perfect
about events that |to talk about continuous is
happened at a the pastthat is  {used to talk
specific time. in some way about actions
Time may be related to the | that began in
stated or implied. | present. The the past and
Time indicater  |{time may be a | may continue

“1can be a time of 1time period that | on through the

day, a day of the |started in the present into the
week or month | past and future. It can
or year, a phrase |continues to the { only be used

or clause, or .

present or the

with action

impiied by time may be an | verbs.
context. indefinite time S
before the
present.
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Laura: Had been? Was his name changed?

Sevara: No, he still has that name.

Leura: On. '

Sevara: Yes, speaking about him, | am going to meet him
for dinner tonight. It is our one-month anniversary today, so
he is taking me out to eat at a restaurant. He told me he will
pick me up here, in front of the medressa, Oh, there, he is
conting now, -

[Abdurahim drives up in a car, and Sevara opens the door
to get in.}]

Laura: 50, are you interested in a job?

Sevara: Maybe I am. Call me and we will talk about it
some more. Will you come for dinner?

Lawra: Mo, 1 don’t want to intrude. 1 want you 1o enjoy
the time with your new husband.

Sevara: He is say first husband.

Laura: 1 mean you haven’t been married for very long.

Sevara: Yes, good evening.

Laura: Bye!

Appendix 2 {Verb chart and comments

FORM X-> -----shave been thinking X
SR,
havethought
2417
J 2 R Xermmmemaacssem i anas
----- PErCSEHfn = = = = = = = «=> futire
Ok
onge time in the past now
thought am thinking
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Appendix 3 [Spoken grammar mini-lessons

‘The activities in this appeundix are taken from an article by
Amanda Hilliard in Fommﬁ{(agazme Hilliard, A. (2014). Spoken
grammar and its role in the English language classroom. Forum
Magazme 52 (4) 2-13.

Group A mini-lesson

In you group, study the two tasks below and make sure that each
of you can teach them to a new group. After you finish each of
you wifl go to a new group and teach the tasks yourself to a new
group. On the left is the student version; on the right is the teacher
version with answers.,

Student Teacher

Follow the | Follow the instructions below.

instructions 1. Ask students make the following
below., conversation on the left longer by filling in
1. Make  the}missing words.

f()“OWlﬂg Al e Wanna go to { Aaswer kep:

B ‘the party on Suaday? A Do ovou wanna
COI‘IVCI‘S&UOH- . B:Sure,____ soundsgood. - | go to the pariy on
longer by filling in . | Sunday?

L2 B: Suce, that
missing words. sounds good
A: e | 2. Ask students to make the following

e Wanna conversation shotter by omitiing
go to the party on appropriate words.

Sunday? A Shafl we go get lunch now? Answer kep:
B: Sure, || B Yeah, thatisa good idea. (omitied words are

in parentheses)
. sounds A: (Shall we) go
good, fe; :;:e;?‘: row? of
2. Make the - . B: Yeah, (thee s aj
following . | good dea o
c;::nverszt;on - .13, Which words can be omitted from
skorter by conversations with friends? Why?
Omlttmg_ Discussion guestion (possible answer): You
appzopnate can omil subjects and verbs when they are
words.

clear from the context, so you can speak more
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A: Shall we go get
{unch now?

B: Yesh, that is a
good idea.

3. Discussion
question: Which
words can  be
| omitted from
conversations
with friends?
Why?

efficiently, and it :‘3' an mfarmal conversation
with ﬁxends

yourself to a new group.

Group B mini-lesson: Heads and tails

In you group study the description of Heads and tails below. Make
sure that each of you can teach them (o a new group. After you
finish each of you will go to a new group and teach the game

or PowerPoint.

Heads are a way to introduce
nd orient listeners to a topic
efore giving information on
he topic. For example:

‘The soccer game last night, it
vas really exciting.” (With
head)

“The soccer game last night
was really exciting.” (No head)

1. Explain to students what heads and fails are in spoken
grammar. Write the following on the board or make a small poster

Tails are comments that are added
to the end of a phrase. Fon
example:
“My teacher is really nice, the ong
from Canada.” (With tail)
“My teacher from America is
really nice.” (No tail)

Stadent

tails. Rewrite the senfences
to make them more like
written English.

Teacher
}. Underline any heads or{ 1.
Rewrite the sentences. to make
them more like written English. . |
Your sister, she’s an artist, isn't}
she? -2Isn’t your sister an artist? |

Undertine any heads or tails.

225



Your sister, she's an artist,
isn’t she?

Robert? He’s really quite
nice -- well, most of the time,
amyway.

Samantha is o great singer -
- when singing karaoke, that
is.

2. Rewrite the following
sentences by adding heads or
tzils or by moving
introductory clauses to the
end.

Over the lost four years, your
brother has learned to play
soccer well, has he not?

In the bazaar, thal pen costs
only two dollars, does it not?
Sheila was the last one fo
leave the room, but did she
lock the door?

Robert? He's really quite nice -
well,_most of the time, anyway. ~>
Most of the time, Robert is really
quite nice

Samantha is a great singey - when
singing karacke, that is. = When
she sings karaoke, Samantha is a
great singer.

2. Rewrite the following
sentences by adding heads or tails
or by moving introductory clauses
to the end.

Over the last four years, your
brother has become a good soccer
player. —>Your brother, he’s
turned into a good soccer player.
in the bazaar, that pen costs only
two dollars, does it noi? ¥ That
pen, it costs only two dollars in the
bazaar, doesn’t it?

Sheila was the last one ic leave the
room, but did she lock the door?
—>Sheila was the lasi to leave -- she
locked the door, didn’t she?

Group C mini-lesson: Adding fillers and backehannels to

student dialogues

In you group, study the description of Adding fillers and
backchannels to student dialogues below. Make sure that each of
you can teach them to a new group. After you finish each of you
will go to a new group and teach the activity to a new group.

1. Get into pairs and write a short dialogue or conversation,
2. Speakers use fillers to give them time to think, create a
pause, or indicate they’re not finished talking. Listeners use
backchannels to show they are listening and understand what

speakers are saying.
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3. Work with a partner to put the following ten words and
utterances i the correct colurn below. Then add at least itwo pew
waords ot uiterances to each column.

Loh 2. hmn 3.ah 4.um35. Isee 6.vh 7.uh-huh 8. er
9 Really iO eh

Listener
backchanneis

Spe‘tker fillers

4. Revise your original wriiten conversation by adding in
appropriate fillers ard backchannels.

5. Practice your changed conversation and be prepared to act
out both conversations for the class, the one without using fillers
and backchannels and the one with fillers and backchannels.

6. How does including fillers and backchannels in your
conversations affect your conversation skills, your relationship
with vour partner, and your feelings while speaking.

Appendix 4 | Error correction: A traffic light approach
Reprinted from ORTESOL Journal 26 (2), 26-28.

Teaching Tips Ervor Correction: A Traffic ng];ﬂ
Approach

Zenaida Lorena Talamante Ayvar, Celeex Acapuleo and La
Salle Acapulco Donald O. Prickel, OregonStateUniversity

One of the more chalienging and often frustrating tasks of the s
second language teacher is deciding when and how errors shouid
be corrected. Controversy in the field of second language
acquisition continues to focus on error cotrection (Guenette,
2007, Karra, 2006; Lasagabaster and Sierra, 2005). Studies in
error detection and correction are far ranging and in some cases,
even contradictory. They focus on such themes as feedback
modes and methodelogies (O'Reilly, Flaitz, and Kromrey, 2001),
models for correciive discourse (Panova and L.yster, 2002), use of |
Lcomputer assisted language learning systems (Heift, 2003;
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Tschichold, 2003), self (student) versus teacher detection and
correction (Renou, 2000; Camps, 2003), and specificity versus
generality of feedback (Ferris and Roberts, 2001). The research is
complex. However, as second language teachers, we know
intuitively that the process of error correction and detection must
be kept simple and safe for the learner.

Valuing the Learner

We begin with several primary tenets of successfully working
with learners in general and with second langnage learners
specifically. Viewing them as resources and models to other
learners are strategies consistent with sound learning principles
(Gray and Fleischman, 2005; Zehler, 1994). Creating a safe and
supportive learning environment is paramount for those students
who may lack confidence, fear making mistakes, and are
generally weak learners (Bandura, 1997). This further assumes
that feedback shouild be done with compassion and empathy
(Fink, 2003).

Given empathic feedback, there is another important question
that is critical to re-examining the arena of error detection and
feedback. What role does choice play in error correction? When
given a choice as to a set bf strategies for leaming new content,
results show an increased level of performance in the use of the
second language (Bishop, 2006; Schwartz, 2004). if choice plays
such an important role in learning, then how could it be
| incorporated as a strategy in error correction? What might be the
results if a student were to choose how he/she wishes feedback on
errors? Think “Traffic Light”

One techinique that we have used in the EFL classroom is
calied the “Traffic Light.” We have modified this technique from
a strategy gleaned from Vohra (2006). The “waffic light”
technique has two steps:

Step 1, The Awareness Talk: Error Detection and
Correction

The first thing we did was to have a talk with our students
about the importance of error correction in their language learning
process. We did not just mention our reasons or opinions
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regarding this process, but we tried to encourage them to, think
about the positive effects error correction can have in their second
language. e

Step 2, The Traffic Light: Red, Yellow, and Green _

The second step is to explain the use of the traffic light and :
the meaning behind the three colors: red, yellow, green. Each
student is given three squares: one red, one yellow, and one green.
When they volunteer or are asked to speak in class, they will flash
one of the following three cards:

Red: When a student flashes a red card ‘the student does not
want to be corrected at all. Some students find it frustrating to be
corrected when they are trying to communicate. By showing their
red card, they are telling us that they do not feel fike being
corrected at this time.

Yeitow: By showing a squarc card students want the teacher
to correct their major mistakes. These types of studenis want to
communicate freely without being stopped every time they make
a minor mistake (e.g., using a male article with a female noun in
Spanish).

Green: A green card indicates thal the student wishes to be
corrected at the very time of the error. Corrective feedback is
requested for both minor and major errors. .

Observations: Drive Carefully When Appmachmg
Traffic Lights

Initiaily, many students flashed the red cards, indicating that
they were somewhat uncomfortable with being corrected. Many
other learncrs displayed vellow cards. The yellow cards indicated
an increased level of confidence in their [earning and the
acoeptance of more feedback. Another significant behavior began
1o evolve. Students learned from other students’ mistakes, and
teacher and fellow student corrective feedback allowed additional
learning and modeling for others.

Gradually, we began to notice a pattern in the majority of
students. They increased the amwount they used their second
language and flashed green cards most often. They now were
seeking clear and honest feedback and correction of their errors.
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Students explained that when they showed their red cards, they
wanted to focus on speaking in the classroom and not worry about
their errors at that time. Once they generated the language more
freely, they sought more error correction, flashing the yellow
cards. Students gradually moved to the point of wanting:error
correction. They consistently showed the green card, indicating .
the value they placed on the importance of inmediate feedback
when they made errors. :

Since adopting this strategy in the classroom, we have seen
stadents taking increased responsibility for their own learning and
for their own error corrections. They pay attention to feedback
more readily, especially when they can cheose how feedback is
to be given to them. Letting them make choices and use cues with
the flashed cards have increased their confidence and
participation in class. Most amazingly, there is a substantial
reduction in their reluctance to speak, leading to an increased
level of speaking in their second language. They speak with
greater levels of confidence, their meaning is more clearly
conveyed, and their commion errors are fewer. Students are much
more eager to speak. The ‘traffic light” strategy has definitely
changed the dynamics of the classroom and has become an
effective technique in the correction of errors,
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