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PREFACE

The purpose of this project is to transform the teaching of foreign
languages at all levels in Uzbekistan through the training of language
lcachers. [t was started many years ago with the founding 1n 2000 of
the Institute for English Language Teacher Education (IELTE) by
Ruth Petzold, the U.S. Regional English Language Officer, who at
that time was based in Tashkent, and has been continued through
visits by a series of English Language Fellows and Specialists. In
addition, throuch the assistance of the British Council, pre-service
and in-service curricula (PRESETT and INSETT) were developed,
these now form the foundabton for English language teacher training
in Uzbekistan. With the publication of Presidential Decree 1875 m
December 2012, foreign language education and teacher-trainmg
were made natienal priorities.

My work here began in October 2013 with the choosing of a
group of writers who would dedicate their time and energy to
researchung current principles and practice m foreign language
teaching and teacher education and to wnting matenals that will
engage trainers and alike in the discovery of those principles and the
development of their own praciice. The wnters have worked on this
while taking care of their fanmlies, teaching full-time, working with
teachers sent from other institutions for re-training, working on
projects for the British Council and others, runmng student and
teacher competitions, and writing the myriad reports that go with
being a university language teacher in Uzbekistan. Even thetr summer
“vacations” are taken up with duhes placed upon them wath
sometimes little notice. To them go my profoundest admiraton for
their dedication to their profession and my gratitude for aliowing me
to be a part of their lives for the last two years. They have been my
family during this time and will continue to be with me for the rest of
my life.

Byme Brewerton
31 August 2015
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This course 13 about being a teacher I this were a traditional
teacher-training course, vour trainer would give lectures and you
would read articles about the theory and practice of teaching. This is
not a traditional teacher-traming course. Tn this course, you will spend
most of your ime in activities with your classmates. Through these
activities, you will {earn how to think what good teachers think, feel
what good Enghsh teachers feel, and do what good teachers do.

Teaching and Tradition

Teachers teach as they were taught. Just as children tend to raise
their own children as their parents raised them, teachers tend to teach
their students as the teachers themselves were taught When some of
these students hecome teachers, they adopt the same approaches,
methods, and techmques as their predecessors. Teaching fossilizes
nto a tradition.

How is the cycle broken? You become
mvolved i a process, the “Kamola Process,”
through which you experience language lessons

The art of teaching
is the facilitation of
discovery,

based on sound principles, think about them,
understand them, and through applyving them acquire personalized
experience. Through this process, you are reborn as a different
teacher and start new traditions based on sounder principlest han vour
predecessors’.

The Process

You experience.You experience meaningful language leaming
activities as If you were a language student and your trainer were yous
language teacher. Before you can know how to reach language
effectively, vou should know how 1t feels to learn language
effectively.

You reflect on your experience. You think about the leaming
expenence. You think how 1t was a good experience or not a good
experience. You think about whether or not it was an effective way
to learn language. You share your thoughts with vour classmates and
trainer.

You conceptualize. To conceptualize means to think and create
ideas. As you reflect on your experience, talk about it, write about 1,
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maybe even draw pictures or diagrams about 1t -~ these activities will
help vou construct vourown ideas about language learning and
teaching.

You apply and practice. You observe other language leaming
expenences and apply the concepts you have leamed to them. You
will also apply the concepts you have learned to creating language
learning experiences for your classmates and others because the best
way to know what tt means to be a teacher Is to teach. Yowr own
experience is your best teacher,

The process of becoming a teacher can be thought of as a cycle.

During this course, you experience this cycle many times. When
you have fintshed, you will have begun to know, think, feel and do as
good teachers know, think, feel and do.

The Content

The process of learning to be a teacher 1s bult on a methodology
of language teaching, which m furn is buiit on a conception of
language. You can think of 1t as a pyramid,



Lungiags

What is language? In this course, language is “a system of
verbal symbols that evolves individually and collectively through the
interactions of Its users.”

Language 1s verbal symbols. Verbal symbols represent meaning
in the minds of speakers, listeners, readers, and writers. Verbal
symbols do not represent things; they represent 1deas about things.
We communicate effectively to the degree that our listeners or readers
know the things we are talking about and have the same ideas about
them

Language changes over time. The language that you are using
today 1s difterent from the language used by your great-grandparents,
which 1s different from the language used two hundred years ago.
Because each of us has different 1deas of things, every time we use
language wtth others, our language changes their use of language and
their language changes our use of language. Over time, sinall changes
add up to big changes tn how language 1s formed and used.

-How is language taught? This course has adopted the
communicative approach to teaching language. It 1s not the only way
to learn and teach language, bat it s one that 1s aimed at helping
people learmn how to use their new language in daiiy life



in the past, educated people
often learned language so they Teachers should leam to
could read literary masterpieces In teach langnage through
other languages. They also thought
that grammar was the most
important aspect of language. This
resulted 1n what 1s called the — -
“grammar-translation” method of learning language. Now, people
need to leam language for daily communication, and we know that
learning vocabutary and the practical use of language are at teast as
important as learning grammar Therefore, we have adopted an
approach that best fits the reasons people need to learn a foreign
language today.

How are language teachers taught? This course is based on the
premise that teachers should leam how to teach language through the
same methodotogy that students leamm how to use language. This
brings us back to the cycle described above. Many of the activities
that you will engage 1n as you learn how to teach are the same types
of activities you will engage your students in as they learn how to use
language. Through these activities, vou will learn how to feel, think,
and do as good teachers think, feel, and do.

the same mcthodology that

students learn 10 use language.

Conclusion

Asyou study, keep yvour mind continually focused on the ultimate
goal. Think about how the activities that you engage in can be used
or adapted to help various ages of students, especially younger
learners. Finally, think about how you can heip others become
teachers and learners who are dedicated to serving others m their
professional and persopal lives.

i



MODULE V
TEACHING
ORAL SKILLS

UNIT A
TEACHING LISTENING
AS COMMUNICATION

14



OBJECTIVE
In this unit, you acquire a conception of teaching listening that
will prepare you for teaching hstening using the communicative

approach.

i~ Students need a genume purpose for listening in class.

s— Realistic situations are more likely to provide purpose and
therefore motivation for listemng,

+  Students are more hikely t¢ have a purpose for listening if
not ali language or information 1s provided.

&~ Teachers and other students are 1mportant sources of
listenung nput.

e~ Students will improve their histering comprehenston if
listening practice is supported by speaking, reading, and writing
activities.

~~ Listeners listen, predict, listen to check their predictions, and
construct 1deas

&~ Listening comprehension cosrelates with predictability: The
better listeners can predict 1deas and words, the better they can
comprehend.

€ Good listenars use their schemata, but they also use
situational and context clues, including what they know of the
speaker, 1o narrow therr expectations as much as possibie.

$ Having various forms, meanings, and uses of words and
phrases in nund can help listeners understand Enghish better.

=~ (ood listeners monitor their own understanding while
listening und assess their understandimg at the end of a
conversation or 1alk.

o Studenis need opporumties to think critically about
situations and 1deas.

# Good listeners allow their ideas and language to be changed




Activity 1 | Warm-up
You experience a tradttional speaking lesson.

Activity 2 | A content-based listening lesson
You experience the principles of teaching listening
through a content-based listening lesson

|

Activity 3 | Understanding the content-based
listening lesson

You undesstand the principles of ieaching a content- ‘
based listening lesson through analvzing and evaluating
the lesson and formulating the principles upon which it
was based

B

Activity 4 | A task-based listening lesson
You experience the principles of teaching listening and
story-tething through a task-based hstening fesson. B

S
th

Activity 5| A task-based listening lesson

You understand the principles of teaching a task-based
ltsterting lesson through analyzing and evaluating the
lesson and formulating the principles upon which it was
based |

Activity 6 | Teaching listening: Review and
application

You review the principles of teaching histening and
| apply them by observing a listening class.

‘ Classroom Qbservation Ferm
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Activity | {Warm-up

QObjective; You will think abour the principles of tcaching
listening through discussing statements about good fisteners.

Reflect. Conceptualize.

[. Agree or disagree with the fellowmg staterments. Support your
opimon. You will have a chance to review them later.

e Listeners construct meamung from what they hear.

o The only real source of listening mput 1s nafive speakers or
recordings of native speakers.

e Good listeners always listen with a purpose.

e (Good histeners are able to predict what they wall hear.

e Good Ubisteners use everything they already know to
understand what they are hearing,

s Good listeners focus only on what speakers actually say.

e Good listeners monifor their own understanding.

¢ Good hsteners assess their own listening comprehension at the
end of a conversation or 1atk.

¢ Hawving various forms, meanings. and uses of words and
phrases in nund can help listeners understand English better.

o [t’s easier for students to improve listening comprehension in
English if they practice listening separate from practicing speakmcr
reading, or wriing.

o Good histeners allow their ideas and language to be changed
by what they listen to.

Activity 2 | A content-based histening lesson

Dbjective: You will experience the principles of weaching
listening through a content-based listening lesson.

Experience.

For the next while, you will be playing the role of language
student and your trainer wiil be playing the role ol ianguage teacher.
Participate as a student.

START OF LISTENING LESSON(CHI)

|. STORYTELLING.

a. This lesson 1s about being a good storyteller. Listen and
discuss your teacher’s questions. ¥ o

13



b. Listen to your teacher’s guestions and discuss them with your
classmates. § o

PRE-LISTENING

2. CREATING PURPOSE and ACTIVATING SCHEMATA Is
it just old men that tell stortes or does everyone tell stories” Would
you like to be a good storyteller? Discuss the fotlowing questionswith
vour teacher and classmates. § o

¢ Why do people tell stories”

¢ Have you told a story today?

e Were people entertained? Or do you wish you could have told
the story better?

¢ Do you know someone who 1s good at telling stories? What
do they do that makes their stories interesting?

e Has one of vour parents, grandparents, or other fanuly
members ever used a story to teach a lesson?

3. Are traditional stories around the world simmiar to each other?

4. Fill in the table with the elements of the “Cinderella” story.»~

Ehm‘ ter Cinderella

| Problem

] . . .
Complications

L
Chimax

Resolation

Theme(Moral}




5. COMMOGN CHARACTERISTICS.

a. (ood stories have three characteristics:

v Characteristic 1: Good stories ave understandable,

v Characteristic 2: Good stories are engaging.

v Characteristic 3: Good stories are meaningful,

b. If vou tell stories that are understandable, engaging, and
meaningfut. people will want to hear your stories.

WHILE-LISTENING

6. LISTEN

The following story is about a tiger, a boyv, and a rhinoceros,
{Look in Appendix 2 for photos: the photos will help you visualize
the story better in your mind.} Your teacher will play a section of 1t

and ask you a few questions 1o check your understanding.§ ¢

POST-LISTENING

7. WHAT HAPPENED? » o

Discuss what happened in the story with your classmates and the
teacher

Characteristic I: Good stories are understandable,

8. LANGUAGE.

a. Remember that for stories to be interesting, they must first be
understandable. How does the storyieller make the story
understandable? D o

h. Let’s look at some of her language Below are some

examples of her language. Listen. {9

Excerpt 1 | Content-based listening lesson #4

Boy was siting on a big rock In the n*nddfe: Df
the jungle. -

Kxcerpt 2 | Content-based listening lesson #5
“Weltl ranand fran and 1. |

e e i ———————————— e e i — : .—— L s a1




¢. In the story, how many times do you hear the words run or
ran? Does hearing words repeated make hstening easier” @
d. How would vou describe her words and grammar?
¢. Fiil in the blank: ~~
v Good stories are understandable because their language is

9. STORY FLEMENTS.
a. Fill in the elements of this story from memory. You may work
with a partner, o

Main
Character

Boy? Tiger? Rhino?

'l;":rublem

Complications

Resolution

Lesson
(Theme)

i

b. Listen to and answer your teacher’s questtons. Then, fill tn

“the bliok; o

16



~ Good stories are understandable because they are

c. Your teacher will play the story again. Listen for the simple
language. Listen for each story element. |

Characteristic 2: Gund stnrles are engagmg
10. SUSPENSE AND SURPRLSE
a. Listen

: ch Was mt’cmg

b. What are some other examples of suspense in the story?

¢ Listenkg ¢
Excerpt 2 | Content- hased Ilstenmg lessnn #5

“Well I 1‘31"

e —————

Excerpt 3_ | C.n_nt_en_t_-_bases! listening lesson #6
“And then, then, running, and T

—— — —_

d. How is the storvteller keeping your interest? aff

e, Listen to Excerpt 1 again,
Excerpt 1 | Content-based listening lesson #4

‘Boy ...~

f. Fiil in the blank:
v'Good stories are engaging because they have

3

_and
. e * "'.'.'...-.,.,........._..._._.,‘_, it _--—.- :
1 ] PI_JOT JI- . ) o '.J IQTI e '_‘h qTi?
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a. Number the story’s events as they happened and as they
were told. The SIXTH (6) event on each side is given to you. "o

Buy bumped into Rhmn of Rhmo

bumped mtc: Buv '_ |

B Bﬂy gm behmd a htg S’t-:me B
Bm}f gﬂ‘t behmd a tree and threw a ® |
st(}ne S ;
_____ ._._.._ ......_u.........,L....,i.i._'_.-'_..ﬂ'l-.- . - ._—_E

Bt}y got behind a tree agam and threw
another sta}ne which Rhm@ ran af’ter

agam

Bn}f grabbed avine and swung across -
the rwer and bﬂL]{ awam [

—t - e e U

Bﬂy runs toward huﬁihze -

Bn}’ told Tiger he won't run because
he was nred R

—_ e y— —— —

@& Bny was on Rhin{} 3 back

Bny was walkmg in thrw jungle

Rhma started chasm g BD}’

Tlg,er came alﬁng and told Boy ta run
s0 Tiger could catch and eat him. |

b. What was the first event that happened?
c. What was the first event the storyteller told about?
d. Why did the storyteller begin at this event?

18



e What 1s the reason Boy told the story about Rhino?
f. Fill ;m the blank:
.~ Good steries are engaging because they

12, PARTICIPATION.

a At the beginning, how dtd the storyteller get the audience
involved? s

(Good stories are engaging because storytellersget their
audienceste .

b. Y our teacher wili play the story again. Listen for ali of the

ways that the storyteller made the story engaging § ¢

Characteristic 3: Good stories are meaningful.

13. THEME

Answer your teacher’s questions and then fill in the blank. o8

- Good stories are meaningful because they have a

14, SUMMARY. .+
in your notebook, state how vou are golng to improve your own
story-telling.

LANGUAGE FOCUS
15, WORD FORMS. 7
a. Fill in the past-tense forms of the words from the story.

L oget/ o m/
. throw /. frip /
i, swing (two forms) / or o
b. Listen to your teacher dictate the noun, verb, adjective, and

adverb forms of some words from this lesson.  Write each word in
the correct column and row. ¥+~

| understandable

- . el




| fur_t;a;}_ingful.f- |
~meaningless -

] ﬂ_pam(_npate R }:1();_ .
| surprise ]
- depert )]

L oioneedng: .
¢ Fill in the blanks wath the correct form of the correct word

from the chart above. »”
1. The traffic accident wrecked his car,
.he was not hurt.
ti. Teacher-training seminars shouwld require all
to stand up, move around, and nteract with

other teachers.

161, _ exerase of arms or legs can cause mjury
if the arm or leg joints are not given a chance to rest and recover,

iv. Good stories are characterized by being

. and

16 WORD MEANINGS.

English has many phrasal verbs used in everyday speech but not
in writing. Most of these verbs bave informal synonyms that are used
in writing. Revise this short paragraph and choose the best word 10 fit
. the meaning of the crossed out words. Make sure the word is in the
correct verb tense. .~

climb | lienextto
“escape . - | standup
‘hide - -} walk to

Rhino ran right over Boy and Boy fell down. So he (1) get
vp _and c¢limbed a tree. When he (2) get
down from the tree, he thought he had {3) sotten-away

20)



from Rhino, so he threw a rock and (4) set
behind another tree so Rhino couldn’t see him,
17.  WORD USES.
Fill in the blanks with the correct collocation. Use prepositions
(about, after, of, in, to) or words from the word form chart above,

a. Herunderstanding _ such difficult concepts was not a
sarprise __ those of us who knew her well.
b. When the Rhino heard the stone land, heranoff it
¢. The students engaged _ a thoughtful discussion
the pros and cons __ petting marned early.
d. Doctors do their best 1o pain and

suffering, but they are not always successful,

2. We couldn’t wait to hear whether the Uzbek astronauts had
fanded on the moon safely. The Was
killing us.

f  The good student was
she saw that she had received zero on her exam.

18 COLLOCATIONS.

a. Inyournotebock, list the collocations from the sentences, e.g.
# vi: understandably angry, etc.

b. Of these coilecations, which do you think are strong (words
nsed together very often) and which are weak {used together less
often)?

19 THE STORYTELLING PARADOX .+~

Good stories  are understandable partly because they are
predictable. and they are engaging because they are suspenseful and
surpristng -- 1 other words, they are also wnpredictable! How can
good stories be both predictable and unpredictable?

Choose a partner. Write some notes below to help you think about
this paradox. Then, try to explain this paradox to your partuer. Your
partner iistens and takes notes. Then, your partmer gives his or her
explanation and you take notes. Make a chart simitar to the one below
in your notebook. ¥ a7

___angry when

21



| NOTESONYOUR | NOTES ONYOUR
" THINKING | PARTNER’S

T - ————  —— o — ——— —— a— —

END OF LISTENING LESSON (CBI)

Activity 3 | Understanding the content-based listening lesson

Objective: You will understand the principles of reaching a
conteni-hased listening lesson through analyzing and evaluating the
lesson and formmdating the principles upon which it was baved.

Reflect.

Return to your roles as trainees as the teacher returns 1o being a
tratner.

1. The students received listening input from several sources.
Fill m the chart below with at least three sources and examples of
each. "



2. Brainstorm additional sources of English input such as
websites and podcasts. Decide which would be appropriate for
various levels of English and which would be good young leamers,
college and lyceum students, university students, and working adults
(general English or English for Special Purposes). Be specific. Create
a list that vou can use in teaching s

3. CE¥R.What CEFR level of students would the listening text
and fesson be good for?a@

4. Fill in the CBI Listening Lesson Checklist on the next page

o
s 8 R
: ( Bl I.l‘-:temng Lessun C hechllst

g‘ . During most of the lesson, was your attention focused on

i practicing Janguage or on discovering new knowledge --

iz anderstanding and creating meaning?

1 Did the teacher have pre-listening, while-listening, and p{}St-
t il:.-,temng activities?

E -~ Es:*jmplcnf pre-hstenmy:

i 7 Example of while-tisiening

% »7 Example of post-listening; %
. Did the teacher activate students’ schema”

EE ~  Whan? s
o bW .

T s A A b 3 B b LV e T BB o e © + 5 B e da e e A A b B At oy ot g+, i e Rk VB B B B L L
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i Did the teacher create a purpese for the students to listen 1o
the story? |
1" What was the purpose?
<7 How did the teacher create 1t?
Did the students give students an opportuntty & predict the
3§ events of the story?
" How”?
<" What part of the lesson (pre- while- or post-listening§?
B . Dnd the teacher give students a chance to monitor their
understanding of the story?
# e How?
<~ What part of the lesson”
Did the student gain interesting knowiedge”

e g g R ey et b g et et
A r e e LA TR ot L o+ i a

g

DT

|

4 What was that knowledge (briefly summarize the content of §i

the CBI lesson)? |

Li Dud the teacher give the students a chance (o study the i’

: language of the story? ;

< When? g

o~ How?/ %

Dhd the teacher grve students a chance 1o assess what they ,:

learned? (In other words, were their schemaia changed?) i

# As a student, how was your schema about the content %

iizj:h:mged? %ﬁ
Conceptualize,

5. The hstening lesson was designed around a set of

principles for using CBI to teach listening {jse your experience of
the lesson, the checklist above, and some statements in Activity 1 to
formulate seven or eaght principles in complete sentences. Write them
"in your nofebooks. <

a.

b.




Activity 4 | A task-based listening fesson

Objective: You will experience the principles of teaching listening
and story-tetling throngh a task-based listening lesson.

For the next few minutes, vou will be playing the role of [anguage
students and your trainer will be playing the role of language teacher.
Participate as a student.

START OF LISTENING LESSON (TBL)

Experience.

PRE-TASK

1. TELLING STORIES Is 1t just old men that tell stories or does
everyone tell stories” Would you like to be a good storyteller?
Discuss the following questions with your teacher and classmates.
7 @

+ Why do people tell siornes?

e Have you told a story today?

¢ Were people entertained? Or do you wish vou could have told
the story better”

* Do vou know someone who 15 good at telling stores? What
do they do that makes their stories interesting?”

+ Has one of your parents, grandparents, or other older family
members ever used a story to teach a lesson?

s Do tracdtional stories have common glements?

«" Fill in the table with the elements of the “Cinderella” story.



Character

F\.’Iﬂm ' | : Cinderella

J Prnblem

- — ]

| Cnmphcatmns

LChmax

LResulutl on I

Theme o
‘ {Moral)

L — . —

TASK

2. Your task s to histen 1o your partner’s story about a time she
or he bad a problem and solved it The story must have 1) all of the
elements of a story, 2) at least one moment of surprise or suspense,
and 3) something she or he learned from solving the problem.

e e .
B Lmt&n to your parMe; 'S story Listen ﬁ:ﬂ the sio:y
::Jementq |
/ Fill in the story elements chart below.

#*  Review the chart with your partner to make sure all .

Lof the el-:,ments are present, J

P Lmﬂn AZAITY (0 your partne: K stow l
<" "Write out your partner’s story as she or he telis jt,
word tor word. Do not worry about grammar, spelling, or
punchuanon, yet, just write your partner's words. .

#® Review your iranscription of your partier’ story with .
your partner to mal\e sure it 15 what she or he actually said
or wanted o say
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Main Your partner s name:

Character

| Problem | Your pariner’s problem:

Complieati ; Complications to the problem:
| ans

- .
Climax | The climax of the problem when
it looked like there was no

:asuadsns a0 aspading

solution:
! . e _—
r’ Resolution | Your partner’s solution to the
‘! problem:
|
| 'Theme What your pariner leanied from
| (Fesson) | the expenence:
R S

POST-TASK

3 Revise the story to make 1t more understandable, engaging,
and meantngful. Work with your partner to revise both vour stories.

Story Foous

#* Change the order of events to create more suspense and
surprise at the end of the stery.

o#® (hange the wav vour listeners hear about each event so that
there is suspense and surprise in each event.

Language Focns

o Change the language so that 1t 15 easier to understand for your
Listeners.

27



#® Change the language so that it creates pictures in your
listeners’ minds. | - K |

#® Study vocabulary and grammar together.

+ Make a list of at least five nouns, verbs, adjecttves, or
adverbs that are in your partner’s story but not in yours.

~  Write out the other forms of the words (for nouns, write the
verb, adiective, and adverb forms, etc. ). Check a dictionary to make
sure they are correct.

~ Find synonyms and other related words.

«* Use other forms and synonyms in your story. How does it
change your story?

END OF LISTENING LESSON (TRL)

Activity 5 | Understanding the task-based listening lesson

Objective: You will undersiand the principles of tcacling a rask-
based lisiening lesson through analyzing and evaluating the lesson
and formulating the principles upon which it was based

Reflect and Conceptualize.

Return t0 being a trainee as the teacher returns to betng a trainer.
Answer the following questions in your notebooks.

1. In the TBL lesson, what were the main sources of listening

input? ff."

2. What are the advantages and disadvantages of having only
these sources of listening input? <~

3. In your notebook, summarize in a sentence or {wo what the
students and trainer did during each stage {pre-task, task, post-task)
of the lesson.

Pre~task

Task

Post-task

4. Compare the TBL lesson with the CBI lesson. Discuss and
take notes in vour notebooks, o+

a. How were the story efements studied in each type of lesson?

b. How was language studied in each type of lesson”

c. Which lesson was more student-centered? Why?
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d. How did each lesson create motivation for students?

¢, Which 1s easier for teachers to teach? Why?

[ How can vou use each in your teaching” Be specific.

3. CEFR.What CEFR level of students would this lesson be
ool for’ e

Activily 6 | Teaching listening: Review and application’

Objective: You will veview the principles of teaching listening
and apply them by observing a lisiening class.

Conceptnalize.

l Use what vou have learned about teaching listening to fill
in the outline below with guestions that students and teachers need
1o ask during hstening tasks and activities. Use the present tense. e, g.
“llow dosas the teacher activate students’ background knowledge?”
(For help, see the warm-up questions in Activity | and the CBI
checklist in Activity 3.) B o

PRE- " | Activate schema
LISTENING/ P 7 Students:

PRE-TASK
" Teacher:

Create purpose
7 Students:

9 Teacher:

Make predictions

I ' }’ Students:

iVH!LE- Nit;mtm cdﬁh‘mrehensi{m -
LISTENING/|? Students:

TASK

" Teacher:




POST» : “-i-j:: Assess understanding and language use
LISTENING/|?  Students:
':BGST—TA_SK

19 Teachers:

1?  Language:

Apply.® 3 ~
2, Observe g listening and speaking lesson. Photocopy and
use the observation form on the next page.

Class Obseirvation Form

You are observing a lesson for leaming purposes. Your rele s not
to judge the instructor, but to leam from them. When you write your
observation report, do not refer to the instructor by name. Use
language that describes but does not judge.

Be sure to

¢ get permission from the instructor

¢ be early for class

» sit where you are told or where vou will not interfere with the lesson

s avoid interacting with the students before or during a lesson

» have observation form avatlable

o thank the instructor after the lesson 1s finished

Course title;

Date, time:
Observer;

Lesson topic:
{esson objechives;

Lesson description {what happened in the lesson):

Comments:
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UNIT B
TEACHING SPEAKING
AS COMMUNICATION
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OBIECTIVE

In this unit, you acquire a conception of teaching speaking skills
that will prepare you for teaching speaking using the
communicative approach.

Key CONCEPTS

»  Students need a genuine purpose for speaking

—  All students need ample opportunities to speak m every
class: Less teacher talk = more student talk.

=~ Students need 10 be able to use lunguage spontaneously.

~  Students are more hkely to generate their own language if
not all language or information is provided.

—  Students need oppoitunities to negotiate meaning and think
critically about situzations and ideas.

o~  Students need opportuntties m which thev have to find
| alternative ways of ustg language to commumicate their
‘ MESSages.

=  Students are more likely to speak sponfanecusly if they are
in a safe classroom, free of destructive crincism.

—  Students are more likely to incorporate error correction Into
their speech if they or their peers are the source of correction

-
Fou

|

L - — e e -— -4



Activity 1jA traditional speaking jesson
You experience a traditional speaking lesson.

Activity 2|Review the speaking lesson
You reflect on the traditional speaking lesson.

Activity 3|A task-based speaking lesson
You experience a communicative speaking fesson.

Activity 4{Review and compare the lessons

You reflect on and compare the lessons, understand TBL
principles, and then apply the principles to a vanety of
speaking activities you can use in your language classes.

Activity SiDeveloping a speaking activity
You create an activity using an activity from the list and a
quotation from a novel.

45

Activity 6[Speaking activity checklist

You create a checklist to use in your own classroonms and
use 1t to evaluate an activity created by another pair of
frainees. '

47
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Activity {|{A traditional speaking lesson
Objective: You will experience a traditional speaking lesson,
Experience

You wili now be playing the role of language students and your

trainer will be playing the role of language teacher. Participate as a

student.

START OF TRADITIONAL SPEAKING LESSON
|. Read, transiate, and learn the dialogue by heart. iifiem

[Dialogue in a Shopi |

Sa!eag:r{ ‘Good M{}mmg? ‘.’v’hat can I d{) for ynu"
your Wmdaw and1 like the style and the color very much.
Salesgirl: I m afraid, this dress will be too big foryou.
May 1 show you another dress in gre:en‘? I think this one
il fityou

Sarali: This is another style. Let me ty I on in your

fitting-room. I think 1 ltke it too. Itis very nice.
Sa!’eig:ﬂ 1 see, you like the dress, It looks very ﬁne on
you. _ . .
‘Sdarah: T will buy it. -

Salesgirl: Do you want anythmg else? - -
Sarah: Could yvou show me that light whlte 5.h1rt‘? I W{::u]d
~like to buy 1t for my son. May { bnng 1t back tomortow if

this shirt doesn’ ¢ fit hu?

Salesgirl; Sure, you can, If it doesn t fit hlm you can m.a_k_
‘arefund or exchange it. |
'J:’Sﬂmk All right. | L
-Salesgirl: Would you pay Lash’? -

Sarah: No, 1 would like to pay by my cr edtt card.

Sa!esgxrt Fi ne. Thank you. Here are your clothes.

: ,htm h’enime-tcacher ru
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END OF TRADITIONAL SPEAKING LESSON

Activity 2|[Review the speaking lesson

Objective: You will reflect on the traditional speaking lesson.

Reflect. - |

The speaking lesson 1s over. Reflect on ymn experience as
students during the lesson.

. What did you do during the lesson?

2. How did you feel as you were participating?

3. What did vou leamn?

4. After having experienced the lesson, do you think you could
interact naturally with people m a similar situation?

Activity 3|A task-based speaking lesson

Objective: You will experience a communicative spearing
fessan,

Experience

For the next while, vou will be playing the role of language
students and your trainer will be playing the role of language
teacher, Participate as a student, M@

START OF TASK-BASED SPEAKING LESSON

PRE-TASK

1. Your teacher will divide you into groups of three or four. In
these groups. vou will engage n a role-playing activity. One person
will be a customer 1 an electronics shop and another wall be a sales
associate. If there are three in a group, the third person will record the
interaction; 1f there are four in a group, the third person will be the
manager of the shop and the fourth will be the recorder.

2. You will receive a role-playing card from your teacher

a. Do not show the card to anyone! |

b. Read the card carefully and take notes for yourself about the
problem presented te your character, his or her feelings about the
problem, and the solution your character wants for the problem. Do
not share these notes with others. »

c. Thmk about the problem from the point of view of the other
characters.



d. Write down words, phrases or sentences that you think you
will be using during the role-play -- it’s okay to use a dictionary --
and words or expressions you are likely fo hear from the other
characters. «~ | |

e. Wait unti] the other characters in your group are ready.

TASK
" 3. Perform the role play as directed and make a recording.

i

a. Feel free to ask vour teacher for help with language.

b. Perform the role play again, if you have time.

4. Review the recording together and make a transcript of the
recording. §

POST-TASK

5. How did you solve the problem?

a. Be ready to report to the class in two or three sentences about
your group’s solution to the problenm.

b. Beready to share the language you used to solve the problem.

LANGUAGE FOCUS

6. Transcnbe the conversatton. .~

7. Focus on words and expressions. From your own speech:.”

a. Underline all nouns and verbs. Did vou use the correct names
for the objects or 1deas you were talking about? Look in the dictionary
for the words and expressions that better communicated your
meaning. & Lid

b. Pick three new nouns or verbs,

1. What are tlie other forms of these words -- their noun, verb,
adjective, and adverb forms? Wnite them in the chart below.

negotiation | negotiate | negotiable | XXXXXXX |

..........

-

}
e ; Ao __! e
z




11. Think of collocations as word-friends: Just as you tend to spend
fime with the same group of friends, words tend to spend time wath
the same groups of other words. An example using the word negotiate
15 given from the Gnfine Oxford Collocation Dictionary.

Make a chart simdar to the one below in your notebook. Use the
Interniet to find the most common collocations of three nouns or verhs
recorded while performing the task above. & #

verb + negotiation: to be open o
! negotiation, to enter into negotiations, to -
opern negotiations, 1o break off neguhatmns X
to resume negotiations -
negotiation + verh: negotiations begm
negoliations go on, negotiations break
down, negotiations L(}llapﬂ? neg_,ouanons
i rESUmIe

adjective + negotiation: difﬁcult
negotiations, Jengthy negotiations,
1 protracted negotiations, bilateral
negotralicns, $erious Negotiaton .
negotiate + poun: to.negotiate a aeﬂlement |
to- negonate an agreement, to negnuate a- _'
contract, to negotiate a truce, to negotiate a -
deal

negotiate
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. | e |

c: Read your own speeches in the conversation. Substitute the
new words, word forms, and word collocations for the old ones.
8. Do the task again using the new words and expressions.

-EM} OF TASK-BASED SPEAKING LESSON

Activity 4{Review and eompare the lessons

Objective:You will reflect on and compare the lessons,
nnderstand 1 BL principles, and then apply the principles o a variety
af speaking activities you can use in vour language classes,

Reflect.

The speaking lesson is over. Reflect on your experience as
students during the lesson s

], What did you do durmg the lesson”

2. How did you feel as you were participating?

3. What did you leam?

4. After having experienced the tesson, do you think you could
interact naturally with people in a stmilar situatton?

S. CEFR.What CEFR level of students would the TBL lesson
be appropriate for? fg+"

6. Compare the two lessons by filling in the table. Explain each
answer, "

| a. Did yoﬁ:h'ave a
genwing (personal)
reason for.speaking?




b. Did YOu knnw
all of the |
information
beforehmd“

C. Dld you anm

' what your partners
were going to.say
before they said it?
d.  Were you put
into situation in -
which you had to

l ner__,mlate’?

) Was the
situation realistic?

f - Were yﬂu

mntwated to speak?

3.3 Dld you have |
to think for
ymlrself‘? {rather
than have someone

say)

else tell you what 1o

h Dld you
generate the
language that you -
| used in the actmty‘?

| i'.- Dud yr:rur
teacher do most of
the talk:ng’?




to0 speak without

feeling that you
might be corrected
or cntlclzed’?

_I<, Dld everyﬂne
have an opportunity
io speak? ..

. Wereyou

].encouraged to
cooperate with
others?

m.  Did the
feedback help you

- develop your ability
‘1o use language to. -
CoMmuneate wrth
g‘]hem‘? o

. [)!d you hav

to find altermte a
ways of
ccrmmumcahng your
message? .

i Wereyou able

7. How was error treated in the two lessons? o

2. In the traditional lesson, who decided what an error was? Who
corrected the error?
b. In the task-based lesson, who decided what an error was? Who
corrected the error?
¢. In which lesson are students more likely to feel motivated to

improve the accuracy of their language”?
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d. In which lesson are corrections more likely to be remembered
and become part of the language that students use?

Conceptualize.

8. In the same groups, use the questmns and answers in the table
above to make a list of the principles upon which the task-based
speaking activity was based. Your trainer will write the principles on
the board and give each principle a number. Copy them into youwr
notebook because you will need them for the Apply section of this
activity Mg N

Apply.
9. Make swre you understand each of the principles generated by
your ¢lass before doing this activity. Apply the principles to the

{ollowing speaking activities. i d "

a - Survey. Students choose a topm and designa
uestionnaire about people’s habits - eating; skeeping,
recreational, etc. For example, “How nany hours do
vou normally sleep?”, “Have you wer walked or
tatked in your sleep”” “Have you ever fallen out of -
bed?” etc, They then go around the class asking each
other their questions. At the conclusion, they complle
smnmanze ard analyse the resulis,

b. Fmd someone who. . Students list activities
(e.g., climb a mountain, do a bungee jump, swim in
the niver, act in a plav, et¢.) and they then go around
the class asking “Have vou ever climbed a
mc:untam“" aic.

<. Jngsnw task. qtudems wnrk 1N &,mups E ach |
group is given ane of a sequence of pictures Whtch tell
a story. Students ook at their p;ctme ‘and then the
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pictureﬁ are take:n away. New groups are formed
‘which consist of one student from each of the Gng:mdl
:gmups The new groups have to work out what story

'recnnstructmn 0 be successful; they have to describe
the pictures they have seen, talk about them, work out
what otder they should be in, etc. The different groups
then tell the class Thelr stories to see if everyone has
'recnnstructed the same story.

d.  Ranking exercise, “Etudents put 1n order (:sf
importance something, e.g., their favourite colours.
And then 1hev explam theu chmce

| Drama Students have read a stﬂw Thl"“;’ hame to
'choose & scene, create adi alogue and perﬁ::nn i
frnnt of an audien{:e -

f  Discuassion, Students discuss any topic in groups
or with the whole class. It can be spontaneous or with
pn a]3 preparatmn

-:g.i Values claﬂf’ cation. The Ieamers receive the
character profiles of four differsnt people, each of
whom wishes to be elected as a local leader. Fach
cajjt_dldate_ possesses some negative qualities and
learners have to discuss and decide in pairs or small
proups whom they would wish to elect, giving their
reasons in each case.

h.  Telling stories or jokes {personal or weli-
knewn). A student telis a story, funny anecdote, or
Dke fmm memDrv

1. Prubiem-sulvmg {e g, mmal dllemmas)

Students are presented with a “moral dilemna’” and
asked to come to a decision about how to resolve it
For example; they are told that a student has been
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—— ——

caught cheating in an 1mp0rtant &xam They are the:n

given the student’s difficult eircumstances and five .
possible courses of action - from exposing the student
publicly to ignoring: the incident - from which they

choose and _]LlStl Ey thetr chmue

1. Role-play. Students are given a situation plus
problem or task, but they are also allotted individual
rofes, which can be written out on cards. It can be
done in parrs or small groups. 1t can be performed
without audlence or in front of the class.

k. Dmlngue Students tearn it by heart and perﬁ::rm
it. They ¢an perform pnvately in pairs or publicly in
front of the class. It can be performed in different

ways. in different moods (e.g., sad, happy, irri_t_'aia_c_!_;_ -

bored), in different role-relationships (2 parent and
child, wifé and husband, wheelchair person and nurse,
etc). Then, the actual words of the text can be vaned:
other ideas substituted, the situation adapted

accordingly. Finally, thelearners can suggesta ™" .~

continuation: fwo oF more. addt tmnal utterances “hmh
carty the actmn further. -

|, Simulation. In this task participants speak and
act as themselves, but the group role situation and task
they are given 1s an 1imaginary one They usually work
iy small groups WIth no audnence

m. lnfn gap (mfnlmatmm’expeneutefﬂplmum‘

‘knowledge/describe and draw/find the differen ceé) :
Find the difference. In pairs, students each look ata = |
picture which is very similar (ss do not know this) to

tlm one their pdrtner hd.‘:‘- They have to ﬁnd say, ten

their pictures to each other. Describe and diaw.
Students w::}rk n pm TS, One studant has a pmtura
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,which he/she mustu t Shf}W to the partner. The partner
‘has to draw the picture without looking at the original,
the one with the picture will give instructions and
”dascnptmns and the “artist” wﬂl ask quastmna

n.  DPrilling .Students repeat after then" teacher
sounds, or words or ph rases,

_'0.. Retelling the text from book. 'Stu.d.éhts re'ac_l'a .
text and retell 11 in thesr nun wordq -

p. Pr esenldtmn Students prepare a mnm] talk
about any toptc (can be given by a teacher or students
choose themselves). They also can use visual aids as
they present. Presentations can be spontangous or
prepared at home

Deh1te Teacher pmwdes a taplt: appmpnate ﬁ}l
stu‘dents level,.e.g., “A woman’s place 1s at home™.
‘Two teams get ready. One is for the statement,
anotheris against it. Then students present arguments
supporting their posttion. This can be done |
‘sportaneously tn class or with students” preparatmn at
hﬂme and presenu ng. a;rgumems next c] ass. '

r.  Describe a person or place {frﬂm picture or
from memory) .A student s given a picture and
student dE‘bCl‘leS whar (s there or Fron1 memory.

'S, Recnuntmg the plot of a film. A student r;—:tekls
any movie from memory: its main events, matn
characters. This cain be done individually or in paiss, .
wr,th m without an’ ﬂudleme |

L. Descrlbmg likes and dlshkes i\ student
deqcnbeq hlsfher hkes ot dlshkes about any luplc

U, Learnmg by he.—:rt a poem and recifing it.
iStudents learn by l.eart a poem at home and then
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perform it dramatically in class for the class or ;;,mup—v
mates. - - '

v. Twenty questiuns. Every student pretends to be 1
any famous person, comes up to the board tum by
turmn. Others ask the student different questions to find
out who s’he ts.

w. Making a plan. Studentsmake pians f{}r any
kind of event for future, ¢ ¢, to plan a trip, to pian a .
lm}tday party, to plan a wnfereme |

x.  Ispy. A student goes out of the rOOmM. Other
students hide severat objects and the student must find
DUI what the Dbject 1S b} askmg, yes;no questlons

y. Ballmm debate. Ag ‘group of Students are inthe
basket of a-balloon which is losing air. Only ong
person can stay in the balioon and survive (the others
have to jump out). Individual students representing
famous characters {(Napoleon, Gandhi, Cleopatra; etcj
or professions (teacher, doctor, 1awyer etc.) have to -
argue why they should be allowed to survive, -

Activity 3|Developing a speaking activity
Objective: You will create an activity using an activity }‘mm the
list and a quotation from a novel
( onceptualize.
. In Edmund White's novel, The Farewell Symphony, the main
chmdater is learning Italian from a teacher in her home. Read the
followming excerpt carefully.

““[Lucrezia’ f:] teaching method was clever. She _' S
invited me to gossip away in ltalian as best [ cﬂuld a ;
discussing what [ would ordinariiy discuss in English
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‘then provide the missing word. ‘I’ d'writ_e; it down in a
-notebook I kept week after week: .7 Day after day 1
trekked to Lucrezia’s and she tore aut the seams of my
:Shﬁdd}’, ill-fithng Italian and found 'ways to tailor it to my
_ needs and 1 ingerests. ' (Thumbury, 2{}1 53,

2. Get into pairs to do the following activity. #®

a. Explain Lucrezia’s teaching method to your partner m your
own words. desw

b. List the reasons you would like and dislike such an approach
to teaching speaking and your reasons. Think aboutl your likes and
drslikes both as a teacher and as a student. If you need help oryanizing
your thoughts, in yvour notebook create a table similar to one below
and fill in the table.

c. In the space after the chart, write notes for a bnef speech (2 -
3 minuties) about likes and disltkes for presentation to vour partner.
Be prepared to present your speeches without notes in front of the
whole class. ~ @

d. As an altemative to presenting a speech, create a
question/answer dialogue between you and your partner, which you
present 1 front of the class. (Focus not on speaking someone glse’s
words but on presenting your ideas ). of®

Why W{}uld a
teacher )
IrkeLucrema 5
_appma{‘h'? ]

e = R — —

Why would a

_reacker 1ol
likel.ucrezia’s
appmach”

| Why W{}uld a
student like

6



Lucrezia’s
approach?

[Why would a
student not like
Lucrezia’s
approach?

~ Notes for speech or Q&A dialogue:

3. After completing the above activity, with your partner choose
another activity (e.g. role-play) from the list in Activity 4. Outline the
activity below by a) stating the objective of the activity, b) describing
what vour students will do, and ¢) describing what you, the teacher,
will do. Make sure that your activity follows the principles of
speaking you have been learning about. o<

a. Activity name;

b. Objective:

. What the students wall do:
d. What the teacher will do-

Activity 6|Speaking activity checklist

Obhjective:You will create a checklist 10 wuse in your own
classrooms camd use 1 o evaluate an activity created by another pair
of trainecs.

Apply.

. Choose the top seven principles of teaching speaking
communicatively and create a checklist for yourself, #®.~7L}

a. In your nofebook, write down as many principles as you can
N your own words.
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b. In a sentence or two, explain the principle to someone who
does not understand anything about teaching speaking
communicatively

c¢. Read the principle to your partner and listen to your partner’s
list.

2. Use the checklist to evaluate one of the speaking activities
created in Activity 5 above.

a. Switch speaking activities that you created 1n Activity 5 above
with another partnership.

b. Ewvaluate their activity by vour principles, .~¢®

1. Write vour principles on another piece of paper
n. Talk abeout thetr activity in regards to the principles 1t satisfies
and the ones it does not.
ui. Explain why and why not.
iv. Return their activity with your notes on it along with a copy of
your principles.

Reflect.

3. Think about the last two activities. g~

a. In Activittes 5 and 6, how many extra opporfunities did you
have to practice speaking?

b. What was vour purpose and motivation o speak during these
activities?

Apply.

4. How can you apply this to your own teaching? s’

TBL Speaking Lesson Checklist

[0 Principle 1.

-

masaysisaarms Lades Al Pl L Rl A o AR anan mmmanspnanny

1 Principle 2.

-
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[1  Principle 3.

[0 Principle 4

00  Principle 5.

[J Principle 6.
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Appendix 1 | Content-based listening lesson #1 (transcript)

i) (i)

{ 1974044

1 udd

v | 34

R IR0

165 (098
11.273
| 3448
| 5.305
164493
19 295
201,905
23.392
23.642
24370
25038
15820
27.420
28.170
28 849
30.72

32.033
32534
34 837
30.048
37.061
39030
40,120
41.294
42 488
43923
45364
47089
37372
48 997
49522
52,140

1.497

CYNTHIA:  60:00... Um,

.. any of you who find that you really enjoy storytelling,

6139

8.180

[0.008
11.273
[3.448
[5.305
16.493
19.295
20.905
23392
24,120
24.370
25.038
25820
17.420
28 170
28 849
30.724
32.033
32534
34 837
36.048
37061
39.039
40120
41.294
42,488
43.923
45364
47.089
47372
48.997
49,522
52140
52.940

{ would tike to mention,
thaf the last weekend in July.
{H) In Spring Grove lllinois,
there 15 a festival,
(FD) children under twelve are free,
<PAR T just mention that & ail you parents PAR>,
(H)= U=m, -
a=nd it's called the [linois storytelling festival,
... Have any of you ever gone?
... ' know you have.
.. [Alright].
MANY: [(LAUGHTER)]=
CYNTHIA:  Put your hand down.
(H) Uh % --
When I found out | was telling here,
I didn't realize,
that Dusty,
%% had attended your church a number of times,
he's also a storytelier,
..uh,
. {(H) from the . Illinois storytelling festival.
(H)= And uh,
~we would love to have you all come.
.. There are four tents,
a children's tent,
{H) an adult tent,
{H) a general tent,
and then a . tradifions tent.
Where everyone can come and just,
share their memories of growing up,
Qr.
(H) world war whatever,
0="t,
{(H) .. f- first time you ever rode in a train,
-.all of those things,
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52940 54.748  it's a won=derful family event.
54748 56912 .. A=nd ] hope that some of you would
be able to come 00:56

Appendix 2 | Rhinocero sand tiger photos

By Stolz Gary M, U.S. Fish and Wildlife Service [Public
domain], via Wikimedia Commons

Phot»:} credit Wtklpedla Common&.
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Appendix 3 | Content-based listening lesson #2 (transcril’t)

Part 1

495.470
503.728
504.778
505.371
506.307
stories,

508.950

help a hittle bit.

311432
512.094
a trger.

513,169
515,519
Tiger.

517651

503.728 MANY: ... ({(APPLAUSE)) 08:23
504.996 AUD: .. (THROAT)|=]

505371 CYNTHIA: [Wel=ll,

506.307 AUD: .. (THROAT)

508950 CYNTHIA: .. Somie of my favonte kinds of
511.432 are stories where the audience gets to

512.094
515519

AUD:
CYNTHIA:

. {THRGAT) p
..Alnd this is] a story that h#

313,619
517.651

AUD:  [(COUGH)]
CYNTHIA: . And Ll need you= to be th®

521 640 ... {H) Now this tiger keeps

changing his mind about things,

521.640
523.602
326 862
327863
528219
530672
531 330
533.055
536,050
537.574
540472
343 822
544 524
545,595

and forth.

548 407

523602 (H) sometimes you're going to say,
526.862 ... tha=t's goo=d said Tiger.

527 863 Can @ hear you say that?

530.972 MANY.  [Tha=t's goo=d sard Tiger).

530 808 CYNTHIA: | Tha=t's goo=-d said Tiger].
531330 AUD:; X=
533.055 CYNTHIA: And sometimes,

536.050 .. that Tiger changes his miad.
537 574 . And he says,

340.472 .. tha=t's ba=~d said Tiger.
543.822 MANY: . Tha=t's ba=d says Tiger.

544.524 CYNTHIA: Al=night.

345.595 Well let's see
548.407 (H) what keeps flipping this tiger back
546,025 Shall we??9:09
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Appendix 4 | Content-based lisicning lesson #3 (transcript)

Part 2

549.028%  553.636
sitfing on a big rock L>
553636 555030
555.030  356.425
556.425 560317
560317 503688
563 688 564918
564918 566259
566259 567.009
567.009 569343
569343 572318
ST2318 573812
573812 574837
574.837  577.018
577018  580.193
[suspense]9:40
580195  583.325
583325 585440
585440 587954
587954 580998
589998 591576
591.576 593 838
593838 595657
§95.657  597.025
597.025  600.040
500.040 602 744
602744 605964
605964 609930
609930  612.377
612377  613.099
613.09¢ 617129
ahorn PAR>
613.099

o ok m o oA

616.004

.. <L 9:09 |Excerpt 1|Boy was

{(H} In the middle of the jungle.
.. Just sitting

.. When along ... came . Tiger
. =<VOX R==un hoy VOX>

. Said Tiger, ‘
{H) <VOX R==un VOX>.
And then,

- <VOX T will= chase vou-
. Ard b will . catch you

L tHY . And then,
hm-km-hin-hm.

(LD | wali= eqt you

{(H) So r=un VOX> . _ sard Tiger

. Well .. said boy,

... {H) Eat me then (Hx).

(H) 1 have no run left in me.

. <VOX What?

... You won't run?

.. Tell me why you won't run.

(H} and then I will eat you VOX>,
.. Sard Tiger

... (H) Well #'s like this said the bov.
... 1= was walking,

. Just walking in the jungle when,

L ASLAP)Y 1 bumped into Rhi=no.

. <PAR You know what a rhino 1s,
don't vou
.. (H) A great .. big _animal] with

AUD [(CCUGR COUGH)}



1 ran and

... (H) So he got mad,
and [ ran away from there fast,
. Now thus (s whete vou say,
. tha=t's goo=d said Tiger-.
... | Tha=t's goo=d said Tiger].
MANY: [Tha=t's goo=d said Tiger].
CYNTHIA: . (H) Weli ] ramn,
and I ran and | ran and ! ran,
. but all the while,
there was Rhino
(H) Running _nght . after me.
(1) He can't see very well @but,
_ bov= can he run fast. |
.. [Tha=t's ba=d said Tiger].
MANY: {Tha=t's ba=d said Tiger].
CYNTHIA: (H) 10:52{Excerpt 2} (H) Well

ran,
ontil [ found a low tree=
. And [ climbed up 11 that tree,
{H) and | sat on a branch,
. and Rhino,
(H) he ran nght under me,
and he kept right on going
. (H) {Tha=t's goo=d said Tiger].
MANY: [Tha—t's zoo=d said Tiger]=.

673.003 CYNTHIA . But,

=L he came back looking for me.L>
.. (H) {Tha=t's ba=d satd Tiger].
MANY: [Tha=t's ba=d sad Tiger].

081.034 CYNTHIA: . {H) So [ got down,

024 858 (25 87S
025875 627845
627845 629317
629317 62l.ed4d
631 644 634946
632 115  634.867
634 867 0636693
636693 638,643
638.643  640.204
640.204  641.504
641.504 644220
644226 6£46.468
H46.468  H4R S68
648 568 652 571
o490 415 652,640
652.640 655013
I ran and i ran and |
655013 ©57223
657.223 660 114
660 114 661.847
G661 847 663 397
663,397 665390
665.390 667718
667715 671386
HOR 670 671.386
671386

673003 675,928
675928 ©£79.439
676 804 679331
679 439

681.034  68Z.55%
6R2. 554 6BS.809
away,

685 809  (8S.200

and I picked up a stone,
(H) and I threw 1t at Rhino to scare him

.. [Tha=t's goo=d said Tiger].

3
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686717
689.200
690.405
693.000
6093 777
696,285
696,550
697.700
699 196
701 066
7027770
703234
705.809
706.677

689.191

MANY::

[Tha=1's goo=d said Tiger].

690.405 CYNTHIA: (H) ... But,
<L tt didn't scare him away L>.

©693.000
696 285

MANY:

_Tha=[t's ba=d said Tiger].

696.175 CYNTHIA: {Tha=t's ba=d said Tiger].
696,550 AUD:(THROAT)
097 700 CYNTHLA: (H) So I got down,

699,196 and I ran a hittle more.

701.066 ... A little slower now,

702.770 because I was so tired but,
703.234 .. (PFEW)

705.809 at least Rhino was getting tired foo,
709157 . [Tha=t's goo=d said Tiger].

709.148 MANY: [Tha~t's goo=d said Tiger].

10:49 [Excerpt 3]

709,157
710.540
711.760
712677
713.757
715.482
TI7.738
718.611
721.265
721.861
722 386
time,

724 829
728.055
728 501
731,124
732 551
733.402
734.799
737.060
737.907
740.691

710340 CYNTHIA: . And then,

711.760 ... then,

712.677 I was running,

713.757 %and ! tripped,

715482 into a shailow diich,
717738 ... right in front of thi=na.

721.265 MANY: . [Tha=t's ba=d said Tiger].
721.265 CYNTHIA: [That's ba=d said Tiger].
721 861 AUD:<X Yes X>,

722386 CYNTHIA: Well,

724 829 {H) but Rhino was going so fast this
728 G55 .he ran right (H} o-ver me.

731.124 ... [Tha=t's goo=d said Tiuzer].
730.944 MANY:. [Tha=t's goo=d said Tiger],

732551 CYNTHIA: . (H) But I got up,

733 402 ... and,

734.799 ... there was Rhino.

737.060 Right there .. back agan,
740.69] .. [Tha=t's ba=d said Tiger].
740.680 MANY: [Tha=t's ba=d said Tiger].

742.372 CYNTHIA: .. (H} Sol ran and 1 ran,
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742,372
744 259
745.525
747.550
748 825
749 585
751974
754.76]
756.628
759480
760.027
762.799
764.902
7606 287
767.887
771.414
772,151
774.403
775957
778.179
T81.7797
782 537
782537
782.829
782 592
785.737
786177
788317
7H) . 198
792.369
794 Q95
795.710
798.060
798811
801.106
803.345
804813

744259 (H) until 1 saw % _.a vi=ne.
745.525 (Hj and I grabbed the vine,

747 550 and I swu=ng across the river,
748.825 1o the other si=de.

751.974 MANY: . [Tha=t's goo=d said Tiger].

751.974 CYNTHIA: [That's goo=d said Tiger].

754.76] ... But on the other side,
756,628 . was Crocodiie.
759.480 ... With his mouth ..wi=de open,

762.799 MANY: . [Tha-t's ba=d said Tigerl.
762 68| CYNTHIA: [Tha=t's ba=d said Tiger].

764 902 (H) So [ swa=ng back,

766.287 (H) and [ iet go of the ving,
767.887 and [ landed with a thump,
771414 ... and 1 didn't see Rhino anywhere.
774.403 MANY: . [Tha=t's goo=d said Tiger].

774.359 CYNTHIA: {Tha=ts goo=d said Tiger].

775.957 (H) So I got down,

778179 ... and then T realized,

781.797 ... 1had been ... on . Rhino's .. back.
782537 AUD:.. @@@

782.829 AUD 2: [Tha-]--

782.820 AUD 3 {Tha-] --

785712 MANY: [Tha=t's ba=d said Tiger].

785675 CYNTHIA:
786.177 AUD: @@
788.317 CYNTHIA:

[ Tha=t's ba=d said Tiger}

.. So T got behind a tree.

790 198 (H) And 1 picked up another stone,
792,369 and 1 threw it just as far as | could,
794.093 (H) Rhino can't see very well,

795 710 (H) but he heard that stone,
798.060 and he ra=n off after it.

831106 MANY-  {Tha=t's goo=d said Tiger].
801.106 CYNTHIA: {That's goo=d said Tiger].

803.345 ... And then Tiger said,
804.815 (H) .. And so then,
806.654 (H) yvou ..ran away?
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806.054
R08.463
810,554
811.963
813,183
815.183
817913
818 597
819.925

big stone,

R24 322
825 206
827 454
824G 380
830.363
R30.562
833.211
R3S IS5
836,448
R37.193
838558
840.170

carry him

843070
844.482
845 437
846.807
8§48 592

808.463
810554
11.963
R13.183
815183
817913
818597
819925
R24.322

825 260
B29 555
828118
830.363

And you got away from Rhino?
... And boy said,

o<Lowell?

.. N=0,

T owas 50 tired,

[ .just sat down ... here,

and.

(W) and,

(HY and now I'm going to ¢et behind this

because,

(H) . bere comes [Rhino] now=[2= [.=2]
AUD:[@Rhinoj.
MANY: [2{LAUGHTER)2]=

833211 CYNTHIA: [3Tha=t's ba=d said Tiger3]

833.211

MANY:  [3Tha=t's ba=d sard Tiger3).

835155 CYNTHIA:  And he tcok off running fast,

830,448
837193
838 558
840 170
843 070

844 482
845 457
846 807
848 592
854 742

And the litle boy,

{H) ot up,

<P not tired anvmore P>,

(H) and he ran away home,

as fast as his little brown legs would

. (H) <P And thaf's good,
... that's bad,
15 the name ot that story P>

MANY: (LAUGHTER)

((APPLAUSENI4: 4

38



Appendix 5| Content-based listening lesson #4 and #5
{Content-based listening lesson #4 {transcript)

Boy was sittimg on a big rock. In the mlddle of .the .
jungle. Just sitting. When along came Tiger. R-r-run, boy,-
said Tiger. R-r-run. And then, I will chase you. And I will .
catch you. And then,hm-him-hm-hm, T will eat you. So runf-}
said Tlger o

Content-based listening lesson #5 (transcript)

Wel! 1 ran and I ran a,nd E ran and I ran, unﬁ] 1 h:nund a.
low tree. And T chimbed up in that tree,and 1 sat on &
branch,and Rbino, he ran right under me,and he kept right
on going. That's good sard Tiger. But, he came back looking
for me. -

— i

Content-based listening lesson #6 (transcript)

And then then I Wwas Funning, and I tr:pped mto a
shallow ditch, right in froot of vhino. That's ba=d said Tiger.
Well, but Rhino was going so fast this fime, he ran right
over me. That's yoo=d said Tiger. But I got up,and,there’ was .
Rhino, nghf there ... back again. S

Customer

You bought a new 16 GB flash-drive. Alter vou: tried 1, 1t turned
out that your computer did not recognize it. The saiesperson assured
you that 1t would operate in vour computer. You werg 1n a hurry and
did not check it.

You then went and copied some vital research data from your
colleague’s laptop onte the flash-drive. When you got home and
inserted the flash-drive into your computer, it didn’t work. You tried
it on other computers, but it didn't work on them zither. When you
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called your colleague to tell him vou need to recopy the data, he said
it was good you had a copy of the data because he’d forgotten his
laptop 1 a taxt,

You march into the electronics store to conplain to the
salesperson about the cheap flash-drnive she sold you. You can see that
she 18 nervous, but you don't know why. In the middle of the
conversatton, vou see the manager walking out of his office.

Sales associate (shop assistant)

You've had no days oft since you started this job a week ago. 1t
1s your probation period and you really need this job. When you were
hired, your manager mentioned that a ot of customers have been
returning merchandise lately and that this 1s lowering revenues.

Yesterday, a customer came 1 to the store to buy a flash-drive.
The customer looked at all the flash-drives availabie, read the labels
and asked about each one. You patiently answered every questien, In
the end, he bought the cheapest one. Now. he has retumed
complaintag that the flash-drive does not work on his computer, and
he blames you for the probtem.

In the rmddle of the customer’s tirade, the manager walks out of
his offtce toward you.

Manager

You're overteaded as usual with both sales and management.
Your business is not doing well financially. You have hired a new
shop-assistant recently, who 1s not expenenced, though vou have
hopes that she will be abie to take over yous sales responsibilities so
vou can find ways to expand your business and make 1t profitable.

You heard a customer come in 1o vour shop and immediately start
complaining about a flash-drnive. You have recently attended a
management sermmunar where vod learned that if you support your
employees, they will supporst vour business. On the other hand, your
business depends on satisfying each and every customer,

In the middle of their conversation. you deade you need to find
out what the problemn 1. You see an irate customer and a scared
employee,
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MODULE VI
TEACHING
WRITTEN SKILLS

UNIT A
TEACHING READING
AS COMMUNICATION
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OBJECTIVE

In this unit, you tearn about the process of reading; you
experience a reading lesson and understand tt; and youlearn
about extensive reading. |

KEY CONCEPTS

e~ (Good readers assume that texts have purpose and meaning:
@  (Good readers will work to find or create meaning and
purpose in texts they encounter.

@  (Good readers discern the writer’s meaning and purpose but
also have thetr own purposes.

i~ (Good readers create meanmng and purpose by bringing
bottom-up and top-down knowledge to texts:

1 bottom-up: knowledge of letters, sounds, words, grammar,
sentences, paragraphs, topic, genre.
| | top-down knowledee ot world, people, genre, topic. ..

~  Good readers regard reading as a process that began before
they encountered a text and will continue after they have
forgotten 11 (schema and intertextuality).
| o= Good readers use a variety of strategies: the strategies they
use depend on the type of text. its context, and their own purpose
for reading it

s~ Extensive reading 1s a fundamental component of the
language curnculum.
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read better.

experienced.

b

curmculum.

Activity 1| What do you know? 64
You question yourself and your classmates about reading.
Activity 2 | Purpose and audience 64
You explore purpose and audience in reading,

Activity 3 | Process: Bottom-up and top~-down 66
You exploere bottom-up and top-down processes 1n reading.
Activity 4 | A reading lesson 72
You experience a lesson that helps students learn bow to
Activity 5 | Understanding the reading lesson 77
You reflect on and understand the reading lesson you just
Activity 6 |Extensive reading 79
You leamn about ihe place of extensive reading in the school
Activity 7] What have you learned? 80
You answer the questions from Activity 1 about reading and
teaching reading.




Activity 1| What do vou know?

Objective: You will quesiion yourself and vour classmates about
reading.

I. Answer the following True or False based on your own ideas
and feelings. ©.J

a. A streei sign 15 g message from a person,

b. Some Internet articles havs no authors.

¢. Your students should know the author’s purpose for writing a
magazine article in order 1o understand it

d. Your students’ purpose for reading an article can be different
from the author’s purpose for wniting it.

¢. The best way 1o read all texts is to start from the first word and
read unti] you get to the last word.

f. Reading 1s a guessing game

g. Texts have no meaning except the meaning we give them,

h. You started reading every text you will ever read when you
were born,

i. You can improve students’ reading more by getting to read on
their own than by more class exercises.

Activity 2 | Purpose and audience

Objective: You will explore purpose and audience in reading,
Experience

t.  Look at the images below and discuss the questions, @
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Reflect.

2. Discuss the questions below. o

a. Do all of the above signs have authors? It su, can you name
the author, or a posstble author of each?

b. Do they all have a purpose?

¢ Do they all have potentral audiences”

d. Do thev all have meaning?

e. Which ones do vou consider to be incomplete” If so, how
would you complete the meaning of those that are incompleie?

. What does their exact purpose and meaning depend on?

a. For what purpose do people read the above texts: survival,
intormation, education, or entertainment?

3. In pairs or small groups, fill in the chart below for the signs.
Be as specific as you can. Give examples. s

I
l
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Activity 3 | Precess: Bottom-up and top-down

Objective: You will explore bottom-up and rop-down processes
in reading.

Experience Reflect,

BOTTOM-UP PROCESSES

ST ot ee a0l oV e WY L B UE w8 R L 00 2T i, L e
o MEF o Eeant st at ol

[. Read the two lines below: Liis
2. Read the examples and answer the questions. 1. o

Example ). MUH4RGE Nl & -
Exaiﬁple 2. ) A Q]o] Ho-0) 8. 3:11..}131

AT B Y EF AU,

:E*{ampie 3. BT I AVEBEE D 3_ BTEDER
4t BARFEERD L 73“4 C&ET |

a. What languages are the above examples”
b, Do you know how to pronounce the symbols? Use the
transliteration in Roman tetters to read the symbols.

ﬁxample 1 ﬁil %1 {f}w fig 1333 ?.TT R -_f L.i Q— ’P 151

)

Ruguunmengdudaozheyldlan mkeylduzhongguc}
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“Ficdn-‘lpf" : -LE‘} C"] 0] 1—}%’ %%'f% e ?’lt} "1
Re ES RN s =R BERa  Erg N A

_d_;m gsin-i | ge_ul_—e_uh_l g-suls mssdamyeon dani_,smw
etnhangug-eoleulilg-eulswmssseubnida. SR
Fxample 3. & kh A LA r;;ﬂjj‘ & .?:r‘ kS E% 2 J-% ﬁ”#i F A
_ui;’if’nu.ﬂ — 1“ S CEﬁ' '_ _
Anataga kore o yomukot%adei\lrubamwa mhcm ge o
vomukotogadekimasu.

¢ So. now do vou know the meaning of the three examples? If
not, what else do you need to know?
d  Can you read the followmg? What languages are they?

Example 4. wennSte dieses lesenk{mnen -:f"f:-zi?[.j.j:-
kénnenSie Deutsch le:.en _ - S
Example 5. swauspouvez [ma ceci vnuepouvez

lire le Frangais.

e. What do vou need to know beside letters and sounds? ~~

E\ample 6 AI ap BIyMO HH XOHHA ME’:T&BOHE’H, mymo
TouwsKH XOHXa MET aBOHEL. el :

‘Example 7. Ecym sur MOMETE ﬂp{}liHT&Tb 31"0 Bb:
MOJKeTe 4uTaTs Ho-PYCeKH.: S SN
i}{ample 8. As_,,arswbumo qry{}l‘-}al"lglz
,stzo'zbekchao'qivolasiz,

a

. What do the sentences mean in English? »
Pick out the words you + cun + read and write each of them

here. You can find answers in Appendix §. ~~
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II C'a'lll

b

lil.read

e I —_ e

h.Is word order the same in ali languages? Are word endings the
same? Are function words the same? So. in addition to vocabulary,
what do you need to know? ~~

3.Read the lialian dialogue and answer the questions following

itbid. o
Fruttivendolp:Buongiomo signora, ¢hecosa Le possodare?
Laara:Vorret un chilo dl pnmﬂdar[ due c‘mh di patate e
“dell’Insalata. -
Frattivendolo: Nﬂnvuale deile melanzane? Sono betle
| fresche! . -
Lawra: Quantacastano'? Non ¢’e’ il prezzo.
Frattivendolo: 3 euro al chilo:
Laura: Un po’ care, ma ne prendo due. Antonella,
guardachebellafrutta. Che cosamangivolentieri? .
Antonella: Mi ptacciono motio le albicocche. |
Laura: Sono buone le alhmc}cche* Sembrano un p{} troppo
. mature. '
Fruttivendolo: No, 300 ottime SIZNOTA, VENgono dalla
Riviera ¢ sono dUJGISSHﬂb Ne vuoleassaggrareuna?
Laura: No, no, Le credo. Ne prendﬂ un chilo V{!ITBI anche
dete-fragole, due cestini.
| Frattivendolo:Desideraaltro?
Laura: No, grazze. Quant ¢'? -
] Fruttivendolp: 5 ewro.
“ Laurg: Mi dauwnaborsa per favore? -
Frattivendolo:Certo, ecco. Grazie e a.rnwdt.rm
- Laura: Arrividerci.
" (adapted from http /Ntalia-citta.com/al-mercato-

a. What do you think the conversaiion 18 about?
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b. Where do you think the conversation takes place?
c. Which words look familiar to you? Make a list of words you
think you know and guess their meanings.

S S R -

d. What is a “fruttivendolo™

e. How many kitos of “pomedort” does Laura want?

£ How much money should Laura pay in total?

. In addition 1o letters, sounds, vocabulary, and grammmar, what
do you need to know?

TOP-DOWN PROCESSES
q, SCHEMA. Read the following paragraph and paraphrase

it accurately and completely. s
**For almost 50 years the structure Df‘ the A (140%)

“resonance has been a mystery. Even though it contams a
heaw strﬂnge quark and has ﬂdd parﬂy its mass 15

and co- mnrkers speculated that it mlght be a mﬂlecular
state of an anti-kaon boundto a nucleon: However,; &

standard quar k—mudel sty uctum is also adnussrble

eﬁnn there has been no cem mcmg resaluuon

69



5. Why can you not easily summartze 11?7 Is it because (choose
one answer) _

a. this paragraph is not in English or any other language known
to normal humans?

b. physicists are borm with this knowledge at birth, and you're
not a physicist?

¢. you do not know the words in bold and the concepts they
represent?

d. none of the above?

6. Read the following paragraph. £14

¢ Am:lent cizu’ﬂarkand Afrasub w111 show \»ou the

_place of an ancient patace, where Alexander the Great
Clalled Clete in a fit of anger. Holy Bukhara so impressed
the Mongols with its magnificent KalyanMinaret, that
‘even the heartless shaker of the Universe Temujn
ordered not to destroy it. The amazmg Khiva, an open-
aw town-museum . : :

7. What 1s the dtfference between the two paragraphs? (choose
ohe answer)

a. No difference: Both are in Enghish.

b. No difference: Both consist of ink on a page {or pixels on a
computer screen) and nothing imore,

¢. Big difference: You know more about Uzbekistan than you
know about “heavy strange quarks.™

d. All of the above.

8. s the knowledge in the words or is 1t 10 you? If it is in the
words, how did it get there? If it is in you, how did it get there?
What is this knowledge called?

9. TOPIC.

a. Below s a hist of words. Separate them into two groups and
nanie the topic of each. Are there any words which could belong in
both groups?."

70



forces, lower, mégabyvies. rates, return; river, ship, SMS

[ acnvatlon battle, careful crossmg desen general Gfeek
%- code, subscriber, Sys Darya, traffic, Uzbekistan . . -

|
Group A Group B

|
l

|
Topic name: ' Topic name:

b Which group of words would you expect to find in an article
with the title “The Life of Alexander the Great™? »”

Experience Conceptualize

1), Usc the words and phrases below to construct a short
paragraph about the process of reading. You should add other words
(such as function words), use the same words again, or change the
grammatical form of the words. You shoutdmost of the words at least
once. «

expectatton% top;c ' prevmus expenenue .
“select words  guess “minimal language clues
construct meamng conﬁrm reject reﬁne L

i1, CONSTRUCTING MEANING.

a When you were writing the paragraph, did you have to
think about the rdeas that are represented by the words?

b. Did you have to think about the relationships of those
ideas? How are those relationships represented in language?

C. Did the writer pour meaning like pouring water into your
mind? Or, did you have to build the meaning yoursel f?

d. What does it mean, then, to be an “active reader”? Write
a short paragraph in your notebook about what the term “active
reader” means.
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Activity 4 | A reading lesson
Objective: You will experivnce a lesson that helps students learn
how to read better

Experience.

For the next while, vou will be playing the role of language
student and vour trainer will be playing the rele of language teacher,
Participate as a student.

PRE-READING

l. You have a new neighbor, Ron, who has just arnved n
Tashkent from the Umited Srates. He necded te purchase an Interet
package as soon as possible but knew nothing about life in
Uzbekistan. He knocked on vour door, and the following

conversation took place. Listen. § o

2. Afer the conversation, vou immediately write down notes so
as not to forget his questions. In the space below, write down what
vou remember from the conversation. Write down as many ideas as
you can. After wnting notes, read the transcript in Appendix 2.
Underhne some key words because these are words you'li be looking
for on the website. Number the questions for future reference. L~
Y our notes:

3. What do vyou know about the tapic” (What 1s your
SCHEMA?)

o Wrte down what you know about buving Internet packages
in Uzbekisian, 7

o (an you answer any of his questions using your schema about
Internet service in Uizbekistan? Use what you know to make three
predictions about what you will learn from the website. After doing
question 3.b. below, return to this question and tick ¥'your predictions

that were correci, »~



3 S U

4. You don’t want to waste time. so to make your Internet search
as fast as possible, you make a Iist of words from your notes. »”

5. You then access the website: hitp://'www ufonedu. conzi-
packaces. (The website is not real }Look at the next two pages then
go directly to the “While-reading” questions.

in KX

W AR U i

W are pleased to introduce you to the new monthly Internet-
packages With these packages you can renew your Internet service
every 30 days.

Buy I-Packages online! ]

'To purchase a package, open the page, select a service or §
package and click "Buy " Type *233# from your phone to get a one-
fme password The one-time password 15 vahd for 10 minutes.
Atter that, enter vour number and the password. A service fee wall
be charged to your balance in accordance wiath the service
conditions. This service is available to prepaid subscribers onty.

Do you wanit lo gef more (raffic at a bargain price?

Take part in the campargn "Try More"! Buy two equal monthly
mternet-packages and pet a guaranteed chance to buy a third at half ¢

LR ol LE R Dt dRad e Lo o b e b o by pes s

AT D A S A L A
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E Service Descripiion

: & This service 1s availabie onfy if vou are a prepaid subscriber.,
' o The service is activated only when you receive an SMS message
 notifying yvou of the commencement of service. If you do not
: receive the SMS-message, check delivery by texting USSD *107#
: o After your activation request, please wait for the SMS
2 confirming successful activation of the service or check your
| traffic-balance by texting USSD *107#.

A W AT A T UL, 1 T L B LS i LV e ot ML, e U e T e i s e ey

-
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o To use the mightiime bonus fraffic, you must be connected §
hetween 01:00 - 09:00. :
o Traffic included m new Internat packs 1s available only 1if you
are an active subscriber,

s U-Fone recommends that you end your Internet session before
purchasing new packages and only start a new session after you
have recerved notificalion that the new package has been activated.
Payvment

s Before service activation, the chargs for the Internet will be in §
accordance with the tanit plan

s  You will be charged a subscriber fee every 30 days.

s Pre-payment for up to one vear can be made at the U-Fone main
office or at any Payvnet focation. Pavoel may or may not charge a
fee for Its services,

Auronuatic Deftvery

» Once vou are subscribed, you can sign up to have new monthly ¢
internet-packs delivered to your taffic account automatically. The
systein delivers a new package of the same value as the previous
package. provided there 1s enough money m your account. :
» When the new package 15 delivered, the previous package ts
cancelled. :
o [fat the moment of dalivery, there is not enough money in vour |
acconnt, the package is not delivered and an additional small |
charge is assessed, so check your balance frequently to avoid |
additional charges!
¢ Your new auto-delivery package starts at 00:00 on the 31st day
from activation/auto-renewal date.
¢ You can deactivate the auto-assignment function by calling
FRSSFIOTIH :
« If the auto-delivery feature 1s disabled within 30 days from
internet-package activanon, the remaining traffic will be
suspended. If you purchase an exira Internet-package before the
expiration of the previously-purchased or deltvered package, the
newly purchased traffic is added to your traffic account. The end §

e T L A Y
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" date-{:;f fhe ﬁéﬁly purchased trafﬁc 1S the same as the hst—purchas;?}
Intemnet-pack. N

I e e i e b s SR

WHILE-READING

6. SKIM the website to determine which types of information
are avatlable on it Take notes here.

a.  Read the

L title:

=+ headings and sub-headings of sections:
L words m beld or ifalicsorALL-CAPS:

Lii thefirst five words of paragraphs.

b, Does it appear that all of Ron’s questions can be answered?
Which can be answered mmumediately” Which cannot be answered
without furtber reading?

7. SCAN the website quickly for your key words to see if your
three predicions in question 3.b. were correct. (You should take no
more than 2or Jminutes to do this)) @7

a. Were they?

b. Which other questions have you been able to answer through
scanning? Write the answers in your notebooks.

B To answer the stii-unanswered questions, READ
FORDETAILS Write the question numbers and answers 1 your
notebooks. 1. .

9. For sormie questions, there are no explicit answers. However,
the answers may be implied. READ FOR INFERENCES to find the
answers io these questions. Wnie the question numbers i your
notebooks Lifs”
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POST-READING

10, As a good neighbor, vou want to make sure that Ron
understands what he i1s paying tor. Is there any other inforination that
. nportant for lim to know? »

[1. Was the information logically mg,amzed on the websne‘? Was
anything out of place or out of order? + -

1 2. In vour notebooks, make a brief outline of the information on
the website. Include main headings, section headings, and main 1deas -
only, »7

LANGUAGE FOCUS

13 Are there any words that you had to look up in the dictionary
or ask your classmates about? Write them h in your notebooks. »7

14. The use of the word “traffic” i3 unusual because it s usually
vsed 1 the context of vehicles, trade, or smuggling What does it
mean on this website? . o

[S. Are there any sentences that vou did not undersiand even
after you understood the definitions of the words? Write them here
and discuss their meaning. ~ 4@

END OF READING LESSON

Activity 5 | Understanding the reading lesson

Ohbjective: You will reflect on and understand the reading lesson
Vou just experienced.

Reflect,

The reading lesson 1s over. Reflect on your experience as a
student during the lesson: .o

}. Would you have liked it as a student” Would you like 1t as a
teacher? Why or why not?

2. Were the texts and tasks realistic? That ts, did the text and
tasks prepare students for reading w the real world?

3. What were the text’s author, audience and purpose?

4. Drid the reader read the text in accordance with the author’s

purpose?
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5. Was the lesson well orgamzed? What were the stages of
reading, and what did students do during each stage of reading? In
your notebooks, write what happened during each stage .~

Conceptualize.

6. Teaching strategies tor reading is an important aspect of
teaching reading. The lesson used strategies of various types. The
followang quotation 15 about teaching listening stratepies, but it can
also be applied to teaching readm;:, :trdtegles Read the quotation and
answer the questions following il ki "

i 14 — _—— — — —_— ——— a— -

STIHtEQlEb coNsist Df COMSCIOUS, dehberatﬂ behavluur
-wh_lch enhances learning and allows the learner to use
information more effectively. Strategies can be divided info
three proups: cognifive strategle-’; metacognitive strategies and
| .Sdbih affective strategies.
~ “Cogmtive strategics are those that we use m order to
i complete an Immedlate task. For example, a student may find
‘ouit about the topic (perhaps using 1nf0rimtmn in L[) before
] _hstenmg, In order to predict content. . |

- “Metacognitive strategies are related to learmngs in. g.,nera}
and often haveimngterm benefits. For example, students night
choose to tuné In to 8 BBC recording once a week as 3 strategy R
for improving their listening, -

“Socio-affecttve  strategtes are concerned - with the

'leamers interaction with other speakers and thewr attitude
-1owards iearmng. For exampis, they may choose to réhearse a
telephone conversation in L2 with another student in orderto
develop confidence, or reward themselves with a doughnut
when they successfully cﬂmpiete some task in the target
| lani__,uage - L

“Good listeners use many straregies snml[tanenusl} and in
-_'aacmdance with the task athand. They may listen regularly to

_3'5 a radlo bmadcast (metacogmm e) take notes. on the key pomts k




: ‘The ke‘f potut about strategles S that sone of them are
réucfmb!c (thson "’008 p. ?4} R

a. What were some cogmitive strategies used in the reading
lesson? |

b. What were some socio-affective strategies ased in the
reading lesson (and while dealing with your new netghbor)?

7. CEFR. What is the language level of the text and tasks in the
lesson? How could the lesson be adapted for lower and higher levels?

Activity 6 |Extensive reading

Objective: Yoruwill learn about the place of extensive reading in
the school curriculun.

Reflect.

1. Answer the toliowing guestions about your experience in your
Year [ reading cowrse. s~

a. What did vou personalty read in your reading course i Year
17

b. Did vou choose what 1o read? Did you have a wide vartety of
materials to choose from”

c. How much (how manv books, articles, pages) and how often
did you read?

d. Did you find that the matenal was more interesting to read
than you expected?

¢. What did you read outside of your courses in any language?

f  What motivated you to read those materials? e.g. If you read
instructions for your mobile, why did you read them?

g. How 1s reading outside of class different from reading inside

of ¢class?

Conceptualize.

2. Based upon your experience of a reading course in Year 1,
write your definition of extensive reading in your notebook. K.

Extensive readingis.... .. ...
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3. Based upon your answers to the questions above, what are the
principles of using extenstve reading to teach language? E.g. People
learn to read by reading. @

Activity 7 What have you learned?

Objective:You wifl answer the questions from Activity | about
reading and teaching reading.

Conceprualize.

3 Answer the following True or False based on what vou
have learned in this unit Ll e«

- a. A street sign 15 a message from a person.

b. Some Internet articles have no authors.

c. Your students shouid know the author’s purpose for writmgp a
magazine article in order to understand it.

d. Your students’ purpose for reading an article can be different
from the author’s purpose for writing it

e. The best way to read all books ts to start from the first word
and read untit you get to the last word,

f. Reading 1s a guessing game.

g. Texts have no meaning except the meaning we give them. .

h. You started reading every text vou wall ever read when you
were born.

1. You can improve students’ reading more by getting them to
read more on their own than by doing more class exercises.

2. What do you think the following short paragraph means?
Explain its meaning in your own words. Discuss it with your peers.

L~

i . £ Readmg is a selectwe process. It nv Ulvea pdl‘thlf use of
. avaﬁabe minimal language cues qefected from perceptual
_ input-on the basis of the reader’s expectation. As this partial
- information is- prncessed tentative decisions are made to be
confirmed, rejected, or refined as reading pmgresses |

..(Gﬁudman and. Gmdman 2014, p.104).

e A e e e bt a ]
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UNIT B
TEACHING WRITING
AS COMMUNICATION
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OBIJECTIVE

In this umit, you acquire the teaching of writing through
experiencing a writing lesson, learntng about the umportance of
feedback, and applying what you have learned to a samiple student

~  Good writers keep tn mind audience, purpose, and medium.
—~  Good writers use bottom-up and tep-down knowledge to
create 1exts:

«~ bottom-up: knowledge of letters, sounds, words, grammar,
sentences, paragraphs, topic, genre

.  top-down: knowledge of world, people, genre, topic. .

—~  (3ood writers regard writing as a process: They kpnow that

!
the quality of the writing they produce depends very much on the |
process they used to produce it

~  Good writers use a vartety of approaches and techniques; the
approaches and techniques depend on the type of text, s context,
and their own puipose for writing,

~  Teaching writing means teaching bottom-up then top-down
then bottom-up:

r  We begin writing with words and sentences and build them
into paragraphs and longer pleces.

«  We continue wnifing by revising from the whole piece down
to the details of langurage and grammar.

«  We should focus our teaching more on bottom up skills at |
the lower levels and more on top-down skitls at the higher levels.
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Activity T | Why write?
You reflect on what, why, how, and to whom you wrtte
every day.

84

Activity 2 | Writing lesson; Pre-writing and drafting
You expertence alesson that helps students learn pre-writing
and drafting.

85

Activity 3 | Understanding the pre-writing and drafting
process

You review and think about the lesson you have just
experienced.

50

Activity 4 | The importance of feedback
You mcrease vour awareness of the importance of feedback.

o1

Activity 5 | Feedback and the revision process, part 1
Y ou learn about the role of feedback in revising content and
otganization.

94

Activity 6 | Feedback and the revision process, part 2
You learn about the role of feedback n revising and editing
language use.

99{

Activity 71 Understanding the process of teaching writing
You review teacher actions, student actions, and products at
each stage of the writing process.

100

Activity & | Practicing the teaching of writing
You develop pre-writing activities for and give feedback on

101

a writing task.
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Activity 2 {Writing lesson: Pre-writing and drafting

Objective:You will expericnce a fesson that helps students learn
pre-writing and drafting,

Experience.

For the next while, you will be playing the role of language
students and yvour trainer will be playing the role of language teacher.
Participate as a student, -

START OF WRITING LESSON -

PRE-WRITING .

| WRITING TASK: .~ |

a. You are going to work in smalt groups of three: a speaker, a
drawer and a note-taker.

b. The speaker will describe a sketch without showing it o the
others.

¢ The drawer will listen 1o the speaker and draw the sketch; the
drawer can ask questions for clarthication.

d. The note-taker will listen to the speaker and wiite down
evervthing that the speaker says about the sketch.

e. Speaker only: Turn to Appendix 5a at the end of this module
to view the sketch,

2. When the ume 1s finished, compare your drawing wath the
original. Answer the questions below:

a. How close was your drawing to the orginal?

h. Was the description clear enough to draw?

¢. After you compared vour drawings to the original, did you
notice any missing details?

d. In what order was the description given? (top to bottom? left
to right? randotn details?)

e. What nouns, verbs, adjectives, adveibs, and prepositions were
used to describe the sketch? Make a list in your notebook.

3. CONTEST SCENARIO

a. Pretend you are a student at Scarterbury College, a small
liberal-arts colleze in the eastern United States. In the college’s
student newsletter, The Bear, you see the announcement for a writing
contest,
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THE BEAT
The student news letter of Scatterbury College

They say a picture s worth a thousand words. How about {ess
than a hundred? Can you transmute a photo into a few words chosen
so well your readers can refigure vour words back into a drawing of
the same photo? If you can, then you might just have the makings of
a great writer,

' The editors of The Beat are pleased to announce the first annual
“Wrnte-the- _ Contest.” The contest 1s open to all students
currently enrolled at Scatterbury College.

Rules

. Contestants snap a phote of a bridge and its wmmediate
surroundings.

2. They write a description and send both the photo and the
description to The Beat,

3. Each descrniption must he

» from 100 to 150 words

+ In Times New Roman or Cambria font (12 pt)

+~ indented and double spaced

4. The Bear will publish only the descriptions. Readers choose a
description and draw the place based only on the published
description.

5. The writer’s whose description results in the largest number
of drawings resembhng the onginal photo will receive “The
Describer” award,

6. The writer who writes the overall best paragraph will receive
the “Editors” Choice” award.

7. Deadline for submission of photos and description is three
weeks from the date of this newsletter.

8. The winning contestants’ photos, descriptions, and drawings
will be published in a subsequent edition of The Beat.

JTudging

I. The companson of drawings and descriptions for “The
Describer” award wall be made by faculty members from Scatterbury
College’s respected Department of Art and Wnting. They will make
their judgement based on critena of their choosing.
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2. The judging of paragraphs for the “Editors’ Choice™ award
will be performed by the editors of The Beaf based on the following
criferia;

gy Unity and coberence (main idea and organization of details)

diy Clarity and vividness of details (effective vocabulary and
orammar use)

gy Cohesion (connectedness of words)

gy Correctness (spelling, punctuatton)

4. You recently visited Cambridge England, where you took a
photo of the famous “Mathematical Bridge” So, you decide to
participate in the contest. (Turn to Appendix Sb to view the photo.)®

a. In your notebook, name the objects you see in the photo..”

b. Write how the photo makes you feel »

c. In order to write the description, you need words -- nouns,
adjectives, verbs, adverbs, prepositions, conjunctions, etc. Complete
the table below 1n vour notebooks: 7

 Names of the objects | bndge. .
‘yousee in the pha::tn

'Mdke a list m" adjectn es | wooden..
that may be vsedto .
deseribe the thmgs in thf:
photo.

‘Make alist of words  junder, on the right side of ...
used to describe the
positions of thmgs and
their relationships to .
other thmg,s i the phom

Make a list of verbs that | is located ...
can be used in |
describing the picture. -

WRITING (DRAFTING)
5. Now you start to write your descriptive paragraph of the
bridge and its relahonship to other objects in the photo. »~
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a. Look at the photo again and state yvour overall impression in a
word or phrase. For example, when you describe a room, your first
umpression might be “spacious and comfortabie™, or your firsi
impression of a woman mught be “elegant” or “beautiful but scary™.
What 1s your overall (dominant) impression of the scene in the photo?
Write 1t 1n a word or phrase in vour notebook, e.g. “Interesting
design’™ or “a good place to think deeply™ etc.

b. Using this word or phrase, write down your dominant
impression of the bridge m vour notebook; this will be the topic
sentence of your paragraph. For example, “The bridge has an
interesting design.” “The place m the pheio looks like a_good place
to think deeply.”»"

c. Why were the words n the example topic sentences
underlinad?

d. Underline the last few words tn vour iopic sentence. Do these
words state the most important tdea? Your reader will think so. so
make sure they do. Wrnite your topic sentence again. if necessary,
revise 1t so that the most important words ase near the end.

e. Now, write the rest of the paragraph. Think about the
following;

@ [magine you are m that place (Cambndge, England) and
Jooking at the famous “Mathematical Bridge™ What can you see,
hear, touch or smell? (These are sensory details.) Which sensory
details show that vour dominant impression is true? Why do these
details show your dominant impression is true?

@ For example, maybe your dominant imprassion 1s, “The place
in the photo looks like a good place {6 think deeply.” Sensory details
might mclude the green grass on the bank ot the nver, the sound of
the water in the niver, the puffy clouds, and the blue sky So, you
might wnite, ““The bank of the river 15 a good place to sit and think
because it ts covered with green grass.” And, “The sound of the water
flowing 1n the river would relax my mind.”

6. In your notebook, write at least seven sentences that explain
the main idea vou underlined sn your topic sentence, »”
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END OF THE WRITING LESSON

Activity 3 | Understanding the pre-writing and drafting
process

Objective: You will review and think about the writing lesson you
have just experfenced.

Reflect

Retuin to vour role as a trammee as the teacher returns to his or her
role as your trainer. Discuss the answers to the following questions
about the lesson. .

1. Did you like the lesson? Why or why not?

2 How was 1t different from other lessons?

3 Did you feel motivated 10 write? Why or why not?

Conceptualize.

4. How did the pre-writing task prepare you for wrmng the
paragraph? s~

5. Did the “Contest Scenano” provide realistic purpose and
audience? g

a. If given the chance, would vou partictpate 1n such a contest?

b. In the scenarto, what was the purpose for writing the
paragraph?

¢. 1n the scenario, who were the audiences for the paragraph?

6. Did the lesson work develop top-down or bottom-up
knowledge? o.<

7. Dud the lesson give students enough help with their language?
.

8. CEFR. What CEFR level of students would this lesson be
appropriate for? f "
" ¢ How would you adapt the lesson for lower or mgher levels?

10. Fill in the chart with examples from the Iesson.‘_;;-'

Gnod writers keep in
mind audience,
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i

‘bottom-up and top-
. down knowledge to
create texts.

Good writers regard -
. Writing as a process
that includes |
~ preparation for
“wirting and revision
- of writing,

h———— —— e —— — P . - - — —_

Activity 4 | The importance of feedback

Objective: You will increase your avwareness of the impaoitance
of feedback,

Experience.

1. What is the chef doing in both photos? @«

2 Do vou think the player 1 the photo below will improve his
basketbalt skill? Why or why not? If he could see the basket or if his
friend could pive him puidance, why might his skilis improve? @«
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How important is feedback” off

Activity 5 | Feedback and the revision process, part 1
Objective: You will fearn about the role of feedback in revising

content and organization.

Experience.
Read the first draft of descriptive paragraph by Sevaraa

student writing about the same bridge that you wrote about. k4

2

i‘aevam s first l.ll"‘lft] N
A bridge is not simple. The bottom of the badge is cuive..

| There is arch. The middle is about one meter higher than theend.

Ansient red brick buildings adjoin to the bridge. Fourlong beams:.
go from the end toward the middie. Under bridge, there is-arch:
Some other wooden beams hold the beams in ptace. The river is,

moving ander the bridge slowly. Moreover, it 15 not long and has

| many crossing beam on it. walkon the bridge, he would needs -
- twelve or fifteen steps. The bridge about twelve meters long, The -

mlddje uf the bnd_s,e is about a meter tall than the end., A persan:' 5

9]




3. Give Sevara some feedback on the paragraph. Write on the
copy passed out by your tratner. Do not write your name on the
feedback. When your trainer says to, post it around the room. »~

4. Asyou go around the room, take notes on the feedback writien
by others. Based on the feedback wrmiten by others, answer the
folowing questions. s+~

a. What are some examples of feedback wriiten on the
paragraph?.

b. Did the feedback focus on content, organization, vocabutary
or grammar?

c. Did the feedback-giver respond to the writer or to the text?

d. In what ways feedback was erganized? (e g at the end of the
paper, in the margins, between the lines, et¢.)

e. Did the feedback contain specific questions, suggestions or
praise?

f. Did anyone give the paragraph a grade?

REVISING CONTENT AND ORGANIZATION

5. After writing her paragraph, Sevara decided she needed some
feedback from her writing teacher, My, Brewerton, about her
paragraph. She is impatient to get her paragraph done, so she goes to
his office cutside of his regular office hours to ask him for help. Read
the questions below and listen to the recording or read the transcnipt

(Appendix 7). § pL I

Reflect,
6. Multiple-choice questions about the feedback. Discuss and

take notes. <o |
a. What was the teacher’s attitude towards the student?

t) grumpy 11) supportive 1) bored

b. What was the student’s attitude towards receiving feedback?
1} resistant i) receptive 1) indifferent

‘¢. Was the teacher’s feedback orgamzed?

1) Yes 1y No - ti1) 1’'m not sure

d. What was the purpose of the feedback?

1} to evaluate 1} to criticize 11) to 1Improve
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7. Short-answer questions about the feedback. Discuss and take
notes. Mg

a. Why did the student come for feedback? Was her motivation
INtrinsic of extrinsic?

b. Why did the teacher agree to give feedback?

c. What was his usual procedure for giving feedback? Did he
respond as a critic? As a teacher” As an interested reader?

d. From the transcript, his annotations to Sevara’s paragraph,
and from the note he wrote below it, what did she say that shows he
niade sure she understood

« purpose?

. audience”

» unity?

« topic senience?

- dotails?

- organization (coherence)?

8. Did the teacher grade this paragraph? Why or why not? .

8. Listen or read again the feedback session berween Sevara and
Mr. Brewerton. As vou listen or read, make a list of “do’s” and
“dont’s™ for giving tfeedback.

Conceptuulize
10. Based upon the video, make a list of Dos and Don’ts for
eiving feedback. 7
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¥  Donot...
X Do not. .
x  Donot...
x  Donot...
X Donot. .

Activity 6 | Feedback and the revision process, part 2

Objective: You will learn about the role of feedback in revising
and ediring fangnage wse.

Experience.

I. In your notebook. re-witte Sevara’s paragraph using the
feedback she recetved from her teacher.

2. This 1s how Sevara revised her paragraph. How does 1t
compare with your revision of her paragraph”? (Additiens are in
ifalics. deletons in eress-owtand moves n bold.

{ Seva:a $ semnd dr afti
A bnr:lm., is not.simple aﬁd it is not very long 'The
hndge aboat twelve meters long, walk on the bridge, he
: ‘would needs twelve or fifteen steps. 7o cross the bridge, a
‘person walks upwald for six to eight step and
~downward for six to eight steps. Thebotom-ofthe bridge
i1s curved, which creates an-There+s arch. The middleof the
bridge is ahout one meter tah-high than the ends, Ansient
rad-brele- %%&%&é-em—te—ehe—bﬂdge-ﬁtr the end of the |
bridge. four Jong beams go from-the-end toward the middle. |
Under badye- thereis-arch-Mercover-itisnot lorg-and/ i
~ bridge ias miany crossing beam-on it. Some other wooden

- beams heid these beams in place. Because nf #eis the nurny
beams. the dosignthere—is—alookscomplex Fhe—rver—is

| m&&«m&emﬁh& bﬁdge—skwﬂy%élﬁw——ﬁwwt—lﬁﬂg
aﬂe%haﬁ Y- fﬁﬁﬁmg-beams-efm

——— s " ek e — e ——wan 4 = a2, —r e o+ . ea
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3. Atter making her corrections, she typed it out and ematled it
to her teacher, (She didn’t ask him whethier she could, but she really
wanted to win the contest!) Is her paragraph more unified and
coherent now? To answer this questien, on the copy below or i your
notebook,

Doubie_underline the dominant 1mpression in the topic
sentence and
- Underline given information in 2ach sentence.

[Sevara’s second draft (ty ped}|

A bridge 15 not simple and 1t 1s not very long The
bridge about twelve meter long. walk on the bridge, he
would needs twelve or fifteen steps. To cross the bridge, a
person walks upward for six to eight step and downward
for six to eight steps. The bridge 1s curve, which creates an
arch. The middle of the bridge is about one meter high than
the ends. At the end of the bridge, four long beams go
toward the middle. Moreover. the bridge has many crossing
beams on 1t. Some other wooden beams hold these beams
in place. Because of the many beams, the design looks
complex.

e oy =

4. Her teacher received her email and responded to her.
a  Read his response. Lid
|- | Teacher’s respense}.

Hi Sevara,




Dldn tyﬂu submit this to the conteat clllead3 77 When d}d
vou say the deadline was? No matter. I see you took 1y
advice and made the paragraph more unified and coherent.
To check this, I underlined the given information in each
“sentence and saw that, yes. each senfence 1s connected 10

Lsentencaq that went betore it ood w{}rk ! : ]

b. See the words her teacher underlined in Appendix8. i
c. Dud you underline the same words?

REVISING LANGUAGE
5. He also drew her attennon to some language problems Read
the rest of the response and the teacher’s annotations. bl

[Teacher’s response {continued)|

There are stll some language provlems thouch 1
highlighted and numbered the mistakes and wrote an
annotation for each (See below.) Is the paragraph supposed
to have a titie” Good ]uck on the contest. Let me know how
you'do. S

Best regards,

Byrne

| Because {Jf the many beams, the design luoks c{}mplex
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Teacher annatations

6. C Dp} each mistake after the number and correct the mistake
in fanguage vse. The first one is done for you. See Appendix9after
yvou are finished.

Mistakes and cor :ectmns e

C{}ITECTIDT‘I. .-' h(’ hndge in the photo

2: Mistake:

Correction:

3: Mistake:

Correction:

4: Mistake:

Correction:

5: Mistake:

Correction;

6: Mistake;

Correction:

7: Mistake:

Correction;

8: Mistake:

Correction:

9: Mistake:

Cotrection:

10: Mistake:

Correction:

7. Now that vou have corrected Sevara’s mistakes, use the
corrections and rewrite Sevara’s paragraph in your notebook. ~7 kL
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EDITING
8. After making the changes her teacher suggested, Sevara re-
typed her paragraph again. While re-typing she used the checklist
below v'and found eight more mistakes. Use the following final
checklist to help you find her mistakes
O Does every sentence have a subject and a verb?
1 Do compound sentences have both a comma and a
conjunction?
3 Are all nouns in their correct numbes?
[ Are all verbs in their correct tense?
[F  Are preposttions used correctly?
L] Arearticles (the, a) used correctly?
L] Are the first letters of sentences and proper names
capttalized?
LE  Is every word spelled correctly?
[} Iseach paragraph indented?
[1 s the title centered?
OO Isit double-spaced”
]

o=

The Bridge
The bridge 1n the photo 1s not simple and 14
1s not very long. The bridgze s about twelve
meter in length To cross the bridge, a person
would needs twelve or fifteen steps, and he or
she would walk upward for six to eight step and
downward for six to eircht steps. The bridge is
curve, which creates an arch. The middle 1s
about one meter high than the ends. At each
and, four long beams reach toward the middle.
In addition, the bridge has many ¢crossing beam,
and some other wooden beams hold these beams
in place. Because of the wmany beams, the
design looks complex.

you found them all. ® 7
10.Read Sevara’s final draft inAppendix 12,43
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Reflect. Conceptualize.

2. What were the stages in the wniting process?

3. In the previous umt, you leammed about bottom-up
(vocabulary, grammar, efc.) and top-down (content, coherence, etc. )
processes. Did the writing process move from bottom-up to top~down
or in the opposife direction? Explain with examples from the lesson
and feedback activities.

4. CEFR. At lower levels (Al, A2, B1), 1s tt more important to
emphasize bottom-up or top-down processes? Why? At higher levels
(B2, C1, C2), which processes are more ymportant?

5. How many drafts were required? Would more drafts result in
better writing?

Activity 8 | Practicing the teaching of writing

Objective: You will develop pre-writing activities for and give
feedback on awriting task.

Apply

. In small groups develop pre-writing activities for the writing
task. Make sure that they are consistent with the principles you have
studlgd In ThlS unit, Q.ﬁ

S . Wrmng task :
Recently many countnes have outlawed smnk:na in restaurants.
People argne whether the gevemmant shﬂuid have such a right.

“tlus gtatement, :

 Your gssay will be assessed acccrrdmg t@ the ﬁ]llﬂmng crrtcna

o Task rt.,sponse

- Or,s_,amzamn L

& Range and accuracy S

“a  Originality of ideas.and language
& Ewvidence of critical thinking -

Deadline: three weeks from today.

2. Now you are going to give feedback {o one {}f two student
essays written n response to the task. Make sure your feedback is
consistent with the principles of feedback you have studied in this
unit. In what order should feedback be given? What type of feedback
comes first? second? third? last? What should vou do? What should
you not do? (Refer to the Dos-and-Don’ts list above). Lil.~
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Appendix 1{“you + can + read”answers

you o 1 wi & 71 T anaia - Sie 1 vows
L . e ]
| | T Ddekiru
Ca1 i nény T E konneir | pouvez
| dekincsi
o -
oead | i du B0 yomn lessen | ire At
{ h

Appendix 21 Andio script {Module VI, Unit A)

| f I{Jud ﬁm)ck on a door, a panse, smmu’ of a :fun.r PERINg }

. ¥ou: Assalamal eyk um.

" 'Rtm Un, . My name’s Ron. V' m\,?r:)ur new neu_hbc:r

- 'Yﬂu. Yes, | heard the noise tast night when you arrived |

~.Ron: Sofry about the racket. You know, you really need to get
the doot to the stairwefl ﬁxed It's n..ai ly a banger '
You: 1 kiow. - "

“Ron: Can you help me” 1 m re&ily busy and | Jusi gotta have -

* Internet and 1 don’t know a thing about it here, I've been ic}ts of
places and every oné of “ems different, y kuow.

- You: Yes, I know. ['ve traveled as well. ¥
- Ron: Really? Well, anyway, I don’t know where to lclfjk { 1ust
need some info, just the facts, so 1 can sign up and get m work

Yore: Where do youwork?
- Ron: 1 work for ar NGO, Housekeepers W:rhom I“mntlers‘?‘ You-
knowit? We monitor compliance with UN Cleamag Standards..
"We want to make sure that people are meepmﬁ then hﬂmes |
¢lean. Thisisour gig
Qﬁ-i [sound of clanging metal dooi ;‘ -
Yﬂu. Interesting, but 1 don’t think you I} have much to do here.

PN P — N S R B i T}
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‘Ron: Why is that -- never mind for NOW. I ve g_ﬂt a problem to
Si}lve T dont*t want to have to renew it every mon‘th Hﬂw much 15
it for unlimited broadband? o R |
- You: How many megabytes pes month do you thmk },rcru ll need*?
Ron: 1said “unlimited.” Can T get that‘?' N .
“You: V'mnotsure. Ull check: . | ' -
. _Rﬂn And how do [ pay“ Every mﬂnth? (‘an I pay a Iot upfmnt_
and then forget about it for ayear? = | T
- Youe: ' m not sure. 'll check. o -
Ron: And what if 1 don tuse it ali? Dﬂes it roﬂ over o the next
‘month? . . -
"~ You: I'm not sure. 1’ l! check. :
Ron: And if T can’t get unlimited, can 1 change the arnﬂuntlneedf
in the middle of the month? What happens if | do t}lat"? e T
[sound of clanging metal door] | S
¥You: U'm not suie, I'll check., -
“Ron: And if I add time mid-month, what happens tn Ihe last'
month’s package? Do I lose it or kcep 1t? SR
[saund of clanging metal door]
You: F'm not suse. 1’1l check. 3 SN
Ron: Fiually, with the time. dlfference between here and hnme_-'
base 1n Fredericksburg, Texas and all, T'll be wﬂrkmg___a__lat at@_:
- night. I$ there any advantage to that? . -
| Fﬂu In --

hest dea[ out. there Anyway, thanks a4 mgﬂmn Yﬂu Uzbeks goﬂa'f;.
e the nicest folks 1 ever met, Here's my number if vou need i
[sound of clanging metdd door] - S .._::
You: Yes, | see it [pcfmef | have it, Gﬂod day IR

Ron: See va.
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Appendix 3t A curricalar model for reading

A Curricalar Medel for Reading: The Inclusion of
Extensive Reading

Neil J. Anderson
Brigham Young University, Utah, USA

TESL Reporter 46, (1&2) pp. 1-9.

Used by permissien, TESL Reporfer {published by the
Department of English Language Teaching & Learmning, Brigham
Young University-Hawaii).

Reading 1s a central part of any curnculum for language learning
(Anderson, 1999, 2008, 2012b, 2014; Grabe, 2009; Grabe&Stoller,
2011). Reading serves as linguistic input for learners; input they can
retirn o over and over because the written word remaims on the page.
The purpose of this article 1s to provide second language (L2) reading
teachers and curmiculum developers a model of a balanced reading
curriculum that mcludes an extensive reading (ER) component. This
issue of the TESL Reporter focuses on the topic of ER. Each of the
articles provide input to teachers and curncutum coordinators to
consider when makmg decisions on how to enhance an existing ER
program or create an ER program for the first me. Thrs introduction
provides a model of a balanced reading curniculum {Anderson, 2014}
that [ propose in order for teachers and curricutum coordinators to see
the munumal components that should be part of a balanced reading
currictlum. This model will set the stage for this special issue of the
TESL Reporter.

A Curricular Mode! Figure 1 jliustrates my proposed model.
Notice at the core of the model the three concentric circles Reading
15 at the core of the circles. Let me emphasize the reason that reading
15 at the core of this model is because reading s the focal skill for the
discussion that we are engaging m now. However, tf [ were going to
focus on the development of listening skills then the core of the
currtcular model would be listening, The same applies for writing,
speaking, grammar fearning and vocabulary learning. As we view
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reading at the core of the model, it 1s essential that we recognize that
we can not teach reading in 1solation of the other language skilis.
There should be exphicit curricular ties between reading instruction
and vocabulary learning. There should also be explicit curnicular hies
between reading and grammar leaming. Although our primary focus
in this curricular model 1s on the development of depth n reading
skilfs, we also want to be assured that there are meaningful
connections to the other three language skills of listening, speaking,
and writing. I emphasize this because we should not just assume that
as we are focusing on the development of reading skiils that there wall
also be development mn these other important aspects of language
learning. The more explicit we are in the ways that we plan for the
integratton of language skills in a curriculum, the more likely we are
to assist learners in increasing their overall language proficiency.

“ntensive Reading lnstruction
| vononasu) Bupyey sateud

H .
AN ekt A P P 1t o e P B P P e

Figure 1. A Model for a Balanced Reading Curmculum

Below the concentric ¢ircles, the primary goal of reading is hsted.
That goal 1s comprehension. When readers pick up a newspaper, a
magazine, a book or tog m to email, they expect to understand what
they are reading. In alt of our efforts to teach second language
fearners, we should not forget that comprehension 1s the ultimate
goWith these two central aspects of the curricular model in mind, iet
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me address the specific elements that can be part of a reading
curriculum. You will notice that at each end of the model, acting as
bookends, are two types of reading instruction: intensive reading and
extensive reading. A strong reading curriculum is going to include
both of these types of instruction.

Intensive reading instruction i1s what happens within the
classroom. During intensive reading, teachers help learners by using
a variety of short texts and exercises that focus on the development
of a specific reading purpose. From Figure | you see that I list what 1
consider to be four intensive reading components: phonological
mstruction, vocabulary instruction, reading strategies, and reading
fluency. Explicit instruction in each of these elements 1s vital to the
ultimate success of any reader. Let us consider each of these four
elements of a reading curriculum N

Holding in the Bottom

The first curricular element that 1 include in this balanced model
that is often ignored during L2 intensive reading instruction is
bottom-up reading strategies; phonological mstruction being the
primary exampte of bottom-up strategies. Low proficient [.2 readers
require support through explicit tnstruction tn decoding skills in order
to develop rapid and accurate identification of lexical and
grammatical forms. Eskey (1988) pointed out over 25 years ago that
L2 reading instruction “exhibii]ed] a strongly top-down bias™ (p. 95)
and thus as reading teachers, we needed to do a better job of helping
readers “hold in the bottom™ (p. 95) by including systematic decoding
instruction as part of a reading curriculum in addition to instruction
on how to effectively use top-down strategies. With respect to
bottom-up reading instruction over the past 25 years, the situation in
L2 reading wnstruction has not changed significantly. More recently,
Birch (2007) reemphasized the need for a balanced approach to L2
reading instruction; one that provides instruction in both bottom-up
and top-down processtng strategies. Every L2 reading curriculum
should be lookg for some type of phonics structional component
that could enhance reading instructton, particularly for lower
profictent readers. Birch (2011) emphasizes the ratonale for bottom-
up reading instruction by stressing that “an early goal for reading
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instruction is for learners to achteve efficient automatic decoding
abilities, so thev have enough mental attention left over for
comprehension, internalization of ideas, appreciation, and relaxation”
(p. 488).

Vocabulary Instruction

The second curricular component of this model of reading 1s
vocabulary instruction. Vocabulary instruction can focus on the
acqusition of basic reading vocabulary as well vocabulary leamning
strategies.

Grabe (2009) points out that most vocabulary researchers argue
that effective vocabulary learning 1s a combunation of (a) leaming
words from context through extensive reading; (b) providing dirsct
instructton of vocabulary words; (c) developing word-learning
stratewies; (d) buillding word-recognition fluency, and (e) developing
word apprectation {and motivation) on students” part. (p. 276)

When deciding what words to include in direct instruction,
Gardner and Davies (2014) provide the most recent input for
language teachers on specific vocabulary that language programs can
consider for explicit instruction. Their new Academic Vocabulary
List prowides a wide frequency range of vocabulary that can be
included for explicit instruction to strengthen reading skiils. What
sets this list apart is that it based on contemporary American English
and is generated by Davies (2014) Corpus of Contemporary
American English. -

A recent publication by Schiiit, Jiang, and Grabe (2011) 15 also
beneficial for reading instructors. Their research highlights that there
is more to vocabulary instruction that simply knowing the meaning
of a word. From their research we learn that even when learnets report
knowing 100% of wvocabulary needed to read a text, reading
comprehension scores only reach 70%. The tnplications of this
research are sigpificant in terms of vocabulary instruction. Just
because you know the meaning of a word does not mean that you
know how to integrate that word (nto a larger context. This helps us
focus on the contexts tn which words are used and the collocates that
appear with words as part of vocabulary instruction.
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Finally, m terms of vocabulary instruction, vocabulary learning
strategies should play a central part of intensive reading instruction.
The reason for such strategies is that not everyone needs to Tearmn
exactly the same vocabulary words. But if during intensive reading
mstruction we can provide teamers with appropriate strategies, we
can factlitate their independent vocabulary leaming. Grabe {2009)
provides suggestions for vocabularv leaming strategies that include
dictionary use, L1-L.2 synonyms, flash cards, word-part information,
mnemonics, analogies, and key-words. As we teach learners these
strategies, teachers should first model the strategy so that leamers see
how to effectively use 1t We must then provide authentic
opportunities for the readers to actually use the strategy and evaluate
the effectiveness of the stratesy.

Strategy Instruction

The next component of effective intensive reading instruction is
explicit strategy instruction.

Strategies are the conscious actions that learners take 10 improve
their language leaming. Strategies may be observable, such as
observing somecne take notes dusing an academic lecture to recall
information better, or they mav be mental, such as thinking about
what one already knows on a topic before reading a passage 10 a
textbook. Because strategies are conscious, there s active
imvolvement of the 1.2 learner in their selection and use Strategies
are not an 1solated action, but rather a process of orchestrating more
than one action to accomplish a 1.2 task. (Anderson, 2005, p. 757)

In work that T have previously published related to strategy
instruction (Anderson, 1999} ! have illustrated how teachers can
effectively model the use of strategies while thinking out loud while
reading an appropnate text. As we model how effective rzaders use
strategles and make strategy instruction more explicit, we engage
learners™ metacognitive awareness. Metacognittve awareness traiing,
should be at the core of strategy instruction. -

I have 1dentified five key elements of metacognitive awareness
training: (1) preparing and planning for effective leaming, (2)
deciding when to use particular strategies, (3) knowing bot to monitor
strategy use, {4) learning to combine various strategies, and (5)
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evaluating the effectiveness of strategy use. (Anderson, 2012a). By
blending these five aspects mto explicit instruction, we wll be able
to help learners to be much more independent 1n their learning.

Fluency

The final component that [ suggest be part of intenstve reading
instruction is reading fluency. [ define reading fluency as “reading at
an appropriate rate with adequate comprehension” (Anderson, 2009,
p. 130). Approprnate rates will dzpend on the age of the reader
(younger readers have slower reading rates than older readers),
whether the reader 15 reading orally or silently {we read taster when
we read silently), and what our reading purpose i1s. Adequate
comprehension also 1s dependent on a varety of factors. For example,
if our reading purpose 15 1o scan a text to locate a specific piece of
information then the only adequate comprehension level we would
accept is if we are able to name the information that we are looking
for (1.e., a specific date, name. or place). The key to this definittion of
reading fluency 1s the combination of both reading rate and reading
comprehension. Fluency 1s not one of these elements alone, but the
combination of both.

[ have outhined 1n other publications {Anderson, 1999, 2008,
2009) five different in-class mstructional activities that can be applied
to the classroom: (1) shadow reading, (2) rate buld-up reading, (3)
repeated reading, (4) class-paced reading, and (5) self-paced reading.
The point that [ want to emphasize here is that we cannot expect
readers to tmprove their reading fluency by simply telling them to
read faster. We must provide guided classroom practice so that
jearners know what to do to increase their reading fluency.

Maintaining a Balance
While intensive reading instruction 1s the specific in-class
activities that we engage th to teach studenis how to be stronger
readers, extensive reading (ER) s the out-of-class reading
opportunities where students can read longer texts and read for longer
pertods of time. All curricula designed to teach L2 readers must
include an extensive reading component. [t 1s within the context of
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the ER component of a curriculum where leamers have practice
opportuntfies.

One key element of the practice that we must provide to learners
during ER 1s exposure to both narrative and expository texts. Gardner
(2004) provides compelling data to illustrate that the vocabulary
contained tn both narrative and expository texts on the same theme is
different. If we want students to develop in thetr academic reading
vocabulary, we must provide exposure to exposttory texts. [ think that
reading programs should take a balanced appreach to the selection of
these two text types depending on the level of language proficiency
of the reader. For example, for beginming level readers, the ER
program should opportunities to read 80% narrative texts and 20%
expository texts. As language proficiency increases that ratio can
change so that by the higher levels of proficiency readers are exposed
to 80% expository matertals and 20% narrative. [ would advocate that
there always be both types of texts included 1n an ER program in order
for readers to be exposed to both types of reading materials.

One final element about thus balanced curriculum that 1 would
like to point out 18 my hope that reading programs can somehow make
stronger curacular ties between the intensive reading component of
the program and the extensive reading component. Students would
benefit significantly if the elements of intensive reading were
expliatly tied to extensive reading One way that this could be
facilitated is 1f all students and the teacher were reading the same texts
outside of class. | recogmze that this 1s a controversial pomnt within
the context of ER. Some advocate that the student should select the
ER materials, [ advocate that there should be a curnicular balance with
some texts selected by the teacher that all students wall read together
while still providing some flextbility for student selected texts.

Also, there should be explicit opportunities to practice outside of
class the spectfic skilis being taught in class. For exampie, if the
reading strategies of making predictions and confirming/rejecting the
predictions are the instructional focus during intenstve reading, there
should be opportunities for the readers to practice that strategy
immediate outside of class during extensive reading practice. Then
during the next tenstve reading instructional session there are
natural opportunities to evaluate how well the strategy 1s working for
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the readers. If the mstructional goal during intensive reading ts the
explicit teaching of specific lugh frequency vocabulary, it would be
ideal 1f the teacher had already identified that vocabutary in the
materials that students will read during extensive reading Then the
learners get exposure to the vocabulary within a specific context. This
model of a balanced reading curriculum outlines what 1 see as the
essential elements that programs should be discussing to establish
learning outcomes at the program level as well as at the mdividual
ciass level. Wuh this big picture in mind, we can see that ER is not
Just an added component to a curriculum, but rather an essential
component that provides opportunities for development of the
learning outcomes that programs establish. With this big picture view
tn mind, this special issue of the TESL Reporter provides three
articles that will focus on ways that programs can more specificaily
implement ER.
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Abstract

Extensive reading (ER) has been demonstrated to help students
learming English as a foreign tanguage (EFL) in many aspects of
English. However, EFL teachers interested in using ER in their
classrooms may not understand how to do this since it differs in many
critical respects from other ways of teaching and learning English. In
this article, } discuss how teachers can set up and conduct successful
ER programs.

Intreduction

Research has shown that extensive reading (ER) has the potential
of helping students of English as a foreign language (EFL) learn to
read {e.g.. Belgar, Hunt, & Kite, 2012 lwahon, 2008; Judge, 2011
Nishino, 2007, Ro, 2013, Robb & Kano, 2013) and make
improvements i other aspects of therr English skills. However, EFL
teachers may not know how to establish and conduct an ER program.
In particular, they may not understand how to work with students who
have not experienced the autonomy accorded by ER or do not
understand the fanguage learning value of reading easy. interesting
material 11 a target language. The goal of this article 1s to discuss what
teachers need to do to set up and conduct a successful ER program,

An Overview of Extensive Reading
The basis of ER 1s the well-established principle that we leam to
read by reading. This is true for learming to read our first language as
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well as learning to read foreign languages. In teaching foreign
language reading. an ER approach encourages students to read, read,
and read. Tn ER, students read large quantities of easy matenal in the
foreign Janguage. They read for information and enjoyment, with the
primary goal ofachieving a general, overall meaning of the reading
material. Students select their own reading matenal and are
encouraged to stop reading if it 1s not interesting or too difficult; over
time, they are also encouraged to expand their reading comfort
zone—the range of materials that can be read easily and with
confidence. To capture these aspects of ER, Day and Bamford
suggest that the motto of ER be “reading gain without reading pain™
(1998, p 121) There are several reasons why it is beneficial to
encourage language learners to read extensively. Studies show that
students not only improve their reading fluency but they also build
new vocabulary knowledge and expand their understanding of words
they knew before (e.g., Kweon& Kim, 2008: Yamashita, 2013)
Additionally, ER can help students improve their writing, as well as
improve their histening and speaking abilities (e.g, Nishizawa,
Yoshioka, &Fukada, 2010; Yamashita, 2008). And perhaps the best
result of an ER program 1s that students develop positive attitudes
toward reading in a foreign language and increased motivation to
study that language (e g., Nishino, 2005, Takase, 2007, Yamashita,
2004).

Setting Up an Extensive Reading Program

Starting an ER program requires a great deal of planning. Tn my
experience. it takes at least six months. If an ER program 1s to be
successful, amony the decisions that need to be made are these:

. What should students read?

Any text in the target language that is easy enough for students
to read with overall comprehension can be used as ER materials.
Depending on the foreign langnage abilities of the students and the
resources available, such matenals may include materials written for
first-language readers {e.g., adolescent literature), comic books, or
online texts. Indeed, the Internet has become a valuable source of
reading maternial.
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Additionally, a useful source of language learner literature—
reading material written for an audtence of foreign language learners,
1s graded readers. Graded readers are simply books, fiction and
nonfiction, specifically written for language learners; the content 1s
controlled to match the language ability of learners. All the major
publishers of Enghlish teaching matenals have graded readers in
English. Unfortunately, for learners of languages other than English,
graded readers are scarce at best, so teachers have to be flexible and
creative m finding books appropnate for their students If this
language learner literature is not available, carefully chosen
children’s literature may be suttable for beginners. (See, for example,
Hitosugi& Day, 2004, who used books wrnitten for children n a
second-semester Japanese foreign language course.)

When graded matenals are not available, a side-by-side
translation in the students’ first language can help make more-
difficult texts accessible Teachers mght also consider using
prescaffolded material, such as stories that the students are already
faniliar with, like fairy tales or even books or movies they are iikely
to have already experienced in their first fanguage.

Thanks to the Internet, a wealth of material 1s easily available. In
English, for example, there are “easy English™ news sites, such as
those available through the BBC, Voice of Amernica, and the New
York Times; there 1s also a “stmple English” version of Wikipedia
with close to 100,000 entries.

Regardless of the source, teachers need to make sure their
students have a wide vanety of interesting books and matenals. In
addition to selecting high-interest matertals, teachers must try to have
avatlable a wide variety of different genres, because students’ tastes
in reading also vary greatly. For example, sorae students might want
to read mystery or suspense stories while others might enjoy reading
romance or science fiction. Others might be attracted to nonfiction,
such as biographies.

The reading matenal in an ER library should be subdivided into
difficulty levels so that leamers of various abtlity levels can find
matenal that they can easily understand.

2. How much reading should students do {either encouraged or
required)? 1f that reading 1s required, should students be given credit?

120



Generally, when students are requred to do something and are
given credit for it, they are more likely to do it. (See Thomas Robb’s
article in this issue of the TESL Reporter for additional ideas.)
Hitosugi and Day (2004) set a reading target of four books per week
for ten weeks, and awarded credit toward the students’ final grades
depending on how many books they read. This worked well, but they
learned that the target of four books a week was too high for their
students. The average number of books the students read was 3.2 per
week, or 32 books during the ten weeks. An ER target can be
expressed 10 books, pages, chapters, or even time-—two hours a week,
for exampie. ER targets are flexible and can be adjusted to fit the
reading abilities and schedules of the students.

Setting personal goals can often be a strong motivatienal factor.
This is especially true for reading! Teachers should advise their
students to consider their schedules and to set aside time to read (at
funch, before going to bed, ete.). Teachers can help their students set
a reasonable target number of books to read per week or month,
according to the time that the students’ schedules allow; teachers
should then encourage thetr students to meet those goals. Having
students complete a weekly ER journal helps them stay on track and
helps teachers monifor their reading. Two samples of simple ER logs
are provided in the Appendix. These can be eastly adjusted according
to the needs of the students and the extent to which their teachers
integrate ER activities 1nto the class curriculum. Some teachers have
found it useful to monnor ER according to the weeks of a school
semester {Appendix, Form 1); others require students to provide a
very brief summary of each log entry so they can monitor general
comprehension as well (Appendix, Form 2),

3. Where should reading be done-—in class, out of class, or both?

Since an ER approach involves students reading a sigmficant
amount, students will have to do mast of their reading outside of
class. Someteachers also have their students read n class. Using
valuable class time to read shows students how important reading 1s.

4. How should students” reading be graded?

As described above, some teachers use reading targets. Another
possibility for grading students’ reading is an Internet program,
Mreader. This program has comprehenston questions on a large
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number of books (in English), and is freelv available for use by
schools. See mreader.org for details,

5. How should the program be introduced and advertised to the
students? Teachers have an important role to play in helping their
students get the most out of ER. As Day and Bamford point out,
teachers need to introduce thetr students to ER and provide essential
guidance as they read extensively (2002, p. 139). Students are
unlikely to have any prior experience with reading easy and
interesting foreign tanzuage material that they select themselves. H is
very important to the success of an ER program for teachers to
mtroduce their students to ER and then offer gwdance during the
program. -

In introducing ER, teachers might begin by telling their students
what happens when they read and read and read. Teachers could point
out that research shows that ER

s helps students read faster and understand more.

s helps them to read in meaningful phrases, rather than word by
word:; |

s mereases thewr confidence m their reading abilifies;

s increases their vocabulary knowledge;

e consolidates thetr grammatical knowledue; and

‘o helps improve their writing proficiency and oral fluency.

Another point teachers must stress while introducimg ER to their
students is that the material has to be easy. Unfortunately, many
students (andpethaps some teachers) are conditioned to believe that
they must read books that ave difficult, that the only way o leam 1o
read in a foreign tanguage is by reading material that is beyond their
capabilities. Day and Bamford label this the “macho maxim of second
language reading instruction: no reading pain. no reading gain”
(1998, p. 92). This i1s the wrong approach. Reading several easy
 books, allows learners to become more {fluent, offective readers. In
~addition, students are able to tearn new words and phrases over time,
while enjoving what they are reading. To help free students from the
macho maxim, teachers should ask thair students to reflect on their
experiences of learning to read in their first language- - what types of
materials did they read at first”
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Students should be encouraged to read material that they like.
Because students necd to read many books, it is important that they
are interested m and cmoy what they are reading. If the leamers are
excited aboui their books, they won’t want to put them down.
Additionally, they will be more likely to attend to the content
(meaning) of the text, rather than merely focusing on grammatical
aspects. If their students do not find their books wnteresting or
exciting, teachers should advise them to step and find other books
thev may enjoy.

Teachers may want to consider having their students read the
books they really enjoy a second ttme. This 1s useful for several
reasons. Having already read a book once, students will be able to
read it more fluently the second time. This helps bwitd vocabulary
knowledge as well as confidence. and this, in tum, leads to tncreases
iy reacding rate.

Also, students should be toid that 1t s not necessary to read for
100% comprehension. Teachers should instruct their students to read
for general, overall understanding. This means that they should be
able to follow the zeneral siorylime and grasp the mam ideas of the
text. In ER the aim is to read a great many books, so it ts 1n the
learners’ best interest not to struggle over every detail or to worry
about the exact meamng of every word or phrase.

To reinforce this 1deq, teachers could ask their studesits to think about
reading n their first language {or, if they do not read much n their first
languages. ask the students to think about watching television or
movies). Most likely, they do not wotry about every detaii in their first
language. so thev shouwld do the same for ER i the foreign language.

Another way to encourage reading for general understanding 13
to remind students that they are reading for pleasure and for benefits
such as increased fluency and vocabulary knowiedge Teachers might
want to stress 10 their students that there is no penalty for not
understanding every detail, as they wall not be tested.

It is also important for teachers to tell thewr students to ignore
unknowat or difficult words, to skip those words and continue reading.
Atthougb ER material should be easy for students, they will
mevitably encounter unknown or difficult words or phrases. Students
do not need to understand every word. Often, they can 1gnore words
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they do not know and still maintain a general understanding of the
passage. Sometimes they can guess the meaning of words depending
on the context.

The teacher can be of particular importance here in helping learmers
get used fo living with some ambiguity when they read. One way
teachers can do this 1s to have students skim a page or two of their
books, circhng any words they do not understand. Next, the students
should read those same pages, being encouraged to focus on the general
meaning and ignore any circled words. After they have finished, the
teacher should find out how successful the students were by asking
general questions about their texts {(e.g., Who are the characters? Where
are they? What are they deing?). Most likely the students can grasp the
overall meaning, despite encountering a tew unfamtliar words If a
student 1s unsuccessful i understanding the overall meaning of the text,
then 1t 1s likely the book 1s too difficult If the book has more than three
to four unknown words on a page, then it is probably too difficult for
beginning- and even intermediate-level readers.

In guiding their students, teachers need to check what they read
to make sure that they are reading at the night level. That is, as
students read more and more, their reading fluency wall increase, so
they will be able to read books that were imitally too difficuit.
Sometimes students continue to read at the same level, and fail to
move to a higher level. Teachers can easily determine this by looking
at their students’ ER journals (if they are required). If a student has
read anumber of boeoks at the same level forthree weeks or more, then
he or she should be encouraged to move to the next levei,

In addition to monitoring therw students’ reading levels, teachers
can monitor thetr students’ overall comprehension of their reading by
incorporating ER activities i the classroom. One 1dea. suggested by
Iwano (2003), i1s that teachers briefly interview their students
individually about their reading while the rest of the class is reading
independently. For other useful activities for monitonng students’
ER, see Bamiord and Day (2003),

Additionally, it 15 a good idea for the teacher to be familiar with
the range of ER matenals available to their students. Betng familiar
with ER malenals and having an awareness of each student’s reading
level and interests will allow teachers to better help students as they

124



vxpand therr reading comfort zones; teachers will also be able to offer
useful recommendations when students choose new books.

1 should add a note of caution, however. Students can castly be
confused about the balance between reading easy, enjeyable books
and challengtng themselves with books at a shightly higher level to
expand their reading comfort zones. Because everyone has a desire to
improve as quickly as possible, some learners might want to try to
chalienge themselves too much, too soon. Thus, it 1s important for
teachers to pay attention to what their students are reading and to
inake sure that they are not strugghing with texts that are too difficult.
it makes more sense to help butld leamners’ confidence and fluency
with easier books, bearing 1n mind that books that were at one time
too difficult become easier to read later The goal of teachers 15 to
zpark their students’ interest in reading and find encouraging ways to
make sure they keep on reading. If some students begin to lose
enthusiasm, it nught help if their teacher reads aloud to them from a
book that 15 easy but captivating. A teacher’s enthustasm when he or
she reads aloud can help the students to get back into a frame of mind
where they want to pick up a book at every opportunity.

Conclusion

Teachers, above all else, must help ther students do well in their
courses and pass the required examinatiorns. However, at the same
time.teachers can increase their students’ competency 11 Enghish and
help them becorne fluent readers in English by engaging them in ER.
It is important to realize that the increases in fluency, conftdence, and
motivation that so often result from reading extensively wall help
students n thenr acaderic endeavors, such as 1mproving language
gxam performances,

[ close with a up for teachers: Be a role model as a reader. Day
and Bamford clatm that “effective extensive reading teachers are
themselves readers, teaching by example the attitudes and behaviors
of a reader” (2002, p. 140). Teachers who are first-language readers
of English should consider reading extensively in therr students” first
language. H English is a foreign language, then teachers should read
with their students. As Nutiall observad, “Reading is caught, not
taught™ (1996, p. 229).
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APPENDIX: EXTENSIVE READING LOGS

Form 1: Weekly Extensive Reading Log:w[d_luuksi}}_r pa'g_es) per
W%k - . - — e —— e —— e
Name: —_ —_— ———————— e e o
Week: Target: ' books /
pages {(circle one) |
Date Name of Book Number of Comments |
| pages read
!
| _ -
l
TOTAL READING TIME THIS WEEK
Form 2: Weekly Extensive.Rea@g Log: Hours per Wlié;lf __]
Name: 1
Week: ‘F Target: hours
Date _ Name of Book Time
Spent
|
TOTAI READING TIME THIS WEEK
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Mathematical Bridge (sketch)

Appendix 5a

Electronic sketch by Svetlana Vishegurova, based on an original photo by Malika Yunusova
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Appendix 7| Audio seript of feedback session

[Knack at the doorf

Byrne: Come .

Sevara: Good afternoon, Mr. Bytne.

Byrne: Hi, Sevara. How are vou doing?

Sevara: Thanks. You know, | am participating in a contest with
my descnptive paragraph. I have got already feedback from my
friend. but 1t was not very helpful. Can you help me?

Byrne: 1 can’t write 1t for you.

Sevara: 1 don’t mean this. 1 need your feedback on it. T really
want to win the contest.

Byree: Ok Can | look at 1t first?

Sevara: Yes, | have it on myv fashka,

Byrne: Do vou mean your tmemory stick?

Sevara: Uh, yes,

Byrne: Ok Can you also show me the contest rules?

Sevara: Y es, here are the rules. [ The whole announcement, which
You have afveady read, is shown for long erough for You to recognize
i uys the one they have already read. approximately 3 seconds. [

Byrre: Can you leave it with me?

Sevara: No-o-0, [ have to get vour feedback now because [ have
to hand it in soon,

Byrne:[Sizhs deeply. looks at his wareh | Uhave a meeting with
the rector later this aftemoon. fhricf pausef But give 1t to me and ..
{Hitite bit Jonger pausef Tl aive you feedback the way [ usually do.

[ Fon now on, e screen appears and only the screen is shown
and voicey are heard. Paragraph is shown. Bvene reads it aloud
fairly stovilv. Approximate time: | minuie |

A hnciﬂe 1S Not 51mple ﬂ]b bmt::;m of de Lridge is curw;;_:i
Thera 1s arch. The nuddle 15 about one meter hivher thd,n the end,.
Ansient red bock buildings adjoin to the bride= Four long beam

go from the end toward the nuddle. Under bridge, there is. a:ch
Some other wooden beams hold the beams . place. The river g
moving under the bridge stowly. Moreover, it is not long and has

many crof-.wna b ams on it walk{}n the buds:. he xmuid n et
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Byrne: Ok, hmmm. You know that usually 1 read through
students’ assignments and respond to them as a reader, not as a
teacher. Then T write a note to the student about my impressions,
questions and feelings. After that I respond to specific parts of the
asstgnment. 1 ask questions to get your attention focused on those
parts. Because we're 1n a hurry this ttme, 11l just respond to specific
parts. So, et me see. .. (long pause}) hmmm.

You seem to have a topic sentence. And the concluding sentence
matches the topic sentence. You have a lot of good details For
example, you talk about the beams, you have very specific
measurements “one meter high”, you have described exactly how
many steps the bridge 1s across, you have “anctent red-bricks”™ It isa
good concrete description.

Sevara: Yes. . thank you, 1 read an article about bridges and
buildings before [ started writing [ learned a lot about them

Byrne: Hmmm. You talked aboui the person on the bridge,
walking up and down. So, the strongest part of this paragraph i1s its
very precise detail. For description, of course, this is very important.
I think, you’ve learned a lot in our class.

Sevara: 1 didn’t miss vour classes.

Byrne: But | have some conceins about it too. My biggest
concem is that it 1s not very coherent Sentences don’t seem to
connect together They don’t seem to tlow together from beginning
to end. Let’s start at the beginning of your paragraph, and I'll make
some comments that will help to improve the coherence and umity.

So, do you remember what unity means?

Sevara: So, unity means that it 1s a good topic sentence.

Byrne: And?

Sevara: And all of the sentences support the topic sentences.

Byrne: Yes, you have leamed the rule. Now, let’s see tf you have
applied 1t. (pause) The next three sentences. . these all talk about the
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bottom of the bridge and they’re fine. Then you have this sentence
about “the ancient red-brick building adjoined to this bridge™. This
sentence seems out of place. You need to move 1t somewhere else in
the paragraph or leave 1t out of the paragraph.

Sevara: {emotionally) But that’s my best sentence. I like tt.

Byrne: Well, you know what one writer saxd? Good writers know
that sometimes they have “to kall their babies™.

Sevara: (gasp)

Byrne: He meant that good wrtters sometimes have to take out
their favorite sentences if they don’t belong,

Sevarqa: hmmm

Byrne: So, I would circle that sentence about ancient red-brick
buildings and write in the margin, “Does this belong?” Well, Sevara,
what do you think?

Sevara: (sighs) Yes, you're nght.

Byrne: You also have other sentences like that. For example,
“The river (s moving under the bndge slowly "This sentence doesn’t
belong erther.

Sevara: (sighs again)

Byrne: So, remember the principle of given and new?

Sevara: Yes, it means that the beginning of the sentence should
have something known to the reader and at the end ~ something new.

Byrne: Yes, that's basically right Let’s look at a couple of
sentences... The second sentence you have is, “The bottom of the
bridge 1s curved”. The third sentence 1s “There 18 arch™. How can you
connect them?

Sevara: Maybe, 1 could write the “The bottom of the bridge 1s
curved, which creates arch”

Byrne: An arch.

Sevara: Yes, “an arch™

Byrne: Which is the given and which is the new informatton?

Sevara: *“The bottom of the bridge” is given information because bndge
was mentioned in the previous sentence and every bridge has a bottom.

Byrne: And what is the new intormation?

Sevara: 1s curved?

Byrne: Yes, that’s correct. What else is given?

Sevara: The word “which”, because it’s a pronoun.
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Byrne: Right. And new information?

Sevara: Creates an arch

Byrne: Yes, Now use this principle for the rest of the paragraph.
Ikhtiyor: (opens the door) The rector 1s waiting,

Byrne: Yes, 1 remember. Lhope | helped vou, Sevara. 've gotta go.
Sevara: Yes, vou did. Thank yvou very much.

Appendix 8 | Teacher’s response

- A bridge s not simple and itisnot very long. The bridge
about twelve meter long. walk on Lhe bridge, he would needs
§_-harelve or ﬁfteen steps, To _cross the bridge.a per&-on walks
'-upwald for six 1o elijht step and downward for six to en.,ht |
steps- The bridge is curve, which creates an arch. The middle
" of the bridgeis about one meter high than the ends. At the end
of the bridge four long bearts go toward the middle.
~Moreover, the bridge has many crossing beam in it. Some
:::rther wooden beams hold these beamns in place. Because of the
" miany beams; the design lonks compiex
. 'HiSevara. . |
Didn t vou submit this to the cc}ntest alread} When de
"you say the deadline was? No matter: T sée vou took my advice
- and'made the paragraph more unified and coherent, To check
this, I'undetlined the given information in cach sentence and
-Saw that, ves, each sentence is connected to sentences ‘r]nt
"”went before it. Good work! ...
" There are still some [anguaffe pl‘oblem@ though. F highlighted
' and numbered the mistakes and wrote an annotatios for each f
~them. {See below.) Is the paragraph supposed to have a title?
Good luck on the comest. Let me knc}w how you do! |
L “Hest regards, e
| Byrne |




C {)rrectmn f ?ze bndqe s abont

C Grrechon Tr_} CFOSS rhe bndg& a persop would need nwelve or
fifteen steps, and he or du:‘ would w m’k upward for six to eight steps
and duw mmnf ﬁ}r si

Correction: mr fhc md
8 Mistake: g6
Correction: reuch

9. Mistake: My
Correction: In addumﬂ

10;  Mistake: T’:‘lﬂ Eﬂdg&

Correction: The bridge has man y cros. m;tg beams

Appendix 10| Sevara's third draft edited

The Bndge S

The bridge in the photo is not almple.and if 18 n{}t very
long. The bridee is about twelve meters in length. To cross the
bridge, a person would needs twelve or fifteen steps, andhe or.
she would walk upward for six to eight steps and downward
for six to eight steps. The bridge is curved, which creates an'
arch, The mlddle is about one meier hlgher than the ends o
ﬂd_dltlﬂn, the brldge has many _crossmg beams, and sram_e qt_her )
wooden beams hold these beams in place. Because of the nany
beams, the design looks complex. -
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Appendix 11] Sevara’sfourth and final draft

The Bridge

The bridge in the photo 1s not simple, and it 1s not very long, The
bridge is about twelve meters in length. To cross the bridge, a person
would need twelve or fifteen steps, and he or she would walk upward
for six to eight steps and downward for six to eight steps. The bridge
is curved, which creates an arch. The middle 1s about one meter
higher than the ends. From each end, four long beams reach toward
the middle. In addition, the bridge has many crossing beams, and
some other wooden beams hold these beams in place. Because of the
many beams, the design looks complex.
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MODULE VII
LANGUAGE
ASSESSMENT

UNIT A
TYPES OF ASSESSMENT
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OBJECTIVE
In this unit, yougain knowledge of language assessment, common
test types, and methods of testing.

KEY CONCEPTS

s~ The term assessment covers testing, alternative assessment,
and evaluation.

—  Assessment serves a variety of purposes such as measuring
proficiency. achievement, progress, aptitude.

s~ A vartety of techniques can be used to measure language
use; each has its advantages and disadvantages.

= Language use can be measured against a norm or by a variety
of criteria, subjectively or objectively, holistically or trait by trait;
the most effective combination depends on context and purpose.

b s = 1 S —— e

Activity 1|What does assessiment mean? 139
You learn to differentiate testing. assessment, and
evaluation.

Activity 2 {Testing 141
You learn about tests and their purposes and to
differentiare tests according to purpose.

Activity 3 [Commen types of tests questions 143
Youacquire practice m using different ways of testing,

2 I S 1




Activity |
Objective: You will learn to differentiate festing, assessment,
and evaluation,
Reflect.
1. What does assessment mean to you? Fiil in as many boxes as
you can with words you associate with assessment and draw lines to

show thetr relationships.

ASSESSMENT

2. As you learn more about assessment, you can add, delete, or
move items and change the refationships among them.

Conceptualize.

3. Read the following three scenarios. With which do you
associate the terms 1) testing, 2) assessment, and 3) evaluation?

A commission from~ the ‘\«ihnrstrv of ngher and '
Specialtzed. Fducation has just arrtved on -a.campus 1o
check’ how "the English for ‘Auto- Mechanics. (ESP)..
_prograim is working, A few days before, they conducted an.
online survey of teachers, students, and department heads. -
Now, they will. mnduct mtemews based ﬂn the
| mfnnnatmn fmm the aurve}a - S

139




a. Which is this?

o Yﬂu are graduatmf:, flﬂm umversny and planmn“ to
“get a Master’s degree in the US,, after which you will
L-retum home 10 teach Fnglish. Befora yvou enter, the
‘university wanfs to know whether your English is good
anough to complete your degree. ‘Juhat will yon do to
pmve it is?

]

b. Which s this?

= s

Yﬁu are pammpatmé, i the Studenl Oiymplad Wh"tt
will be used to determine the wianer” At the beginning,
the Judges explain that you will first watch a video and be

asked comprehension and crtical thinking questions.
After this, you will write an essay and then be interviewed
by three Judges. who are i natwe Speakers {}F English.

¢. Whach s this?

4. Based on the above three scenarios and vour own experience.
wrlte assessment, evaluation, or testing next to the definttion of the

tecn, (Definitions from Coomb, Folse, and Hubley, 2007)

Definitten |

e 1s a formal, svsiematic procedure
-~ in the past often with paper and pencil but now often through on-
fthe media -- for collecting informatton abour achievement or
proficiency.
Definition 2

o refers to a variety of ways of
collecting infornmation on a leamer’s language ability or achievement
it includes all types of measures used to evaluate student progress,
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Definition 3
- 15 concermned with the owverall
program; it fooks at all factors that affect the leaming and includes
syllabus design, course objectives, use of materials, teachig
techniques, measurement of achievernent and progress, etc.

Activity 2 [Testing _

Objective: You will learn abowt tests and their purposes-and to
differentiate tests according 1o purpose.

Experience. o

I.  You are a member of an independent consulting firm whose
business 15 giving advice on assessment and evaluafion. A new
private international aniversity will be opening in Tashkent. [t will
train students to work in a variety of fields such as graphic design and
web design. It 1s an Enghish-medium unmiversity. All documents will
be pnmanty m Enghsh. They have contacted you with several
problems, and they need vour advice.

a. Preblem I

The umversity needs administrative and clenical personnel. They
will often have to speak on the telephone and write emails while
communicating with the home campus i Santa Clara, California,
They wall also have to prepare documents for the Mimistry of Higher
and Secondary Speciahized Education. How will they determine
whether applicants for the jobs can perform these duhes?

b. Problem 2

Students from other universities wiil be allowed to transfer to this
university. They will have to take courses m web design, etc. in
English. Some of these students will have a high level of English and
some will have a low level. How will the university decide whether
they must take General English courses, Academic English courses,
or English for Special Purposes courses?

¢. Problem3

Professors from a variety of countries such as Italy, India, and of
course Ljzbekistan will be hired to teach courses. How will you know
whether they can give lectures, consult with students and
admumistrators, and give conference presentations in therr fields?
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d. Problem 4

Some professors will be recognized experts in their fields and the
aniversity will want to hire them. However, it 1s well known that
some have problems speaking clearly mn English. How wall vou
determine what their pronunciation pyoblems are so the Enghish
teachers can target workshops toward helping their cofleagues speak
more clearlv?

e. Problem S

The umversity will be seeking international accreditation. Before
the accreditation agency arrives, the university will want to know
whether the curnculum 15 1n line with imternational standards. How
will the university determine this?

f Problem 6

Professors want to determine whether their students have
mastered the matenal in their courses, What type of tests wall they be
giving?

g Problem 7

Departments want to know whether students have acquired the
English skills they need at the end of second-vear. How will the
university know which students will hkely graduate on time and the
{ype of remed:al teaching necessary for those having problems?

2. Match the terms below with the type of test.

achlevement pfﬁ}ﬁ.eiency
aptitude | placement
dlagﬁﬂsnc. prqgri—:ss

- L These tests aim to measure leamers overall
- ability 10 a language and are not related to any
-~ £ourse or tra‘mng they might ‘nswe had. *

._’__. ————— e r e el . — e e -

| -2.3 These tests t}f;}iually com_e: at the end of language
courses to determine whether the teamners have been |
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'ﬂr acadermic year Someti mes they are used wnh the'._
purpose nf evaluatmg the caurse Itqelf |

3, The purpose of these fests 15.10 1dennfy the:'-

learners” strengths and weaknessea It helps teachers -

discover the language areas’in which learners néed
‘help. The data taken from this test 18 used h‘_}r-
| 'remediahon and ﬁirth er course actmties

b e L e R . S e _:-_

4 ThLSE {ests are typwally used at the begmmng ﬂf |

a course. They are used to agsess learners’ {evel of

language ability and put them in an appmprtate
~level

S -~ o - me— = - .1..._

s, The«:e tests are . used 10 measuse hﬂw well the )
learners. are leaming, They are adrinistered . at: .
 different stages throughout a course as learners
complete certain segments of instruction: With the
help of such a test, a teacher can measure how well-
the cnurse t}b}ectwes have been achleved |

——- e

: _6 Tius type of est Shou,ld be gIven to a person pror
to any exposure 10 a forelgn or second language Tt
predicts a ‘person’s future success m ianguag&-j

- leaming and measures a person's L“fn-anfezm.l abihty m_'f

- learn aﬁ}r&lgn ianguage | o o

Activity 3 |Commuon types of test questions

Objective: You will acquire praciice in using different ways of
Tesfing,

Experience. Reflect.

1. Which of the following types ol test questions have you
expenenced? When and where and for what purpose?
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" multiple choice
true/false/not given

interviews: - .
matching tasks
~comprehension

questions

2. Evaluate each of these types of test questions according to the
characteristics in the chart below. Tick ¥'the column.
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Conceptualize.
3. Evaluate the tests by counting the ticks.

)

4. What do the words “subjective” and “objective” mean?
5. Based on your tally of ticks above, which tests should be
considered subjective and which objective?

Experience. Reflect. Conceptualiize.

6. NORM-REFERENCED ASSESSMENT.

a. Look at the photos of students in Appendix 1. If you saw them
sitting 1n class, which do you ihink would be the most “normal”
looking for students?

b. Which charactenstics of their clothing are normal and which
are not?

c. On an average schoel day, how many of your group-mates
would you expect to see dressed like the students 1o each of the photos?

d. Whose dress 1s normal in your optnion? That 1s, which photo
do the greatest numbers of students dress like?

7. CRITERION-REFERENCED ASSESSMENT.

a. Asa group, make a list of the items that well-dressed students
wear. Describe them in detait. For exammple, a very well-dressed,
female teacher might wear

e a knee-length, black, wool-blend skirt (L.ondon Fog)

a white cotton blouse (Nieman-Marcus})

black, mid-heeled shoes (Ferraganio)

a watch (Longines)

earrings with small sapphires and agold bracelet
a mediuni-sized, dark colored handbag {Coach)
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» pulled-back, naturally colored hair.

b. What does a well-dressed student wear? List six items that a
well-dressed student {male) might wear and list the items below. Tick
v'which items of clothing the students in the drawings are weanng,

L — § _

¢. Based only on the criteria you tickedabove, which student 1s
the best dressed? @

d  What 1s the defimtion of the word criteria (singular:
criterion)’iil o ol

e. Turn to Appendix 4. Look at the Generic Writing Rubric.
What are the five critena for judging whether an essay 1s well-
wrtten? List them in your notebook. (Hint: What does a writer have
to do to get two points in each category?)

8. DIRECT VS, INDIRECT TESTING.

a. The purpose of the PBT (paper-based TOEFL} and iBT
(internet-based TOEFL) 1s to determine whether students are able to
listen, speak, read, and write English well enough to succeed at an
English-medium university.

The PBT consisted of three listening sections (short statements,
short-conversations, lectures), a multiple-choice vocabulary section,
a fill-in-the-blank grammar section, and a reading section with
readings and compiehension questions.

The 1BT consisis of the following: Students read 3 or 4 passages
from academic texts and answer questions: students histen to lectures,
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academic discussions, conversations, and answer questions; express
an opinion orally based on a listening and reading; write a persuastve
essay based on a listeming and reading.

b. If the goal 1s to assess students’ ability to comprehend spoken
and written information and integrate them into a coherent whole
using critical and creative thinking), which test assesses the skills
more directly”? Why?

9. DISCRETE POINT VS INTEGRATIVE QUESTIONS,

a. Think about the types of questions in questtons | and 2 above.

» Which tested one bit of knowledge at a time (discrete point)?

» Which required students to combine several types of
knowledge together (integrative)?

b. For discrete point, write D under the question type, and for
ntegrative witte I under the question type.

meq | essay | t/n m::“ match m::ll:_?h 1
|

Apply.
10. In Activity 2 above, you were an assessment consultant,

Constder Problem 1 again.

P: nblem 1

 The - university - needs admmls‘rratwe and clerical
personnel. They will often have ta speak on the telephone and
wiite einails have to correspond with the home campus
Santa Clara. California. They will also have to prepare
documents for the Ministry "of Higher and Secondary
Specialized Education. How will they determine whether.
applicants for the jobs can perform these duties?

In your notebook, describe the tests needed using the terminology
you have been leaming: integrative vs. discrete pomt. objective vs,
subjective, direct vs. indirect, norm-referenced vs. criterion-referenced.
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UNITB
CONCEPTS
OF ASSESSMENT
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OBJECTIVE
In this unit, you learn about the fundamental principles of

assessment and analyze assessment according to those principles,

KEY CONCEPTS

~  Assessment 1s vahid when it actually measures what it was
designed to measurs,

=~  Assessment 1s practical when tt s easv to design, conduct,

and marl.
=  Assessment is reliable when the resuits are consistent from

person fo persen and hme to time,
o= Assessment 1s authentic when texts use real English and

tasks are realistic,
e~  Assessmeant has washback (also called backwash) when it

affects students learning,

You learn about the principles of assessment and analyze |

assessment according to those principtes,

N R
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Activity 1|Concepts of assessment

Objective: You will learn about the principles of assessment and
analyze assessmem according to those principles.

Experience. Reflect.

I. Recall a purchase of an electronic device or gadget.

What was the device you purchased? ......... ST
Why did vou need 1t? Did 1t satlsfy thlb nced’
Was it easy to use?” | |
Was the quality ¢ wood} Ale yOou stlll umngj lt‘jr ..................
Was 1t an original or a prrate version” ... ...
Wili vou buy another of the same brand? ................ ...
Recal! a test vou have taken.

tht was the subject area or skill that was being assessed? .

a  What was the purpose of the assessment? Dhd it satisty thls
purpose? .

b. Wa% tt £asy t{) conduct and mark‘? _

¢. Po you think the results will be same no nmtter or wllere thb
assessment 1s conducted?

d. Did texts and tasks use real English? . . .

e, If students know that their lJanguage Wlﬂ bﬁ" %se:.sed thls
way, will 1t affect how they prepare? |

3. Read the following case study. Answer the quesnﬂns above
about the two samples from tests that Aziza has to choose from.

e Ao o

[ —— g 7y = =y . o e Ty ey . el e [ e = | ey e m S

Case Study (Part 1) |

Aziza is & new EFL teacher at an academic lyceum. :ahe
feaches English to Year | students at a lyceum. Her head of
-deépartment. asked her to develop a nud-ternt reuding test that
mtegrates all four lanuuag&c skills as well as vou abilary dnd |
grammar. - S
- There is an old test that has been used for wary years anl(;'{;:E
18 well hked by the semor tuachers "Ihere are ufw lnu}tlple-fg.

L T S —

study nmstlj,r verb forms and do exercises in oiass. The\; also-;
- memortze A vocabulary hist of synonyms and antenyms. Herey'
are exampit,s of W[}ICB] srammar and vocabulary items, i
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She to the store
yesterday.

a goed

b. went

¢. has gone

d. was going

hot a. dangerous
worried b. cold
under c. reveal
safe d. indifferent
cover g.. over

4. Answer these questions about the test. o
a. What was the subject area or skill that was being assessed?

b. What should be the purpose of the assessment? Did it satisty
this purpose? : -

c. Was it easy to demgpn ccnduct and 111ark°

d. Do you think the results will be same no matter or where the
assessment s conducted? . L T

e. Did texts and tasks use real English? o .

f If students know that their language wﬂl be a.ssessed thls
way, how will it affect their preparation? ..

5. Aziza has developed a new readm; test. Tum to Appendu 2,
You have thirty minutes to take the test,

6. Answer these guestions about the test. ¥

a. Whats the subject area or skill that was being assessed?

b. What 1s the apparent purpose of the assessment? Does it
satisfy this purpose?

c. Isit easy to design, conduct, and mark? .............. ... ...

152



d. Do you think the results witl be same no maiter when or
where the assessment 1s conducted? ..

e. Did the texts and tasks use real English? .. .

f.  If students know that their language will ba clSSESSEd thu,
way, how will it affect their preparation? ...............................

Conceptualize.

7. Read and discuss these definitions, Ll

a. [fthe assessment satisfies the real purpose of the assessment,
the assessment 1s VALID

b. If itis easy to design, conduct, and mark, the assessment 1s
PRACTICAL

c. If the results are copsistent from person to person and time to
time, the assessment 1s RELIABLE.

d.  iftexts use real English and tasks are realistic, the assessment
is AUTHENTIC.

e. If assessment affects students learning, there 1s
WASHBACK.

8 Aziza is trying to decide which assessment she 1s going to
use. Evaluate the two tests.

————— ———— —— i ——

—
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Apply

9. Apply what you have learned so far to the following case study.
Your trainer will divide you into three groups. One group wall take
the point of view of the teacher, another group will take the point of
view of the first group of students who took the test, and the third
group will take the point of view of the second group of students who
took the test. Read the case study carefully. Was Ms. Anora’s test
valid? practical? reliable? authentic? Was it a fair test for all? What
will be the washback from the test? What will be the washback from
the way 1t was administered?

‘Information about the teacher and coirse:MsAnora 15 a
uwnversity teacher. She teaches English to the students who are
“majoring in English language and are expected to be future
Enghish langoage teachers. She has been teaching a vocabulary
course to three groups of Year If students. The overall aim of the
coourse 1St enable studenis (o enfarge the range of their
vocabulary, {0 develop students’ ability to recognize and use
words- in commumcation, and t© eshance students” use of
appropriate strategies for building and storing vocabulary:
“ Her test: MsAnora has recently covered some topics on
vocabulary such as idiomatic expressions and slang, set phrases and’ |
lexical chunks, varieties of English, and phrasa! verbs. She wants to |
create a midterm test that will assess how well her students can use
the vacabulary they have been studying. Like all teachers, she is
short of tirme. She is thinking of how she can fix the situation. Then,
- she remembers that she designed a computer based test on the same
topic last year and decides to use that test. The test includes thirty
muitiple choice questions that take just rwenty minutes fo do, and
“students can see their results as soon as they finish. |
. Pre-test: MsAunora wants her students to be well prepared
for the test, so for two weeks she repeatedly statesthat the. test
" mught be ready ai any time, One day before the testing day, she
calls the monitors of the groups-and asks them fo inform all the i
“students about the test. She states that all three groups should be |
ready to take the test at .00 a.m. She doesn’t want to tell atudents -
:';that 1t s a computar- maed test. -
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Bav of the test. MsAnora arTives at the university at nine
o’ clock sharp. Most of hier students are waiting by the door of the
computet room. She opens the door, fets them in, and tells them
to switch on their computers. When she opens her bag, she-

- doesn’t see the flashka that the test 1s on, Then, she remembers
that she put the memory stick ori her desk in her study room. at.
home the night before. She must have forgotten to pick up itand

“put it back in her bag. She has one more memory stick m her.bag |
She frantically searches i1 her bag for it. “Ah. here it is!” she says |
‘aloud Hoping she might have the test in this stick, she sticks it
in the computer and clicks on the icon. No test is found, just old |}
school files from when she was a student. The students are now .
starting to fidget. She tells the students to.sit quietly while she
runs home 1o get the flashka with the test on it.

She takes the first tasi that comes along, paying almost tmce
what it normally would, runs into her house to pet the flashka-
from her study, and rushes back. The students are surprisingly.
quiet when she rushes back into the room at ten o’clock sharp.
She insta]ls the test on each c:omputel There are only fi ftéaér'xﬂ

~the test at a time fhc, test fn::s 2S48 planned for the first f'ﬁeen

~ students. As soon as the next group gets started on the test, the .
power shuts off and the computers shut down. Everybody-1s |
shouiing and screanung. MsAnpora tells the students 10 leave the
room and return that aftermoon.  The students who did not take -
the test return and take the fest again. Most of them tinish the test
with smiles on their faces, -

Post-test: Tira day after the test, five studmtﬂ who taok The*:

was unfair bef‘duae those uhn took the test after thu pnwer-cut

have higher marks than those wito took the test before -- in fact,
they say that some in the latter group kriew the answers before.
they took the test. MsAnora thinks for a minute and announces’
that she will deduct five pownts from Scores ot the students whnf;
took the test in aﬁernﬁﬁn :

Jr—




UNITC
ALTERNATIVE ASSESSMENT
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OBIECTIVE

In this untt, you learmn about various methods o assessment and
apply the knowledge to evaluating and creating tracitional and
alternative means of assessient.

KEY (ONCEPTS

— Atlternative assessment s when

v"more thari just the results of memonzation are reqpared.
v learners have the opportunity to respond to feedback

v' assessment emphasizes both process and product

v assessraent is holistic

v' assessment involves collaboration among learners

v self-assessment and peer assessment coniribute 1o the final
grade

» Traditional assessment 1s when

assessment 1s objective, value-free, and neutral.
assessment focuses on mastering bits of information.
there 1s only one nght answer,

assessment demand passive leaming,

the final product is all that 15 assessed.

NSNS N
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Activity I'What du you know? 158
You reflect on your experience with vartous tvpes of
assessment.

e e e ——— ———— ——————— e ———

Activity 2 |Traditional or alternative? 165
You practice differentiating tradittonal and alternanive
assessment.

e ———— — — _1Hw
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Activity 1/What do you know?

Objective: You will reflect on vour experience with various tvpes
of ussessment

Experience. Reflect.

1. Here are eleven examples of assessment tasks. Label the
examples with their names.

Memory | Project Role play Book Product

based work review ornented

question Debate writing

and J

answer "

Matching } Round Process Mufitiple | Retelling a |
table oriented chorce text
discussion | wnting leamed by

heart
| EX ‘\MP] E I

Fill in the blank by choosing a. b, ¢, or d.

Shahnora accidently dropped some books, so I picked
L up for her.

a books o |
b, 1ts | . |

c. 1t

d. them

EXAMPLE 2

Resolved: Students should be required to wear school
| uniforms.

Supporting the resolution: four speakers
Opposing the resolution: tour speakers

Moderator, time-keeper, four judges
Procedure:
¢ Moderator introduces the topic, the members of each team,
the imekeeper, and the judges.
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¢ Speaker 1 from the supporting team speaks for three

minutes, stating the position of the team, outlintng main |

arguments and presenting the first argument.

i e Speaker | from the opposing team speaks for three

minutes, stating the position of the team, outlining mam

| arguments and presenting the first argument.

o Speaker 2 from supporting team speaks for two minutes |

presenting argument 2.

r ¢ Speaker 2 from opposing tearmn speaks for two minutes
presenting argument 2.

e Speaker 3 from the supporting team speaks for two |

ninutes presenting argument 3.

» Speaker 3 from opposing team speaks for two mmnutes

presenting argument 3.

s Moderator amnounces a fifteen-nunute question-and-

answer penod.

o After the question-and-answer period, the judges

announce the resulis.

. Mmderater CiDSES

B EXAMPLE 3 -
Choose a non-fiction bnok to read Read it
Wnte the fnllﬂwmg, about the book: | S

“ Book itle, authm!edimr name pubhsher yea;r of 5

pubiicatlon '_ ) o -
e A summary m" the nbjactwe main ideas, md supportmg::.
matérial, |
| » A critique that IdEHtlﬁLS the stre%ths and weaknessea nf

the book and its value to itg target andience. BRI
A recommendation as to whether readers uh@uld purchase“.
| the book.

e — e -

EXAMPLE 4
In groups of three to five, act out a sttuation in a restaurant.
You can distribute the roles among yourselves.

—_— —-
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Customoers: Y ou have decided to have dinner wih friends that
you haven't seen for a long time. You order the food, but it
- taking too long for the waiter/wailress t¢ bring vour order
When the food arrives, some of it is cold. some is overcooked,
and the rest is not what was ordered. Make a complaint about |
it 10 the waiter.

Server. Today, vou are very busy and tired because you had
to work yesterday until late at night. You think you are doing
your joh to the best of your ability. Try to deal with the

camplamtb as pﬁlltei*f as pmmble

EXAMPI ES

Learn the ft‘_JHﬂHf ingr fext and rerell it word for word

The Tay Mahal. also called the Taj, 1s a tomb on the banks of
the river Yamuna in Agra, India. Its grounds spread over 32

acres of land. 1t was bult by the Mughal emperor, Shah
Jaban, in memory of his beloved wife, Mumtaz Mahal. 1t is
+ made of white marble and precious and semi-precious

gemstones. It1s a Sjymbul m‘ love. known for its monumental

beauty. -

- The Taj Mahal is regarded as one of the finest thlb][li}llS of
Mughal art and architecture. The architecture has a mixture of
. Persian, Oitoman, Indian ‘and Islamic influences. The Taj was
started in 163 1 and was completed in 1653, Some legends say

that after the Taj was buili, the Mughal Empemr cut off the.
hartds of all the men who built it so that the same rnasterplece'
‘could not be made again.

The Taj Mahal 15 one of the main tourist attractions in India;

Most mdgmﬁment and Lhert.,ﬁ:am most vistted, durmg a full

moon.lt is considered one of The Seven Wonders of the

..W{}rld It was made a Wr::-rld Hertage Site by UNE S(O in

1983

L6.8




EXAMPLE 6

Answer the following questions base on the theory covered in
your methodology course. Give the answers based on the
Arthur Fughes (2007) book 7esting for Language Teachers.

o  What 15 assessment”?

o What is the difference between tradittonal and alternatne
assessment”?

What are the advantages and disady cmtag,es of multipte chmce
quesﬂnns

E‘{AMPLE '? .
Find the words inside A t‘nat are closestin meamng, t0 the" |

words in side B.

{1 | eternal a | tolerance

| 2 | branch of b | quarrel 3
leammg,

I field of |
study }l

3 | relaxmng, ¢ | endless

| restiul

Lci acceplance | d_[ cnmfor!able

ll X | seftee. sofa € ] Louch

|6 :| to areus, to | £ | subject
L &Lfight

| EXAMPLE 8
| Procedure;

e Teacher or students choose a topic based on the syllabus.
For example, how 1o improve smdents  motivation.
ple P o
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» 1f there are more than eight or mine people 1 the group,
they divide into two groups and talk about different topics.

* Oneofthe group’s members is chosen to be the moderator,
whose task 15 to ntroduce the topic, stimulate interest, keep
parttcipants on topic, prevent conflicts between participants,
and make sure that every participant has a chance to speak.

o Time: Thirty minutes. |
. At the cnnclusmn the moderatm presentq *‘1 summary.

EXAMPLE 9
“ 1. Write a two-hundred-word eqs&y on the following topic:
_Whéifls Fnendship'? '

2. Submit the paper one week from datt, ﬂr the paper bemv
abs:gned

——————— e— - —r e

FM\’[PLE ll}

Write a letter of invitation to the rector of the University
iviting him or her to the official opening of a Students’
Conference. Write approximatelyof 250-300 words.

Your writing will be evaluated according the following
criterna: .

e orgamzation and development of tdeas

coherence and cohesion

appropriate register

accuracy of vocabulary and grammatical structures

use of appropriate layout and format

The first draft should be submitted on

The second draft should be submitied on

The final draft sheuld be submltted on _

EXAMPLE 11 s |
~ Choose a linguistic. or cultural issue and conduct research
‘companng your own language or culture with another
langnage or cuiture on changes in the two languages or
cultures. Make sure. you do a seview of research on the
questmn Conduct original resamch using queqnnnnmres
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] mtew:ews andmr analvses t::rf languag,e COrpora, ﬁmmn film,
recent news events, eta 2 ' :
l Prepare a poster presentatmn abf}ut the result_q m" your |
research.

e SR I

Reflect.

2. Think about the following questions and discuss them in pairs
and share in the plenary. o®

«  Which of the preceding test technigues have you expernienced
as a learner?

«  Which of them do you prefer to have in your tests as a learner
and as a teacher? Why?

Conceptialize.
Choose three assessiment activities from the examples above
and m paiis analyze the three activities by answering Yes or No the
questlons L,wen 1n the ta.ble L a

& Does the assessment Measyre more
than guat the results of memor 12&1:1{}11‘?

b. Do learners have the Dpportumtv to
respund tc} fepdback"

t:: Does the aﬁaessmcnt emphasl;fe both
process and prc:-duc |

----- S e —— e —— . — — e — ]

d Is the aﬁsessmem hohsnc"

e. Doesg the assessment involve
calla [Jm atiol among learners?

f Do self-assessment and peer |
assessment contripute to the final mark”?
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g. Does the assessment focus on
niastering, blis of mfnrmatmn’}

l__.._._.___._.__ e e e e e

h ls there only csne mrrect answel

| D{}BS the ass.essmen_t measure passwe
leammg

j. Is the fmal pmducr ail that matt{.rs‘)

l.. - -

k.. Is tha assessment {}b_]ECtIVB and
nem:ral”

4 Define traditional and alternative assessment usimg the key

points from the above questions,
5. Share vour analysis of one of the examples above with others

'S

and state whether the exampie s traditional or alternative,

Apply.

6. Get into pairs and look through the list of assessment tasks
and categorize them according to whether they are traditional or
alternative assessment tasks. #®

—— e
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Activity 2|Tradifional or altermative?

Objective: You will practice differentiating traditional and
alternative assessment.

Experience.

1. You will watch an mterview. Take notes. Analyze the

interview according to the questions in the chart .

Traditonal or altermative #1

a  What tells you that it is altemative or
tracitional? (Use the charactenstics you
learned in Activity 1.) | :

‘b, What skiil was. mntended to be
assessed? |

¢. ‘What skill is a,ctually bemg assessecl“
d Istt thereﬁ)re valld‘? T

€ ls the descnp‘uﬁn cieal 1y erpleumd”

--—'I—.-—-—-u —— e

f Are the cntea 13 c}eqr and nb]ecuw?

'rr, What prnblemh mlght students face

IW}'IIIE'-' dmnﬁ these tasks"’

.

Ih Can it scured l‘tﬂldbi}q Why’ Why

nﬂt'}

_i. Is it pracmai’? Whv of ‘Wi nnt”

Reflect.

2. Form small groups and reflect on the interview by using the
questions above. Explain whether such an interview is a traditionat or
an altarnative method of assessment. 9
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Conceptualize.
3. Share your analysis in the plenary to explain the concept of
traditional and alternative assessment based on what vou have learned

so far. i

Apply / Practice.

4. Read the following six situations and choose one of the means
of assessment from the two or three given options. Evaluate each:
Which is more valid? reliable? fair? practical? Then make a choice as
to which one is the overall best means of assessment. %.Jtoff."

bltuanun] |

: ~ You have 20 puplls in yﬂur f rst year anhbh class n
| -voeabtﬁm‘y class, you have been teaching vocabulary from a
textbook. You need:to- assess whether students understand
~ their new words correctly in real-life sttuations? What type of
~assessment will you choose? (Perform role-plays in which
- they iight use the vocabulary? Read an arficle that includes
“the vocabulary? Write and produce a short film in which
| “spedkers. use the vocabulary and Lave theny  answer
_questmns”) . SR

[rees e —-

Sltuahﬂn 2
You feel that it isnot eno ugh for srudenta to read the texts
that you bLring during the lessons. That's why you give
different home assigninents to improve their reading such as
_reading articles or a book -- even if it 1s difficult to check
| whether they read or not. How can you check whether they are
actually reading or not? (Keep a reading log of pages covered?
- Talxe a pop qm?ﬁ" Wr:tf} Chapr H repurts,")

Sltuahen 3 -

One of the requirements nf your course is to help learners
to 1mprove thelr authentic bistening and speakmg -skills.
Durning the lessons, your students mostly watch films or listen
to audio matmals You also need to baae YOUT dssessment on

e [ —— ———— e e, — e
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llstenm_g skills? {Wnte a ﬁlm | i&V_lEW? __ :Have_,. a proup
discussion? Answer comprehension questions?)

| s.canmng and reading for matn idsas. Now youne sad to coeck

S Y

————— - - aa—

Sltuahun 4 _ -
Recemly you have. eapiamed and _practiced skimming,

whether students can 1mp1ement these - strategies. (Have -
students write short answer questions that thay would use as
teachers? Have students read a newspaper articie.and answer
questions that require the strategies they studied? Teach them .
a content-based lesson and test them on the cmrtent usmg a i
combination of quesnon Types’?’) R SERRES

‘is to teach students how to use English appropriately when

Situation S - -
You are teaching a language cotrse and yﬂur COUTSE's atm

traveling in foreign countries. (Have thein act in realistic role- -
play situations with their peers? Have them listen to short
conversations by native speakers and answer guestions about:
the. conversations? . Have. .them read travel brochures” and
record them dzqcussmg the cﬂntent‘?) S

Sitnation 6 3

The dean ot the faculty asked you to check student S
speaking skills. There are 300 students in your depmtment and
you have only three days to conduct this assessment. Your atm ©
1 1o see how students interact with ’theu fellows in real life
situations. (Observe students engage ‘in group discussions?
Have an interview with each of them? Have them watch a-video -

- of native speakers conversing and check their cﬁmptehensmn‘?_ :

Have them record fwo-minute videos of them speaking?)




Activity 1 | Rumors abeut rubrics

Ohjective: You will hecome familiar with swhat a rubric is.

Experience. Reflect. |

1. Watch a video of a student speaking. i

2. After watching the video discuss the following questions; o

o Is the student a good or bad speaker? What characteristics of
the student’s speech make her a good or bad speaker?

* What was the student asked to talk about? Define the task given
to him,

¢ How do you rate this person’s general speakmg ability from |
to 107

e What aspects did you consider when assessing the performance
of the student in the video? Be specific. Which are the most
important?

¢ Should we include them all when assessing speaking”

e If a student racerved difTerant scores from different raters, how
would she or he feel?

s In Unit A, you learned that objective tests are more seltable.
How can we make subjective scoring more objective?

Conceptualize.

3. Answer the following statements True or Faise.

a. Rubrics help assessnient to be imore objective and consistent.

b. Rubncs prevent learners from focusing on the task and instead
concentrate their attention on asseszment rather than performance.

c¢. Rubrics help the wstructor clanfy entena in specific terms.

d.Rubrnics provide benchmarks agamnst which progress can be
measured and documented

e. Rubrics require more time mental effort to assess students’

performance.
f Rubncs make the instructor’s expectations clear to students,



4. In the textbox below, vou sec a task and a rubric. Photos that
accompany this task can be found 1n Appendix 3. Four components
of rubrics are defined below. Write the number of the component in
or next 1o the component and circle the number,

Task description (1)

e Scale (2)

e Dimensions (3)

e Description of the Dimensions (degree of achievement
level of quality) (4)

What are the advantages of having each of the
skills in the photos?

Which of these two skills are the most tmportant
for people to have?

- Good | So0-s0 Keep | Score
v 3points | 2 points trying ’
| T I point
Pronun- I can 11 have trouble | 1 can cnly
ciation understand | understanding | understand
vou easily. | some words. a few
words.
Fleency | Your speech | You hesitate | You stop
flows. t sometimes. | and stait
L . often g
Vocabulary Your There are I §
and tanguage | wrong words | understand :
grammar [communicates) and grammar | some
vour 1deas, mistakes, | words, buft :
but { get the | they don’t
aist, make g
_. miuch :
' sense
L weether




ldéas anel

Your ideas

Interesting Heard the
|Organization and ideas before lare all over
orgamzed. in pretty the place.
much the
I same order.

— —r e — —_— . —

|Total: _ 112

Apply
5. Use the rubric to assess the student’s speech from Unit €

o i

* How do you rate this person’s general speaking ability?

o Wouldyou find it useful if you were given a rubric beforehand
as a student?

& . How much time did you spend assessimg the interview using
the rubric? What i1s the benefit of the using the rubric? What 1s the
cost th time and effort”

¢ Are there times when a rubnc 15 essential? Are there times
when a rubric 15 not necessary”?

Activity 2 |Types of rubrics
Objective: You will learn to differentiate various types of rubrics,

Experience.
1. Read the writing task and the answer given to the task. Choose

one of the rubrics in Appendix 4 to assess a letter written by a student
-

2. Form small groups with the others who have used the same
rubnc for assessing the letter. Share the results you came up wath in
groups and come np with the final score.

3. You see the following advertisement on the notice board of
your Institution:
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CLUB ORGANIZER NEEDED!
(Monday and Wednesday afternoons only}

We are looking for a person to help organize a film
ciub for students of English. Our film ¢lub will meet
twice a weeck to watch a film in English followed by a
discussion of the film. If vou think you would be a
suitable person to organize our film club, we would like
to hear from you. Please write a letter of application to
| the head of the English department saying why you think
| you are the right person. Write a {etter of about 150-200
words 1n an appropriate style. In your letter describe

s your language skills, wnterest n films, and
personal qualities -

® yOur previous experience as a club orgamzer

-— P

S ample Tetter

Decr Sir : SRR
f m wnrmg 16 }au fw ap;;!} m;;r fnr fhc pnwnun asa ch:b
I ant in my nventies and have o baahm’w degﬂ:e of
F ﬁgz'fsh department Fnglish is not only my pmfe&smﬂ Wt
more it is the most favourite subject for me among languages.
T fmai"g’y Hf‘cé wmdﬂng i‘HgH eh movies, aspecfaﬂ} love stories.
- fan of Jame__ B.’mﬂmz‘ ariet Bram Adﬂm whio h_me'-ﬁ_ greal
reputation around the world Among aciors and actresses, .
Leonardo Di Caprio and Kate Winslet are captured my gréar |
artention and respect. Personally, they are really ma.i.r{:‘f r}f |
their proffession,

Actually, I've not worked as a clih or qanm:'r yer, bmf
- during my studies. T abya ays organized meetings amz’ Hholiday

parties very well, especially Janguage holidavs. - . -~

It vwould be very thunghrﬂd of you. if y ou gnJe a c}mm:e -_
t0 have this job. - :

Your faithfully- RO,
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Reflect.

4. Answer the following questtons ("

o  Why did you choose this rubric?

&  Would vou have different results if you bad chosen another
rubric?

Conceptunlize.

5. Each group will be assigned one type of rubru: Sumrnanze
the charactenstics of each itype of rubnic vsing the critena in the top
row, make a poster. and paste 1t on the wall. One representative from
each group wili explamn the type of rubric they are responsibie for,

e : T

.-;.-:

&y
i
vy
L
-

=
A
AR
o

e
L i

i : R S B

- GrOUPI |

Generw j

GROUPZ
Hullstlc

- GROUP 3
b Fask
Spemﬁc I

| Task
B specific 2 ;

——_— - - - seme s m tman e L ———

b
GRoUP 4 i

Apply.

6. Read the assessment specification and choose one tvpe of
rubric you think appropriate to evaluate this assessment type. Create
a rubric by focusing ou aifl four components of a rubngc.
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Wnte an evaluaﬂve e&say prece {about 30{} %{u‘db) answermg
the followmg questions: . - |
« What do you think are the charactensnca of a vood teacher?
+ What are the differences between.good secondary school
teachers and good university teachers? |

« What qualifies do you have that would make you either a
goud Semndary ‘;chooi or umverslty teabher?

Specification.2 ( CFFR B Iy

Descnibe your first expenience of learning a foreign ]an&,uape
Write abour 200 words. g

o How old were vou? Where was 1t? Was 1t 'it home or in a
clags? - | |
¢« What were vour feelings? Were you challenged? |
Unmotivated? Was the language easy or hard?
e How did vou feel about others with you” Were they ne]pful”_ |
difficult? bonng” S

7. First, assess the work in Appendix Sthat another group
assessed. Second. evaluate the rubric according the questions below.
Third, giva feedback 10 the rubnc designers,

¢ (an the rubric measure the assigned task” Why or why not?

o Are there dimensions of student performance not mieasured by
the rubric? { And which should therefore be added (o the rubric before
1t 15 used?)

¢ Are there dimensions measured by the rubric that are not
relevant to the rask or the student? (And which shouid therefore be
deleted from the rubric before 1t 1s used?)

e Does the rubric disttngwish levels of performance clearly?

¢ Does the level of performance defined as passing the rubric
correspond o the level expected of students bemnning the next
highest course’

e (Can the rubric be applied consistently by difterent scorers?
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Appendix 2 |Aziza’s reading test

Case Siu{h (Parr 2}

Aziza want to develop a new test thai assesses “whether

| smdents can understand the use of English in real life. You found
an article in The Ore gonian, a well-respected rlewSpaper (now
onling) published in Portland, Oregon.

\ Marriage Prep | [
] The bridegroom, dressed in a blue jacket and brown
suede Adidas sneakers, nervously cleared hus throat when his ]
bride, in the tradittonal white, walked down the classroom aisle.
As the mock minster led these two students — and ten other
couples in the room - through the familiar marnage ceremony,
the giggltes almost drowned him out. But it was no ]a,ughing1
i | matter. In the next semester, each “counle™ would buy a house.
have a baby, and get a divorce.
l 2 In a most unusual course at Parkrose (Oregon) Senmr| j
High School, social science teacher CLff Alfen leads his
students through the problems of marned life, Romantic movies
and books too often portray marriage as a bed of roses. Allen |
wants his students to know that just being marnad 1s no
guarantee of happiness. so Allen exposes his students to the
requirements of a real marriage such as housing, msurance, and
1childcare “No one tells kids about money problems.” says |
Allen. Allen wants his students to know that roses not only have |
petals; they also have thomns.
3 In Alien’s class, students act out ten years of marriage n |
nine weeks. In the second week, after the honeymoon is over,
the couple 1s required to compare their skills and decide whether
it would be more advantageous for the bride or groom to be the
breadwinner; they then must obtain a real after-school job.
| Dunng the semester, the salary serves as a guide for their fictive
| lifestyle. During the thted week, each coupie must locate an
| apartment that they can afford and learn the {egal terms in the
- renta] agleement {the ¥ease} Dunng the 11fth wee[( each Loupia l'
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1 v own worids.

has a fictional baby and then computes the cost by adding up
the costs of doctors, hospital, baby clothes, and fumtture. In
week eight, disaster strikes: In order to see how much stress they

1{can tolerate, the “marriages” are tested by problems such as a
mother-in-iaw moving in, the imprsonment of an immediate |

family member, or by the “death™ of an extended family
member. 1t’s all over by week nine, the tenth year of the
“marriage.” Then, the students hear lectures by real marnage
counselors and divorce lawyers about valid and invalid reasons
for diverce. Finally, after calculations of alimony {(money paid
from one of the spouses to the other) and child support. the
students get “divorced.”

4  Allen s course, which has “marned”™ {200 students since
it started five vears ago. i1s widely approved of by parenis and
students. Some of the students say that the experience has
radicatly affected their attitudestoward marnage. “Bride”

i bovinend. {8-vear-old Eric Zook. “Eric and 1 used to get along

| pretty well before we took the course together,” Mananne said,

“but I wanted to live in the city, and he wanted to live i the

talk to each other again.”
! prep = preparafion
| meock = mroi real

| Reference: Adapted trom Francke, L.B | and Kellog, M A,

1(1975). “Conjugal Prep.” In EM Baudoin, E.S. Bober, M A

Clark, B.K Dobson & 8. Sitherstein. Reader's Choice (p. 86).
Ann Arbor: The University of Michigan Press

Valerie Payne. 16, and her “groom™ Davis Cooper, |9, still plan |
’ to get married 1n July, but, said Cooper, the course pointed out |

“the troubles vou can have.” The course was more upsetting to |
Marianne Balduca, 17, who tried “marriage” last term with her{

country. He wanted lots of kids; 1 wanted nc kids. It’s been four |-
weeks since the ¢ourse ended, and Erc and | are just starting to

Read the article 1o answer the following guestions, using |
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Appendlx 4 | Four writing rubrics

T T T T T T T R T e T A e g e R T A L L T L e A L g e R T Ry T T T T R R R B B Rk = S T

Generic writing rubric
Assessor should rank each piece of writing on the following
criterta on a scale of 0 {lowest) 10 2 (highest). Half-points (0.5 or 1.5)
fc-r each set cnf Criteria are allowed

The main 1dea is not stated directly.

L

l_th"he main idea ts stated in general terms.

E

2 |[The main idea is bfdttd clear ly and specifically.

Fr—-“—'——“, A . . |
I {Some support for main 1dea with geperal explanations and a few
general examples.

2 [Strong support for r the main idea with detailed explanations and
sevemi clear examples.

E] Topic sentences are absent or supporting sentences do not
connect in a logical order.

1 Top:c sentences are present but supporting sentences have
“gaps” mn thetr logic.

2 (Topic sentences are present and supporting sentences connect o
gach other (n a logical oider.

i ‘%entenceb have m'my mlStEtl(ES In grammat, punc:fua’rmn or
I
' lispelling,
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Sentences are simple but there are few or no mistakes in
grammar, punctuation, of spelling.

'
2 |Sentences are mmple and Lumph—:x auwrdlnL to the ideas bemhh]

ipresented; there are few or no mustakes i gramimar, punctuaton j
_ IDI“ spellimg. __ ) B o B

i e i

are not used cqrr_t_ft_t_lw__w]

FJ ]muabulanf 1s simple or many words

1_ 'Vocabulary is dempudte to the level but a few words are not |
used correctly.

Vot&huidry 13 appmpnah. to level and topic and s s above the
expected level; most or all words are used correctly.

Tolal scare: {10

i

I [T

Helistuc Writing Rubric
Assessor should rank each piece of wniing according w its
overall charactertstics. Choose the description which best describes
the witing and assign the designated score.

= | The main 1dea 1s not stated clearly, There 1s liltle
Inadéquate | support for main idea with maybe one or two brief
0-4 points | explanations or examples. Topic seniences are not
et iclear. Supporting sentences do not comect to each
other in a logical order Sentences have many
mistakes Ir grammar, punciuation, or spelling

| Vocabulary iz simple or some words are not used
correctly.

Adequate |The main idea is stated generall\a There 1s some
'5'-:'?;1'mint's' support for the main idea with general explanations
B and a few examplas. Topic sent-;,nc:eg are present but |
supp{}mnb sentences hm qapb " that mterrupt the

- _— —_———— —
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i - 1flow of ideas. Sentences are simple, but there are
- B ‘Dnly a few mistakes in grammar, punctuation, or
- I spelling. Vocabulary is appropriate to the level but a
- few wnrds are not tused cﬂrr{ecﬂy

Superior The matn idea 1s Stdted clearly and spemf"ca]iy
8-10 points [ There is strong support for the main idea with

o detaifed explanations and several examples. Topic
sentences are present with supporting tdeas from
beginning to end i a iogical order. Sentences are
sitnple and/or complex, according to the 1deas being
presented: there are few or no mistakes in grammar,
punctuation or spelting. Vocabulary is clearly above
the expected level. most or all words are used
% : | correctly.

i -

Score: /10

Task-specific Analytic Writing Rubrie #1

Specification 1

s  What de yvou think are the charactenstics of a good teacher?

» What are the differences between secondary school teachars
and university teachers”

« What qualities do vou have that would make you a good
leacher?

Assess each student’s writing according 1o the specifications
stated above. Half-pomis (0.5 or 1.5) may be given in each category.

.....................................

abies of the writer 1s not stated direcily.

—_— e —— o —

[}J A mam idea about the charactenistics of a gand teacher or
u

1 JfWhat makes n ﬂ*ood teacher or why the witer would be a good |
__Jltean,her 1S stated 10 general terms.

—ae

———|
2 ‘ The charactulbtmb of a wood teacher dnd why the writer would [
& a good teacher are stated clearly and specifically.
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e writer gives one or two explanations or examples of what
makes a good teacher or why she or he would be a good
gacher.

he charactertstics of a gjﬂod teacher Sr—aualiti es that would
make the writer a good teacher are described generally with
short explanations and one or two examples.

2 [The characteristics of a good teacher and the writer’s Quahtles
at would make the writer a good teacher are explained 1n
[detail with several examples

it

0 [Topic sentences do not state characteristics of a good teacher or
qualities of the writer; supporting sentences seem unconnected
to each other. j

T ———

1 "T{}plc sentences state characteristics of a gond teacher but
supporting sentences have “gaps” that interrupt the flow of 1dea
| Jtoidea. -
2 [Each tDplL sentence states a characteristic of a good teacher or
qualities of the writer, and ideas flow from beginmng to end of]
each paragraph.

T —— —a

0 [Sentences have many mistakes in grammar, punctuation, or
spellmg ]
Sentences are simple but there are few or no m15t3kes in
TAMIMAL, pum,tuatmn or spellmé _
2 [Sentences are simple or complex, according 1o the ideas being
resented; there are few or no rmistakes in grammar,
unctuation or spelling,
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j!VDL&bLﬂﬂW‘ 1s simple or many words are not used correctly. i

Vocabulary 1s appropriate to the topic Sic and level but a few words
are not used correctly.

|
2 !Rf’ocabulary 1s clearly appropnate to the topic Df the qualities of |
being a good teacher and is above the expected level, most or

5 arg *Hy
iall words are used correctly

Total Score: /10

Task-specific Analytic Writing Rubric 82

Specification 2

Describe your first experience of learning a foreign language.
Write about 200 words.

» How old were you? Where was it? Was it at home or in a
class?

e What were vyour feelings? Were you challenged?
Unmotivated? Was the language easy or hard?

e How did you feel about others with you? Were they helpful?
difficult? boring?

Assess each student’s writing according to the specifications
stated above. Half-points (0.5 or 1.5) may be given in each category.

F\ main idea about the wnter’s first experience of leaming a

foreig 180 language 15.“111:& stated directly . i __

iA main idea about the writer’s first experience of leaming 3
l[brmgn language or the writer’s feelings about it 1s stated in

=] °

general terms.
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\ 2 1A main idea about the writer’s tirst experience of learning al
foreign language and the writer’s fechings about it are stated
_jclearly and spectfically.

0 [The writer gives one or two explanattons or exarples of his or
__fbher first experience of leaming a foreign language. ]

_ =
hl[;l he writer’s first expenence of learning a foretgn lanﬂuane and
he wriler's teelings about it are described generally with short
explanations or one or two examples.

2 [The writer’s first experience of h:armng a foreign Ianﬂuagpe and|
the wntec’s feelings about it are explained in detail with severall
examples.

/]
0 Tcrpn, sentences do not name aspects or emmp] es of the writer’s firs
| Jexperience of leaming a foretgn language or the wiiter’s feelings
about it: supporting senfences seein unconnscted to each other,

Topic sentences name as;pects or examples of the wrtter s first
lexperience of learning a foreign language or the writer’s feelings
\ about 1t, but supporting sentences have “gaps” that inferrupt the
flow DfldE‘d to 1de*1

2 [[Each toplc sentence names a different aS.pect or example of the
writer’'s first experience of learning a foreign language or thej
writer's feelings about 1t, and 1deas tlow from begtnning to end
t of each paragrapl. l

0 [Sentences have many mistakes in i_frammdr punctuation, or
spelling,

IB&



2 | Santence*-; are sunple or C{}mplex, according to the ideas
tbunw presented; there are few or no nustakes in grammar,
Eunctuatmn or spelling.

| Dcabulaiy 1S b'mpla Or many wol wmcla‘ are nnt uaed cnrrectly
—

Vocabulary is apprnpnate to the topic and Izvel but a few
words are not used correctly.

7 Vocabutary is Liearly dppmpnate to the tDpl-:: of qummr__, a |
foreign language and 18 above the expected level. most or 11[

word ds are used cnrreut]y

Total Score: /10

Appendix 5| Student work

Specification L (CEFR B2)

Teaching 15 regarded as one of the hard and demanding work which
requires creating a challenging but nurtunng environment fiom any
teacher. 1t can be considered to be the tirst and forcmost qualify that a
goed teacher should possess. From my own experience in teaching. |
can state that a good tcachcr has certain charactenstics which
differentiate him/her from any other teachers whe can never grow in
teachinig.

it should be claimed that good teachers should cstablish a great
rapport with students. They should create a sensc of community which
lcads to collaborative environment 1n the classroom. Morcover, they
should posscss a wam, carirg and enthusiastic character which helps
them deal with any problems of students. Observing their own lessons
and improvising them is another characteristic of good teachers, That is
te sav, occasionally. the lesson does not work and it demands
improvisation from the teachers in order to wmake lesson morc
interesting and stimulatmg. Flexibilits 1s one ot the key characteristics
of good teachers 1n ibis occasion which demonsirates teachers’
readiness for any situations o the class.
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The qualities of good tecachers may vary in terms of working in
different institutions. For example, lct us take secondary good teachers
and university good teachers. First, in terms of creating a real [carming
environment and a good rapport. hetping students as mentors, school
and umversity teachers are identical. Howcever, in tecaching and
learning, they have shight different skills. Secondary school teachers are
devoted themiselves only to teaching process. The majority of them
takes the ready-made maitcrtals or courses and conducts their lessons
effectively based on them. On the other hand, university tecachers,
altermatively they are called as professors, tcach students and at the
samc time do rescarches and expenments in order to make new
challenging and nurturing materials or course books for the leamers.

As a good teacher, 1 always try to make a friendly atmosphere with
my students 1in the classroom. Moreover, | do create such a learning
atmosphere which encourages students to lecarn moie and o have a
positive attitude owards the leaming process. In lemms of materiats, 1
pecrmanentiy tryv to adopt rcadv-made maternials paving attention to the
interests, lesels and age of my lcamers. [ do consider that 1t 15 very
essential to sec the future achicvenients and results of vour students
beforchand which monivates vou as a real teacher.

Specification 2(CEFR B1i)

When 1 started the first grade at school, my parents sent me to the
language leaming course to learn English { attended this course three
times a week after my school lessons. [n the first two vears 1 was taught
individually Despite this. 1 was very interested and cager te leam the
English language. The lesson alwavs consisted of two parts. Firstly. |
was asked new words and translations of some texts by mv teacher. |
translated the texts from English to Uzbek or viee versa, Aod sccondly,
we dealt with grammar (rules, explanations. exercises). Since 1 did not
know grammar rules in my mother tongue well enough. I found English
grammar rather difficult and chailenging at that time. {n addition.
grammar part of the lessons was a little bit borng and hard to
understand. 1 have never practiced speaking. writing. {istening or
reading skills with nwy teacher. The things we alwavs did during the
icssons were grammar and translations. Since the lessons were not
communicative, leaming grammar at the early ages scrved as the
foundation of my today"s accurate and fluent speoch in Englisiy.
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MODULE VI
EVALUATING AND
DESIGNING MATERIALS

UNIT A
EVALUATING COURSEBOOKS
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OBYECTIVE
In this unit, you teain how to evaluate course books at different

levels of specificity using appropniate critaria.

KEY CONCEPTS

— Coursebooks can be vital toois in teaching and in teacher
development.

=~ A variety of factors can influence the choice of a
coursebook, the most important baing learners™ needs.

=  Criteria for choosing coursebooks mclude factors related to
the coursebook itself and factors related to the teaching context.
—~ Decisions about what to teach c¢an be done ai the whole
coursebook level, at the unit level, or at the text level

=~ Teachers can turn the disadvantages of courschooks into

- advantages and gain their maximum use.

Wlnt are your beliefs about wsing | 193

Activity ||
coursebooks?
You examine the advantages and dwsadvantages of
coursebooks and dlqcuqq how io exploit the advantages.

Activity 2 | Main prlnmpleg uf courseboek evaluation LO7
You learn that good teaching starts with evaluating and
selecting coursebooks, and yvou develop a hst of criteria for
selectm g cou rsehi}t}kq

Actwlw 3| Effechve use ni" muraebumm 202
Youlearn how to maximize the usefulness of coursebooks.




Activity 1 [What are your beliefs about using coursebooks?
Ohjective: You will examine the advantages and disadvantages of
conrsebooks and discuss how fo exploil the advantages.

Experience. Reflect.

Nate: Although some teachers distingwsh coursebooks from
textbooks, the terms wall be used interchangeably in this unit.

. Answer the questons about your experience waith
coursebooks. g

a. What was vour tavorite cowrsebook for leaming your foreign
languages (e.¢. English, German, French)? What did you like most
about this coursebook?

b. Were there any coursebooks that you l[ound to be useless?
Why'/ |

¢. How can teachars make best use of a courseboek?

2. Do you agree or disagree with the following statements? Tick
v one column (1, 2. 3. 4 or 3) for each statement and add comments
explaiming why you ticked that colurnn

- Strongly agree. 2 - Agree. 3 ~ Neutral/Not sure.
4 - Disagree. 5 - Strongly disagree.

Teaching cannot be -
conducted effectively
without the use of

coursebooks. o :

e e, —_

The course syllabus, not the
coursebook, should
determine the order of what
tﬂ teach

Leamers-,. shﬁuld be asked

whtch taskq and exexuses N |
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I"_—""""'"_"' A — I:— l
from their coursebm}h they n

shauld dm

N . —_—— e - N —

| C BMbEbDDkS shou]d ;
address both teachers’ and '
lstudents needs N

Teachem behefs mﬂuance i
thetr ways of using
courseb{mks

Coursebooks ahould always ]
be supplemented wath |
addltmnal matenais |

JThe: deslgn arld ldy out {)f i
coursebooks'is very:
important.

ﬁ_ rs much better to use E-
hooks than hard coptes of "
bnﬂks .

__.._.... . .!__.__ —_—— s ———— ]

In 20 }’Edlb coursebnuks
wﬁi not be needed. -

Reflect.
3. Form groups of four. In your group, compare your answers
and discuss sinulariiies and differences. Share the most nteresting

insights fron your discussion with the whoie group. M8

Conceptualize.

4. In  your wroups, discuss possible advantages and
disadvantages of using one coursehook and write your answers in the
appropriate column below. s
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s Why Is it vital to have a coursebook i Uzbekistan? Rank
the following answers from | (the most important) to 7 (the least
importaat). Would you like to add your own answer”

_ ltis required {e.g. by the Ministry of Education).

It ensures consistency: AN teachers can be expecied to cover
the same materials 10 the same way.

_ It ensures fair assessment,

_ 1t supports inexperienced teachers.

1t 1s a form of teacher development.
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. It1s what leamers expect/prefer,

_ It 1s considered the best option: Either the materials are
considered to be of very good quality or there 13 no time, budget or
expertise avatlable to develop altematives.

6.Read the following metaphors about coursebooks. Choose
v'one which is closest to your point of view. Justify your answers,

5;1.]‘ e

o A murseboﬂk i$ @ map (and as such can be deteptwe In
its apparent %1mp}1r.:1tv of direction and EXpIanatmn}

o A texibook is like a stone fmm which a sculpture wﬂi be
made: It needs bits and preces chiseled, added on, and
OCLH.E.IUIIH”} Lrushed

| _|j | A textbuak 1S like a, leu:i",r g handbag W’e can take tht
we need from it. and ladies tend to take handbani wherever
thﬁ}’ 20. : . N

o A muuebook 1s hike a choker: It can mal-.e you lD{}k |
good but can also make another feul suf fn-:_ited

‘a A te\Tb{}O]«. 15 like a thick ﬁorest It 15 mh and dl‘vEl’bE
you leamn a lot, and you see a lot, [but] it ts easy to get
entangled an:i lost -

o A lextbock 1s hke 011 i cooking: lt 15 a ubeful bas-.
ingredient

oD Atexibookis hke apair of shues lt lakes. time to choose
@ pair that you feel comfortable in; a bad pair will give you

blisters, and a good pair will give you confidence to run, to
jump, t:} 11\ h]L,h

- Adapted from McGrath, 1 (2006)
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Apply.
7. Create your own metaphor. s
a. In groups of three, complete the following statement:

“A coursebook is like a because. ...” #+"

b. Explain the features of your metaphor. What is the teacher’s
role in using a coursebook from your metaphor? What role does the
coursebook play? What role does a learner play? For example:“4
feacher is a cook who cooks according fo a recipe, a coursebook is a
meal with varieties of ingredients very offen chosen by an anthor: and
a learner is an eater.”

Activity 2 { Main principles of coursebook evaluation ¥

Objective:You will learn that good teaching siarts with
evaluating and selecting conrsebooks, and you will develop a list of
criteria for selecting coursebooks.

Experience.

1. You have told your principal or head of department that you
do not like the textbook you are using She said that, if you find a
textbook you like, vou can propose a change. You wisit a book fair
As vou circulate around the tables, you find a book that you think is
better than the one you are using in your class. Try to convince your
head of department that your schocl or department showld use it. Take
notes on all aspects of the book: These notes will help you when you
return to your institution {and yvour desks in this reom).

Reflect.

2. Discuss the following in pairs. #®

a. What factors should vou: consider 1 selecting a book?

b. To what extent do you agree with the following statement:
“Don 't judge a book by its cover.”

¢. Was it easy to make a choice? Why?

Conceptualize.

3. Based on what you discussed, tn your notebooks make a list
of factors that are important to consider 1n selecting a coursebook.
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4. Compare the hst you created with another group's list,
Nominate a spokesperson who will present the summary of the
double-group's discussion to the whole class. o + o®

5. Decide which of the elements 1n the list come out with the
course book 1tsellf (internal faciors) which are about external tactors
such as those that relate to your target group.

e.g. lots of colorful photos | e.g learners age and maturity

b e i —— e e e R

6. Convert the list of factors that the whole classagreed on into
questions. e g Are there lots of colorfil photos? Iy the coursebook
appropriate for my feamers  age and maturitn? -~

Apply/Practice.

7. Spend some time fanmharnzing yourself with the coursebook
you chose 1n the book fair and then evaluate the book using the forms
below. L2+

Form 1: Evaluate the coursebook as a whole.

Form 2: Evaluate a unit of the coursebook.

Form 3: Evaluae a text from a unit of the coursebook.
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Choose a coursebook.

1, What is the title of
the bﬁﬂk‘? '

What 'Jevel 18 the
cowrsebook aimed at?

3. . Whatageisthe
C{} urseb{}{}k mter* dud f{}r

4. How is the bool\ _
sequenced: by strucmreh,
by skills, by the
combm:atmn of beth”

Wlmt varie(y Gf
Emr] ish { Ameiican,
British, internationial )-

-6. Ale th-:re usefu]
supplementary materials
likg workbooks, progress
tests, audio and/or video
recordings?

d{}es the boni. mtmduce‘?‘ '

-

7. Doeés the book
suggest the teacher’s role?
(look 10 the introduction
or" prefau}

8. What 15 your {werall
vmw of the textbook?

L win — —_—— - ——
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Choose a unit from the coursebook.

1 Whatls the title Df the unit?-

byt - P Y

EURE TP —_ .

2, Does the anit have a stated
(}bjECtl ve or y:}al'? If the objective |
is not stated, is it apparent from

the taskSr |

L. --u-.,-— ——

3. Is the purpose for aach tﬂbk
ciearr?‘ ' -

..._.,..._._n_

4 Dnes the unif lnte-‘»rrate ﬂ::-ur
skllls‘?‘ Is there a balanced -
apprmch tﬂward the skillg?

TP T, JR—

——

8, Are the tabks. duthennc
slmulate: real: life sifuations, or

are they cc.nnwed‘?

5.

7.

appr{}prlate to the ievel‘?

Are tn». instructions

Do th-:: actwmes In vcrl Ve .

active parlicipation of earners?

In What mwa"

s

studv

8. D{:es ﬂlf-‘ umt pay sufﬁment
attention to words and word |

2 m_ti}ra difficult?

9.' Are gramm&*r and
vocabulary presented from what
15 eastier for the learners to what
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10 Would students find the
texts and tasks interesting and
rel ﬂvant for them?

Choose a text from a unit of the coursebook.

1. Does the text present
mfermation that | s new? culturally
_dpprﬂprlate |

2. Jsthetext dmded Into
paragraphs? How many?:How. -
many sentences per p.f:lrawraph]r
Huw many words in the iextr’

text (to mfmm phrquade etc.}?

'3_._ ‘What.is the’ [)UTDGSEJS uf the E

—_._q--.-.-.-.-.- e -

54 What is the vocabulary levei
i of the text? Take a sample of
words and look on English -
Vocabulary Profile (EVP} for thetr
5 CEFR level. Remember that
different meanings of words are at
| different CEFR levels. Make sure.
| the 'm'eanings in the text and EVP
111&TLh

5. ﬂam tha, sentences SImple
compound, or complex? Ora
mixture? How many words are in

each sentence. on avelatre?
L e e+ e e S - -

6. What verb forms and tenses
. are-used? Contractions? If yes,
| why are they used?:
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7. Are there any persana] |
pronouns? If yes, what purpose
are they used for? ) ;

8. Woulda Spoken version Gf
'thls text be dlffere:nt” lf’ 50, hom‘?

—_——— e —

9, Dnes the text haw
supporting visual materials that
make it easter to understand?

|

|

[
I

8. Which of the questions front the evaluation tables require you
to consider your target group”

9. REPORT Report back to the whole class about the evaluation
vou conducted in your group. Highlight the questions you focused on.

Activity 3 | Effective use of a coursebook

Objective: You will learn how fo maxianze the wsefulness of
coursebooks.

Experience,

l. Look through the courseboek that yvou have and find the
following parts of the book n 11 Say how each of these parts can be
useful for a teacher and for learners. «8

parts of a coursehook

s front cover/back cover

o table of contents
slossary
chapiers/units
acknowledgment
references
index
progress test
other supplementary {¢.g. E-book)

Conceptualize,

2. Read the suggested ways of how 1o use a student coursebook.
Choose the 1dea that you like most. Fxplain your choice Liia8
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e Encourage students 1o choose terms from the glossary and
explore them in depth, e.g create a mind map and connect all the
terms they 've leamed; encourage learners to corne up with synonyms
and antonyms of a term.

e Ask students to look at the unit titles from the table of contents
and write without stopping about whatever comes to mind,

o Ifpossible, at the end of an academi¢ vear, involve students 1n
deciding what coursebook 1o use the next vear.

s Ask learners 1o look at their coursebook’s list of references
listand do library research about a topic.

» Ask students to find interesting pictures, photographs or
illustrations from their coursebooks. Ask them to talk about them or
to write a few sentences to describe what they see.

» Design a questionnaire and ask students to describe the
activities thev like and those they don’'t like from theig coursebooks.

e Prepare cards with about 20 or 30 favorite activities or
exercises from coursebooks and put them all in a box. Every once in
a while, let students choose an activity from the box to review.

3. To the list above, add two more 1deas that you think will make
a coursebook a more effective learning tool.

—— — e —— —— — ——— —_—

4. Read posts from an EFL teachers blog. Find answers to the
fotlowing questions. (The posts are taken from a blog stte and adapted
for use in this book )

a  What do teachers say about the matenals they found most
usefulin their coursebooks”?

b. What do teachers say about "how” they use thetr coursebook?
(For example, some of the teachers from the blog such as Nargt make
additions by adding phrases not covered 1n the textbook )

¢. What view, do you think, each teacher trom the blog has
toward using a coursebook”
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Teacher comments about coursebooks

David

I can't put my finger directly on why T like this
coursebook so much bur Fdip in and out of it all the ame. It
has a lot of engaging photos atiached to listening part:
fearncrs should listen and maich people tolking about
memorable moments ond it iy followed by personalized
speaking lasks asking learners (o de the same. The langnage
ff’f Cxorne fexts Is pich, anthentic and ends v interaotive
writing tusks where learners gt 1o consolidaie the lexical
focus  abwavs works great! Al through the hook there are
Vots of ancodote fusks that 1 use freguently for extended
speaking and fluency praciice. This book s peiting ofd and
falling apart which is the best review of all B I should sav
that this hook worked amazingly with sticcdenis, mainly from
Elbokistan, but 1 eouldn’t he happicr with i here in the
USA. As an experrenced teacker, just ax Muhhisa said ]
aelept the classes and the syllabi of the coursehooks 1o best
tend (o my students " needs, But [ heliove [am fortunae for
being able to do such. I also have grouwps where T oan po
contrsehook free  or af fvast have a coursebook but not
| necessarily follow ithe syllabus.

Khurshid

Okay! What this books fuck iin small. detailed and rich
fesson ideas, it makes up for by having many ideas neotly
divided into  four sections:  conversation.  functions,
grammar and vocabulary | haven 1 seen vet a coursebook
(A iy not grampiar-driven, ol feast in nyv expericace olf
conrsebooks  are  grammar-orievied. Se. | omov o sav
grammar-svliabus is the evil. not coursebooks, What e
done though is to simply disregord the grammay point of the
wnil, and the linearity from which the hook is based on ond
st use the themes and texts as springhoard for some more
messy language acquisition. Then refer to the back of the
hook, where o better explohation of the grouniney s, when
gquestions arise. [ reckon BE materials are less orammar-fod
than gencral Englivh ones, and they focus more o sRilly 1
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‘ mean real skills like presenting. negotianng. cte. insiead of
| general Creading sEIly T section us we find 1 some
Vhooksi that's whyo ay yow said ity vasy o fust pick o
| function and work on it
I Narg
This series of conrscbook is a definite fovorire. though
§ve onfv used the Pre-intermediate once. use this book for
ity funciions baved tasks. 1 convervation functiony that can |
| be used il any giveR Context: greeting. inerrupling. asking
Lsomebody for their opinion, giving voneself time (o think.
saving something in unother wayv cfe. The language is
relatively pormal so to balance i T crecied informal,
| colloguial equivadents also added the function of sounding
inteiesied with phrayes like Reollv? “Serious{v?” “That's
|ipierestmg! T had no ideal” }
I Yulya
] agree, good materials are necded and in the hands
of a good wacher, can oftent be fashioned into something
|greal. As a starting teacher could I really have survived
iwithout a courschbook? As an incxpericnced weacher do [
really fave the skills to put wgether a clear syllabus thar
imj‘ stidents con follow  not just once but 22 times (one
| for cach clasy Thad) and indeed unless [ go on and do an
advanced reaching course will [ oever fearn this skill
without a conrsebuok s help? 1 learned what a Teacher
Book a vear ago. Wene, Good-bye, lony preparations for
the fesson! Having read nry tcacher's unit, { can come inlo
my classroom, open the book and comduct my lesson,
Jodlowing the instructions -- all the answers are there for
e [ heard that a new edition has also P-book, online
Lswpport, and ready fesson plany accompanying these
serions of coursebooks. s there a forum or website aSﬁIl'|
s you know where teachers can regularly talk about
jeourse bovks they dike?
Smarti
o Hhe coursehook T uve s a linlle old bur i1’y brilliant.
| Grear reading materials which very quickly divide the |
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class imio Ieft feaning and right leaning. My favorite
reading wnit is Newspeak, which looks at journalistic
language found in  headlines, puns, fabfvids  and
broadsheets. A really good unit 10 look ar before bringing
newspapers inte the classroom. Greaf writing section at
the back that corresponds with each unit. The range of
lessons is impressive and [ dip into it jfor academic
purposes and the colloquial evervday langunage sections at
the end of each unit!

5 Sainam
%f; My favorite conrschook has a range of regional and
feardie gty ' '

infcimational non-native aceents (dialects) in the listening
maicrials, The realiny that our students are now going (0
come into a range of accents is an imporiant factor ofien
overlooked in other coursebooks. Of comrse even knglish
spedakers struggle with strong accents, but at the very least
o help prepare our learners, we can encowrage an
awareness of different accents by presenting  them
alongside RP. On top of this, the coursebook has its roais
dipped in the lexical approach. 1 like when most learnces
benefir from simply building vocabwlary and | like
teaching it. It's a jov to inpud expressions, phrases,
collocations, and there is an immediacy lo learning lexis
| that learners really benefit from and cnjor.

Apply.

5. Using the forms from this unit, evaluate one of the main
coursebooks used in English classes in schools, colleges, universities
in your country. In your notebooks, write a 200-word review of the
book. »~

6. In groups of three, prepare a survey of four to stx questions.
Interview two language teachers on what they think about their
coursebooks. Analyze the data and write a 200-word report on the

findings.
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UNITB
ADAPTING AND
SUPPLEMENTING MATERIALS
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OBJECTIVE
In this unit, vou learn how to make informed choices about
coursebooks, adapt coursebooks, and supplement coursebooks
with other matenals for different teachinyg contexts, in keeping
with thetr learners’ needs.

KEY ( ONCEPTS ;
e~ Through adapting malerials, teachers personalize the
materials for use m heir classes.
e~ Interacting creanvely with a coursebook is a teaching skill
warth pracocing and developing,

e  Leamers' needs, level, and interest are the most important
| factors in adapting a coursebook.

o= Adding supplementary materials to already-suitable ones
gives learners more of the content they need, and it 1s targeted
directly at then.

e — e mam e o —— - ————— . e e ———— ———————
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Activity | | No book is ideal
Youexamine why teachers adapt materials.

Activity 2 | Adapting materials to meet learners’ needs
Youpractice adapting materials to leamers’ ditterent levels
and Interests.

212

Activity 3 | Supplementing a coursehook
You become aware of supplementary resources and learn the
application of them to different teaching situations.

213

Actrvity 4 | Review
You review the unit and applv the knowledge you received
i the previous unmit tO a new context.

2138

Extension Activity: Process project
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Activity 1 | No book is ideal
Objective: You will examine why: teachers adapt materials.

Experience.
[. Follow the reading below while listening to your trainer's
story.

"At a recent conference, 1 heard about a coursebook and 1'd like
to know how to get one. The person who was telling me about it said
that

s it includes the most updated and popular topics that are
appropriate to all cultures and backgrounds.

¢ its tasks can be used with il levels,

e at the end of each activity, learners have made clear progress
that can be eastly and validly measured.

» the activities use recordings of real native speakers at the
appropriate level and texts written by native speakers at the
appropnate level

* speaking and wnting tasks require students to produce
{anguage that they can really use every day,

o the tasks appeal to a variety of learning styles -~ visual,
auditory, tactile, kinesthetic.

o the tasks appeal to shy students as well as outgoing students.

o the textbook utilizes the latest technology -- Intemet sites,
video and audto recordings -- but also includes pictures and reaha that
can be used If technology 15 not available.

» the textbook includes a setf-assessment CD, access to online
activities and live online conversants, and an e-version of the book.

¢ 1t is a very teacher-friendly book because vou have to spend
very liftle time preparing each day.

e the price for these materials is reasonable encugh that the
school can buy a copy for every student.

Do any of you know the title and publisher of this book?”

Reflect,

2. Why do you think such a book does not exist? »~

3. Discuss these questions in small groups. If needed, take notes
on your peers’ and your own answers. s

¢ s having fo adapt matenals good or bad?
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e In what situations can changes or addions be especially
acceptable?

¢ To what extent can a teacher make changes to a coursebook?

Conceptualize.

4. Read about the problems that teachers faced and from the list
below the problems, choose solutions that teachers may apply.

a. A teacher found a business report on the Internet that could
supplement the topic that her learners covered recently, but the
language of the text was above their fevel. She thought that learners
would find 1t all really interesting, so she decided to...

b. The coursebook had a recipe for something that learners had
never tried before. The teacher thought it would be more useful for
them to study the language in a recipe for something they like, so she
decided to. ..

¢. The recording from the coursebook was really interesting, but
the teacher wanted the leamers to do something more communicative
than just listen and answer the comprehension questions. So, the
teacher decided to. ..

d. The text mn the coursebook was written as one long paragraph
in very small print and was hard to read, so the teacher decided to...

e. The progress test from the teacher’s book included more than
five exercises on the use of articles. The time allowed for the test was
20 mmnutes, so the teacher decided to. ..

Possible solutions

11 personalize the confent.

¥ omit some paris.

3 adapt the task.

iy change the layout

5) Qimpliﬁ the ]am:,uage

5. Read “Unit 27 m Appendix 1. This unit 1s from a local
textbook written by university teachers. Read the notes made bv
teacher using the coursebook. Discuss in your group to what extent
you agree with the teacher’s adaptations of the unit.

6. There are several important factors that should be considered
such as adapting or suppiementing a coursebook according to
Jearners' needs. Looking back at each of the stde-notes the teacher
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wrote to herself in Unit 2 (Appendix 1)dentity which of the
following three factors she addressed.i4

a, Adapting teaching materials based on learners' needs and
interest, e.g. adapting it aecording examingation Fequircments.

b. Adapting feaching matertals based on teaching/learning
context

c. Adapting teaching materials based on beliefs and
understanding how learners acquire language

Apply. |

7. Read the following possible ways of adapting malerials.
Match them with the three factors (a-c) you discussed above:

) Turnig a common unit task into a communicative language
task.

2) Making changes in the matenal in order t change a classroom
practice situation nto a real-life situason.

3) Adapting the questions, activities or sequence to make it more
personal 1.¢ to draw onh your iearners’ experience and their cultural
or social backgrounds.

4) Changing one leaming 1ask into another leaming task (e.g.
from description to comparison)

5) Making changes in a coursebook unit in order 1o 1ntegrate a
skill with another skill (e g add a writing task to the post reading
stage)

6) Adapting materials to address lower- or higher-level students,

7y Supplementing a text or task with addittonal avatdable or
newly provided sources.

Activity 2 | Adapting a coursebook to meet learners’ needs
Objective:You will practice adapiing materials o learncrs’
different levels and interesis.

Experience.

. Work in groups of three. Take a card with a description of a
group profile from vour trames's box. Study the information about
your learners' group, their level, interests, efc. Based on what you
know about them. think how you can wake changes in the

coursebook's unit you chose to address your learners. sfpbid
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2. Change the provided unit in the following ways: "

s adapt the unit to the cultural background and interests of your
learners, and

» adapt the activity to the level of your leamers.

Reflect. |

3. What changes did you. think about? Share: your tdeds with
other groups. dg-+off

4. Discuss the following questions in plenary:

a. Why do vou think teachers need to adapt teaching materials?

b. How does a teacher decide what works and what does not
work?

c. How does knowing about their teamers help teachers adapt
coursebooks’

Concepiualize.

5. There are several reasons why activiites 1 a coursebook
should be adapted. One way of doing this is personalization, giving
leamers an opportunity to makes the matenal their own. Look at the
following 1deas for personalizing untts, Which of these examples did
vou think about when yvou adapted the unit?

» Adapting questions (e.g. Which eating places in your city are
most popular?)

s Changing ptctures

¢ Speaking about /ikey and dislikes

¢ Developing a questionnaire (e.g. Find someone who. . )

« Conducting Interviews

o Claritying values

s Finding similarities or differences with their own culture

» Changing the sequence of activifies

6. Another example of adapting a unii or an activity is fo
customize it according to leamers’ level. Discuss how you would
change a skill-based acuvity to a different level of learners and write
your ideas in the table. s«



‘Writing | ¥ ey to increase 2.g. to let leaners
activities | the word limt, Luse a dictionary;
RARER 2 I:
f'?Re:ﬁding' v’ v

activities

:L-:iStEIlill.g. v’ v

activities

- v 1

Speaking

activities

! §
Apply.

7. Work wn the same group you worked n during the
“Expertence’ portion of thts achvity. Choose an activity from the unit
you are adapting and, keeping m mund your target group, apply one
of the 1deas you brainstormed above. Be ready to explain to the whole
eroup why you made this chorce s+~
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Activity 3 [Supplementing a coursebook

Objective:You will become avware of supplementary resources
and the application of them o different teaching situalions.

Experience.

1. Which of the following matenials would be useful 1o
supplement the umt you adapted based on the information about your
target group. In what way”? o

* realia

e teacher (grammar) resource books

e self-made paper-based visual atds
photographs, pictures
videos
websites
tanguage games
SONgS
others

Reflect.

2. Brainstorm questions in groups of three. @+

a. How can the supplementary matenals above compensate for a
lack of materials in certain teaching contexts?

b. How can teachers turn common coursebook tasks inio
communicative language tasks?

c. How can teachers utilize local matenals they have in their
teaching community, home school community, their living place etc.?

3. Brainstorm the kinds of supplementary matenials that can be
found in your university and home town

Conceptualize.

4. Very often teachers adapt their coursebooks by changing
imstructions or the sequence of activities, etc. They also supplement
coursebooks with additional matenals. For example,

Teachers. ..

— bring visual support to a coursebook fext

— replace the text with an authentic text -

— change bornng exercises from the coursebook waith
communicative tasks

~ give grammar exercises an everyday context.
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5. Look back at Textbook Umt 2 (Appendix 1) and find
evidence of the teacher's attempts to supplemant the unit wath othes
matertals.

6. For each of the following supplementary resources, think of
possible advantages and disadvantages. Compare your answers n
groups of four, ofe®

1. Skills practice books | e.g focus on an ;(:, 4. may not f t
(e.g. extra readings. ndividual skill  § coursebook
advanced wntmg) !

; 2 Teacher g resourcs
bﬁﬁks

|
I
|
1
|
[
|
|
1
L
|
|
I
1
|
i
1
|
I
|
|
i
I
N

f:;sl - Websites

. ' |
| N e L | |
4. Lan_s;,ua;:e _i:,dmr.‘-. | J{—— E ;
l
5. Grammar prachice
boﬂks C '
6 Electmnm matenals
(e.g. E-books) |
P L R e
?., Videos o j | |
I | ]
- r
’8 Bilmguﬂl (ot - j w
nmm)l i y,m") dicti on ar;e*; :
*9. Selﬁas_sessment (,.Ds :
SRR R R S o .
I{] Plcture (.hctmnanes § L
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Apply.
7. Tdentity which supplementary resources from the table above
can be suitable to solve the following teachers’ problems. Ttems may

have more than one gnswer.

Te&char A. 1 have been Teauhmn begmners ﬂ}r mre

me keep up my own langudge lavel especlally my
wmmg - - -

Teachcl B ‘vly Eeamerg always ask me the meamng
of a new word in their own language. However, I'would
like to encourage them to read English dehmtmns c:f
Enﬂhqh wc}rdq

Teathﬂ C lhe: te}xtbeok wh:ch I am usm}__} has a Iﬁt
of communicative activities, However, my learers after
| graduation of the lvceum have to 1ake a umversity
| entrance test which (s grammar- based. 1 think I'need
materials that give information about rules and usarre
g and exerctses fer ieamers o do at hame t{}D | '

CamE———— 1w pe— - ——

Teﬂchﬂ D l any a novice teache:-tramer dﬂd I was -
asked to deliver a series of short- term téacher traiting
for teachers from my town: 1 néed new tcieas and usaful
| lmks fo suppnrt my teachers - e

] Teacher E: My voung ]eamers fmd it easier to
remember new words if they can see what things look

lise or whean thev act out those wnrds in dlfferant
Cﬂntexts

| Teanher F Mj, Ieamerq mll travel to the USA n the
samamer, and T would like them to learn more about the .
rew cuitme and prac tme the1r hstemng skﬂl as weil

| Teathﬂ G:All my leamer-; have laptcrpﬂ ll’ads or -
tablet computers. So I am looking for somn;_thmg:_ﬂl_at_m_ii”_
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gwe them an nppﬂrtumty to-Use the:r devices and pracnce
Engllsh (}l‘l their an

Teachea H I ve bee:n teachlntr h}ra iong time, but[
feel that my voung learners get bmed N SOme Uf my
-.Claﬁseﬁ . : .. QR .

I i LT S

Teather J At the lyccum Itaauh aiut of dli‘fﬁrent
classes, and 1 find it difficult to prepare homework
‘exercised for all my leamers and to check them all

Activity 4 | Review

Objective: YouwHl review the unit and apph the knowledge you
acquired in the previows Lt (o a Rew Coniext.

[. For this activity, assume that the coursebook listed in the
course syliabus cannot fully cover the neeads of vour learners You
cannet change the coursebook, but you are allowed to change some
tasks and supplement the units with other additional matenals,

a. First, read your target group’s profile once again

b. Then, look back at the unit you chose from the coursebook
and take notes on each of the following: #L.:."

+ What s the leaming objective of the umt?

¢  What level is it intended for?

¢ Are the instructions clear enough to guide the learners?

»  What s the proportion of skills practiced i the unit?

¢ Are the matenals froma the unit (text, visuals, tasks)
appropriate to your target group's culture?

¢« What do you expect to find 1n the Teacher's book?

» Do you have any specific contments about any particular part
of the unit? |

2. Use post-it notes to write notes abouit changes and place your
notes on the unit.

3. Exchange your unit, including notes, with another group.Did
you like the wav your peers brought clranges into the umit? What did
you like most? fgilf<~"
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4. Choose a key term from the start of this unit and explore it in

depth.
a. Cornect it to other key fernns from this unit and from previous

units you have studied.
b. Write synonyms and/cr antonyms of the term.

Extension Activity| Process preject

Choose one of the following (wo projects.

[. In Module VIIi, Unit A, you evaluated the textbooks that are
currently used in different public educational sectors {schools,
colleges, Ivceums) in your country. Choose a unit from one of these
textbooks. Take notes on how you would like te adapt 1t considenng
what approaches for material adaptation vou discussed in this unit.
Witte a 200-word veport on the work you have done. Attach the unit
with vour comments on it to the report.

2. Visit threz popular teaching and jeaming sites. Evaluate them.
Write a 200-word report on how these materials can supplernent your
textbook and context,

e http//www. americanenglish state gov/tiles/ae/resource files

¢ http.//'www teachingenglish.org.uk
http://www learningenglish voanews. comy/
hitp://www onestopenglish.com
http://www businessenglishonhne net
hitp:fwww elgazette.com
htip:/ivwww tesol orp
http://www il com
http:/fwww teachertrainingvideos. com
htto /www learnenglish.org uk/
http://www. bbe co.ukiworldservicelearningenglish/
http /f'www_channeld comilearning!
hitp://'www better-english. comiexerciselist hitml
http:/fwww englishelub.comiindex htm
http:/fwww. bbe co.ukischoolsiteachers
http:/www Grammarly com/Grammar

e & & = & =& »

* & # & @
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UNITC
AUTHENTIC TEXTS AND
AUTHENTIC TASKS
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ORIFCTIVE
[n this unit, trainees learn about types and sources of authentic
materials, identify the mam differences between traditional and
authentic tasks, decide the appropriate levels for authentic
materials, and write tasks for the use of authentic materials,

\EY CONCEPTS
=~  Authentic materials can be broadly classified as audio, print
atd visual matenals.

—  Authentic tasks are more leamer-centered, focus on meaning
and require the application of knowledge.

+~ Authentic materials can be made level-appropriate by
adjusting the tasks to fit learners’ levels,

Activity | | Sources of authentic texts 222
You explore different kinds of authentic materials in varsous
media and investigate possible uses of such materials.

Activity 2 [Traditional tasks vs. authentic tasks 227
You explore the differences between traditional and
authentic tasks and learn how to adapt traditional tasks to
take advantage of authentic maternials.

Activity 3 | Authentic materials and tasks at different |[233
levels

You examine authentic materials and create tasks for
different levels..

221



Activity | | Seurces of Authentic Materials

Objective: You swill explore different kinds of anthentic materials
in various media and mvestigare possible uses of such maierials.

Experience. Reflect.

1. What does the word vuthentic mean?

2. What 15 “authentic English™? In which of the following
situations is authentic Enplish being used?

a. An  Amencan teacher of English demoostrates the
pronunciation of English words for ms Uzbek trainees,

b. An Uzbek air waffic controlier speaks in English to Uzbek
ptlots. (This is required by internanional law.)

¢. A teacher speaks with representatives from the students’
union about a music festival,

d. The German manager of a footbail tean: yelis at his Arabic
players, “‘Play hardert”

e. A Korean teacher of korean chats i Enghsh wath her German
colleague

f. An Uzbek professor of business teaches a business course n
English to students at Westminster University,

g Students do grammar exercises to practice English verb forms.

h. A Turkish manager speaks English to his Uzbek employees.

1. An Uzbek einployee of the U8, Embassy speaks in English to
a British consuliant from the British Council.

3. Based on your definition of “authentic English”, what are
“authentic materials™

4. As a class, brainstorm with your tramer to find exanptes of
authenttc matenals. Fill in the blanks in the diaoram below. Add
more.



< 7|
q:;_\7 Authentic \\/;«
_ materlals

o
—_—

R 1 b
i

CEEE L P LT P I L L P

: A

P

Recall a lesson when vour teacher hrc:-ught materials from
outsuie the class. o

» From what source did the materials come?

» What type (genre) were the materials? (news articles,
adverfising_ literature, promotional websites, etc.)

¢  Was 1t easy for you to work with the authentic materials?

o How was that lesson dilferent from other classes?

e What learning purpose did this material/tesson have e.g
improving communication, practicing grammar, etc.”?

6. Look through the authent:ic materals provided by vour tramer
and choose one of them: a newspaper article. a text from a tour guide,
a recipe, an education brochure, and an announcement, etc. In what
way are these matertals difterent from typical teaching materials such
as textbooks, grammar books, and reference books” o8

Conceptualize.

7. Inscuss the following questions with a peer. Be ready to share
ihe summary of your discussion with the whole sioup. e

a  Where can we tind authentic materials?

b. Which of the sources that vou exploraed are easy to find in
Lizbekistan?



c. Which authentic texts, do you think, are the most difficult for
language learners to comprehend?

d. How can the materials on the chart you brainstormed with
your trainer be categorized?

8. Read the list of suggested authentic materials Classify them
into three columns: 1)} authentic listening materlaja., 2) authentic
reading materials, or 3) authentic visual materials. »

" news chps cmnedy shows, movies, soap operas, novels,
radio “ads, sohgs; documentarigs, photﬁgraphs pantings,
wordless street signs, pictures, stamps, newspaper articles,
astrology columns, Iytics to songs, cercal boxes, university
catalogs, commic books greeting cards, bus/train schedules,
TV gmdes Landy wrappers, tourist information brochures,
street signs, -sports  reports, advlee coiumnﬂ; rec:faurant

‘meis, maps

[ [ .

5. Would youi like to make additions to the list of materiajs?
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10. Work with the following shortened hist of authentic
materials. Classify them according to whether we listen to or read
them n order to

A. obtain mformation

B. recetve advice or instruction

. satisfy our curiosity or receive pleasure

D. consult them as references.

Write tn the appmpriatf* letters. In some cases, there ma,}r be
mote than one use,

_ films | - o 'weather fﬂrecasts
_ videos o _ recipe guides N
_reposts - TV guides

_ cookmg programs _ dictionaries

journal articles

airport. annmmcements .
sport broadcasts L

newspaper amcles

_ instruction'manuals  |_  comics
" leaflets | ~|_  novels
_ umetables .. songs

Apply.

1. Examine the following authentic tasks by identifying what
authentic materials are needed in each case and what product learners
will produce as an outcome of the task. wlef®.s"

'1. plan atrip
around your country
}ﬁ:rr a group of '
studenis on an
exchan ge Tnp

I3
| )
A



—r om—— a—— -

: |
2. wme a respon'-“e

toyour business
partner's e- -matl

3. prepare a ﬁlm
rewew

|4 hased on the
infornation from a
tour guide, plana
hohday for USD .-
3€Jﬂ0

S ﬁll na
reservation formon |
a computer for *
someone making a.
reservation by
] ‘telephone

—_—— e —

6. plan nutritious
meals for a family u
information from a
brochure about
hea]thy eating

... look ﬂlmugh a
;rea} estate agency’s
:ads to buy a hnuse

8 listen to the
telephone message -
and write simple
notes for a family

‘member. ﬁ
~ oer y L

et — .

I




9, remnstruct a.
person's iip. based
i on Facebook phﬂt{}S 1

1{] look thmugh |
the meny and order

i food and drink i In a

res’rauram

12, What different subject areas are tnvolved in these tasks? Do

the tasks require leamers and teachers to become experts on every
topic7«

Activity 2 | Traditional tasks vs, authentic tasks
Objective: You will cxplore the differcnces between traditional

and authentic wisks and learn hov to adapt traditional tasks to take
advantage of auihentic maieyials.

Experience.
H Do Tasksland 2 as language learners s

m—— - e— s —— —_

% Task 1. Listen to the announcements at the Dallas
Airport. Fill in the missing prepositions.§ ¢

This 1s an important announcement, Due  extreme
weather condittons, Moscow airport has closed untt
morming Will all passengers  Aeroflot flight 145, due
~ depart  14:50, piease report _ the airport
information desk.

The United Airline flight 1547 Dublin 1s now ready
_boarding. Will all passengers  this fhight proceed

__gate 17

This 15 the last call passengers travelling
Paris  Delta flight 141, 41, due to leave ___ 13:40. Will
any remaining passengers please g0 immediately  gate
1. The ﬂwhl 13 NOW clc-smw




Task 2. You are af the Portland Airport. Choose (¥') one
of the passengers -- Bob, Liza or Kate. Listen to the

announcement and find out the information you need. ¢ |

~Bob | Rome

“Liza | Paris

Kate Dublm :

After listening, send a text a message to your f{riend,
who is on the way to the airport, about the current
situation with your flight. Write your message below..-

..........................................................................

...........................................................................

.........................................

Reflect.

2. Which of the tasks above

¢ do people more often do in real Lfe?

¢ require correct answers and do not give choices?

s is more teacher-centered”?

» focus more on the language as a vehicle for communication?
Concepiualize.

3. Based on what you discussed, what are the ¢charactenstics

of traditional tasks and authentic tasks? Compare them 1n the chart
below. NOTE: Tasks are rarely pure, that is, most tasks have some
characteristics of both types of tagks. 7

)
L
e



Apply. LidR."

4. Look through the tasks that have been written for the authentic
matertals below. Evaluate each 1ask in terms of the characteristics of
authentic tasks discussed above. Authentic tasks should

» require & performance or product of some kind

* involve real-life situations or problems

» be controlied by learners

e have personal meaning

Some typical authentic tasks

1. Weather for ecast s = o
Listen to/read the weather f{}recast Wheﬂ s the weather hke?
What's the temiperature? ls it similar to' the weather in your
hometown? Create a sitmlar text and describe the weather in
your city. (e, - WW, weatherhforeﬂast com)

2. News/opinions

Read what people say about ... .. Who seems
enthusiastic about it? Who seems to be cntical? Who seems
neutral? Whose point of view do vou find close to yours? {e.g.

peoplesopinion.org; https://www.facebook. com-
WWEPeoplesOpinion)
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e d

3 Menusfﬂempes SRR RO |

| I1 Read the recipe:” Change the rempe leavmg out 1 or 2
- lihgredients” (eg to ‘make ‘it “less: fattemng} {e g
www.allrecipes.com, WWW, reclpe cnm}
2. ‘Read the mend fiom the World Cafe. Which fec:ds dﬁ you .
like? Which foods do you distike? Write the items tha‘f yOU |

wotld l1ke to {}rdez

4. Photos/pictures

1. Choose a word or phrase and do an image search (e g
Google 1mages). Describe several images. Which images
best represent the concept of the words {see Moduie 1, Units
A and C)? Why? Choose several photos; write captions that
state the meaning of each tn as few words as possible. Choose |
the best Laptlon for each |

_.' Read the excerpts f'rom the blog. What 1s the main thing

the author writes about in each post? What do you notice

‘about the style of this blog?

2. Write a 100-word bleg entry. First. demde what are you |
going to write about {elg. www.google. mm!b]ogsearch

www.blog. coim Auards’?(}i i) R -

t

6. Jokes
ook at the cartoons. Do vou find any of them funny? Why
or why not? What topic does each cartoon addresses? Discuss
with your peer who might be offended by (this or that)
cartcren‘?

7 Tr;welftﬂur guH:IES
L. ‘Look at the travel supplies catalog. Circle any products |
that seem useful to you. Whlch of thern do ynu fmd least
useful”? - | SRR
2. Look at the tramel ads, Which vocations lmk Lmod to you

| Why? In your opinion, Wthh of t‘ne vecatmns are good for
peopie who ltke
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nature and wddhfe“

family activities?

history and culture?

physical acttvitie:s‘.’ -
“Plan your trip.

wo oG 0

8. Health

Read the ups from the nufrition website (eg
http://nutritiondata self com). Which tip do you think ts the
most important? What useful info did yvou find for a person
with diﬂhETLSIWhD would like IG lose u.eujht‘?

0. Entertamment o -
R Jmk at the newspaper entertainmient pagu Chmse

y(}m pamu...r about your choice. Why do you want to g{} thls
concert? www.googleséarchiwhere to'go |
2. Read reviews of the wurld s best museums. Wh;ch ﬂf them

tn ‘vlSIt that place’ R |

. Is:there similar type of museum n your mtv‘r‘ Whan hav
} ou been in that museum fasi time? Wnite a snm!ar text abuut
One or two museuns N your Clty - I A

10. Music reviews/ads
Look at the reviews from the music website. Are vou familiar
with any of these music/ artists? Whtch reviews did you tind
the most appeaiing? Why? Which musical genres n the
reviews terest you the most? Could you find any news about
| vour favorite singer or album?
! . oL

11. Horoscopes/Zodisc -
GD tcr htp: ;’www whats- /our-s)

.....

describe you? Hmw are you dlfferent frum the de;.mption”
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5. Which of the tasks would vou like most as a student? as a
teacher?

Apply.

6. Read the tradittonal classroom tasks below and turn them
into authentic tasks. Refer back to the characteristics of traditional
and authentic tasks. See the first example. L in.

A. Traditionat task

Learners {isten to a weather forecasi and answer T/F questions
about the forecast.

Authentic task

Learners listen to a weather forecast and decide the
appropriate clothing to wear for nding bicycles for pleasure.

B. Traditional task
Learners read a newspaper article aloud tor others,
Authentic task

-

C. Traditional task
Learners retell in indirect speech a story they have read 1o others.
Authent:c task

-

D. Trachitional task

Learners read blogs of celebnities and translate them into their
own language.

Authentic task

o

E. Traditional task
Leamers watch an extract from a video and answer questions

using new sentence patterns,




Authentic task
“_'.:7

7. Nomtnate a spokesperson from vouwr group to report about the
new authentic tasks to the whole class.

Activity 3 { Authentic materials and tasks for different levels

Objective:Yon will examine authentic materials and create 1aghs
Jor different levels.

Experience.

i. Look agamn at some of the authentic tasks taken from the
previous activity. This time decide what fevel cach task requires from
tearners,

1.plan a trip ar{mnd your country | Intermediafe and
for a group of students on an  ahove
ea{chang,e tip

2. wrlie a respur ise to your busmess intermediate
p«aﬁmeI s g-mail '

—

——————— . . - R —_ . ¢ e— -

'3 prepare a f' Jm review ... |intermediaie and
; S | above
-

i4 fifl m an apphcauon ﬁ}rm based pre-interimediate
on the information you I]b‘!emﬁd to.

I et ;1___

[ 5. listen fo the teleph-:)ne message | elemeriary
rand write sinple notes to a family
| tmem - e
| memb ber N R ;

— —

6. looh Thmu«rh the ment and Vinterntediaic
I order food and clrmk 11 a Festaurant
L - -
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2. Rank the followmg authentic materials from (ow level (] as
the lowest) to hugh level (10 as the highest) and compare yvour answers
with others in the class.

films

reports

cooking programs

sport broadcasis

novels

_songs

weather forecasts

mstryction manuals

L nanuals .

timetables

Jeaflets

1!.

Reflect.

3. Discuss the following with your peers. o

a. Was it easy to decide what level ts right for each authentic
text?

b. Can films be taught both in the elementary level and in
advance level?

c. Are songs easy to learn? What songs would vou assign at
different levels? How about Asnerican country songs?

d. At which level should teachers start teaching novels?

e. Would tf be easter to adapt the task or the text?

Conceptualize,

4. Turm to Appendix 3 at the end of this module. Read some of
the “can do” statements from the CEFR. What levels are the materials
in the previous question? LI
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5. What types of materials exactly do our pecple {(Uzbek
{earners) need to be able to read in English7«8

6. Based on the "can do" statements from the CEFR, select the
specific descriptions en what to focus on when teaching authentic
texts for each level (One example is given for each level )ajo®."

C2 - complex .
l | TEPOrs, =
manuals and:
; jcontracts,
even within:..
lunfamiliar .
1 fields .~
. Cl | novels - |
| without | 1
’ consulting
a . .
; dictionary -
| } F N B _
B2 ;understand
fannoancements,
instructions ete.
leven when they
| lare spoken fast,
E lhut in standard
cialect
e E e IR, B
B1 |following |
| TV |
progrants
on topics o o E




' 1of personal
mterest
fwhen ‘
Ndelivered
Tin slow
| and clear
| speech .
A2 main pointin
short, clear, ! Co
simple XXX
o rnessages, ]
SR anpouncements. ‘
andl instructtons ;l
Al o
o XXX
i
Apply.

7. Choose any two examples from the "Some npical anthentic
tasks” list from Activity 2. How would you adapt them for a lower
level and for a higher level? Form a new group of two peers. Share
the task that vou adapted 1in a group of four. sf-+o®

8. Choose one set of authentic matertals brought by vour tramner.
Suggest two tasks for two different levels.

Prepare for the next uiit, 4

9. Form groups of three. From the list of topics choose one to
work with.

Suggesied list of topis:
education
technology
eating habits
work and business

health



¢ leisure and sport

o fanuly values

* citv and coantry life

[0 Look through different sources of authentic texts, both for
reading and listening material {newspaper articles, tour guides, a
recipe book, education brochures, and announcements, internet sites
etc.} suitable for the topic you chose n your group. Bnng the printed
text and audio text with the tape script to the next class for the
Matertal Design workshop,

1Y ou may also use some of these (or other) websites to explore
and find a suitable text for the chosen topic.

a  Reviews of travel music, museums, movies

- www tripadvisor.com

- www touropra. co/best-museums-in-the-world
silverdragonstudio.com;

- www. googlesearch/where to go

b. Health

- www everydavhealth.com

- www.webimd.com

c. Recipes & menu

- www allrecipes.com

- WWW.TECIpe.com

d Hotoscopes

- www yahoo. com‘horoscopes

e Travel guides

- www lonelyplanet. com

- www tnpadvisor. com

- www.celebntycruises. com

- wwwineadavacatton com

- www.fodors.com

£ Internat blogs

~www. google.com/logsearch

-www.blog com

[ ]
e
S |



UNIT D
APPLYING THE PRINCIPLES
OF MATERIALS DESIGN
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OBJECTIVE
In this unit, you learn a principled approach to materials design
and design your own teaching materials for a given context.

L
e

KEY CONCEPTS
—  Knowing principles leads to effective materials
development.

=  The most effective matenals are those which are based on a
tharough understanding of learners’ needs.

»  Materials development requires careful work of all stages:
planning, drafting, self-evaluation, peer evaluation, revision, and
triating.

=  The best audience is peers: The trialing stage is as
imporiant as the development stage.

Activity 1| Materials design principles 240
You explore the key principles of matenals design through
evaluating materals developed by former tramees,

Activity 2 | Developing materials 243
You leamn the stages of matenals design -- planning,
drafting, self-evaluation, peer evaluation, revision, and
trialing -- and design your own materials.

Activity 3 | Self and peer evaluation 247
You evaluate your own materials and your peers’ materials
according to the principles you have leamed.

Activity 4 | Traling materials 248
Y ou trial your materials.
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Activity 1 | Materials design principles

Objective: You will explore the key principles of materials design
through evalvating materials developed by former trainees.

Experience. Reflect.

I.Look through some materials designed by former students of
Uzbekistan Staie University of World Languages. (See Appendix 4.)
Discuss the following 1n groups of three o

a, What do vou think the author's intended language and content
objectives are? | . | |

b. Are the objectives wntten anywhere? 1s the objective written
as a tanguage objective or as a content objective?

c. In what way do the material and objective match? In what way
do they not match? If an objective 15 missing, Wrile the missing
obrective.

d. What types of matenals are used (e ¢ audro, text, visuals etc)?
Dnd the author choose the best types of the matenals to achieve the
objectrve(s)?

e. Do the activities in the matenal fotlow a togical sequence?

f. How do these matentals engage the leamers 1n acquining
language use?

s Do the materials stimulate interaction?

¢ Do they help leamers discover language use themselves?

¢ Do the matenals ask learners to solve problem?

s Do the materials ask learners to be creative?

» Does the material provide the feamers with opportuntties to use
the language for communicative purposes”

g How 13 the matenal linked to the learmers own world {(e.g.
reflecting on thetr experence)?

h. Are coltural issves addressed in the matertal” If ves, 1in what
way”?

1. Are the texts used in the material authentic? If yes, what text
genres are they?

1. Are the tasks authentic? 1 yes, provide examples. If not, what
changes would you suggest”

k. Does the inatenal reflect the world outside of the classroom?

. Does the matenal address ieamers’ different learning styles?
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2. Based on points vou discussed in the previous activity and this
module, develop a hist of principles for a good matenal designing, If
needed, rely on the following key words: comnumunication, feedback,
local, self-investment, learning styles, real life »~

T

]

o/

3. As a whotle group, vote for the best six principles and write
them in the lefi column of the table In the rght column, wnte the
ideas abouwt how those principles can be achieved. See the first
example.
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I. helpleamersto  {by providing illustrations  or
feel at ease. pictures for the text, by asking
| i leamers’ to make contribution from
them experience, by personalizing
the uestions ete. |
—— " —. - ———
2. a
. - e _— e ——— e m—— —_ ——— |
. i
3 ‘-
] N |
| 2

4

In groups of three, discuss how considering each of the

following factors may help to design good materials? &8

ages of learners

e o, Knowing the ages of learers {children, teenagers, adults)
can help wiiters and teachers choose approptiate topics and
activities.

_U"l.l'll.

levels of proficiency n English

learners’ mother longue

jearning styles

leamning setting

assessment

the socio-cultural environmert

What other Tactors can you add 1o the hst?

T
.
B



Activity 2 | Developing materials

Objective:You will learn the stages of marerials design --
planning. drafting, self-cvalwation. peer evaluation, revision, and
trialing -- and design vour own materiafy.,

Prepare.

l. You are going to develop a unit for inclusion in a student
course book. You are going to be authors! |

Step 1. Work in the same group voun formed at the end of Unit
C. Gave a name to your team e.g wrifers. authors etc. Idennfv your
overal! objective as a team. Write it down!

Step 2. Look through sources (newspager articles, tour guides, a
recipe book, education brochures, announcements, internet sttes, etc. )
for authentic texts (reading and listening) o your topic.

Step 3. Based on the texts vou found. make decision about the
CEFR or grade level your group wiil focus on while designing the
material.

Step 4. Stidv vour matenals carefully. Creste obtectives for
yOuT unit,

o What tasks do you want them to be able to perform using
language?

s  What language do you want your students te be able to use in
a natural way”?

Step 5. Look at the list of coursebook components that yvou
compiled m Unit A of this module. Use this list to ¢reate a template
tfor the unit you are about to create.

Step 6, Select the components that you want your students to
learn througzh, e g. a listening section, a2 reading section, a language
use section, a unit-assessment section, efc.

Step 7. Put the components 1010 the sequence yvou want vour
students to experience them. ey Lead-tn, pre-listening, while-
Listeniny, etc.

Step 8. Decide whether you will need visual supplements for
your text. e.g illustrations, pictures, realia, eic. Describe how they
will help vour students acquire the language vou want them to so they
can achieve the unit’s objectives,
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Write!
<2 Step by step, begin to develop a language-learning unit.
y;
anc  Step I: Work in your team. Keeping m mind your learners' level
aniand materials you have, 1dentity vour abjectives for teaching content
and for teaching language.

rea  Step 2: Break yow work into two parts. Work first with your

doreading part. Keeping in mind vour topic, the objectives you wrote
down, and the level you decided on, start working on reading tasks,

yoi  Optienal: Decide whether you will need visual supplements for

visrour text: e g illustrations, photos, realia, ete. Describe the possible
visual supplements.

-

—_— e e —— L o=

for  Step 3;: Work on the pre-reading siage. (See Module VI, Unit A
or developing reading tasks.)
Time:
Procedure:

-

wo Step 4: Develop white reading task(s) for the text, both for
infvorking with general idea of the text and for working with specific
iformatton.
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Time:
Procedure:

Step S: Develop the post reading stage of your material. Integrate
a production skt (writing or speaking) into your task.

Time:

Procedure:

Ky
-

Step 6: Keeping in nmund your topic, objectives, the level of your
learners, the things vou have develeped for the reading section, start
working with the listening text chosen by your group. First, in your
group develop the pre-listening stage (See Moduile V, Units A and B
for developing listening tasks),

Time:

Procedare:

Step 7: Develop while listening task(s). In your tasks, encourage
your learners to histen to the recording two or three times: once for
general 1dea, another time for specific informarion, and perhaps a
third time for inferences {(at higher levels) (See examples of listening
activities 1n Module V, Umits A and B, and 1 Module VIII, Unit C).
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Activity 3 | Self and peer evaluation

Objective: You wiil evcduate your ovwn materials and your peers’
Wllergls according to the principles yvou have learned,

Reflect.

Part A: Self- evaluation,

|. Read over the material you have developed and evaluate 1t
aganst the following criteria. Eiinfs

2 L in what WaY dﬁ the tasks and |
| the objectives match? In what way
d‘i’ ﬂmy nm matih”

'1- ‘Jvhat types (xf matenals are
ILGE:ICI (e.g. audio, text, wsuaia Lfb)

3; Are the texts u-::ed in the
Matenal authentic? 1f yes, what fext
B,Eru‘ee are thev"

—_ —e— . — - — J—

4, DG-:S the matenal reﬂert thx,
‘r‘-m‘ld 9utq1de of the c]assruom? ;

5, Are cultural ISSUES addressed

mthe material? If yes, in what
| way?

‘ 6. Do the tasks ask learners to
: Solve g pmblem‘?

""—-n_

. Do they heip leamers discover l
la.ngua_re use themselves‘?

8 Wcre you able to follow the

| Yemplate exactly” Or did you have
- Walter template to fit the matenals
rthe objectives?

—_— ] _ . I
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Yime:
Procedure:

P
-
-

Step 8: Develop the post_stage for your listening material.
[ntegrate a new production-based skill (writing ar speaking} into this
stage.

Time:

Procedure:

+

-~

rl
.“
-

Step 9: Decide which tasks or activities vou wall assign as
homework.

O
-t
s

Step 10: Brainstorm one or two deas that should be reviewed
in the next lesson in order to assess what leamers learned from using
the materal that vou have just created,

-

"
— —_—— ————- —_— —_—— R —_ N —_— —_—
- s
d’?.-- T - Tttt T T/ - - T - -
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Activity 3 | Self and peer evaluation

Objective: You will evatuate your owa marerials and your peers’
materials according fo the principdes you have fearmed.

Reflect.

Part A: Self- evaluation,

1. Read over the material you have developed and evaluate it
against the following criteria. fuiofs

e ! e it ‘_.'2':?'&:_ for e

1. In what way do the tasks and
the objectives match? In what way
dﬂ they nm matah 2 1

i _ T T

2. What types (a{ matenals are
used {e.g. audio, text, visuals Ltu) 1

I et e e e — e n

3.  Arethe texts usad in the
maieual authentic? I ves, what tem .
g8t Lﬁ%‘? are thev

4. Does the matenal IEﬂECT the
worid mnq:de, of thEE" c]assmom*

—_ e S - — e — - - e ———— —

| '5. Are cultural 1ssues addressed |
i the matenal? IT yes. in what
Way‘"

I

6. D::} the taskb ask Iuamers to
mlve a problem? .. [

—_ e P

7. Dothey help learners discover
languaee use themselveﬁ :

& Wereyou ablf: o ﬁ:}llﬂw tha \
‘ template exactly? Or did you have

1o alter template to fit the matenals
u the objectives? |

————— e ———— e e —




- —_— T

9. Dothe tasks St]I’J’lu]EHE
mteracu nn? .

10, Arethe tasksaﬁtheﬁﬁcﬁ if
_not, whai changes wnuld mu '
| sugg,est‘“’

11 D{} the tasks.in the matenal
fﬂliaw a logical sequence? |

e AT o ———— r—— e L

12. Does the material
“accommodate different leammg :
styles?. -

2. According 10 what you discussed about your matenals, make
needed changes.

Part B. Peer evaluation

3. Exchange your material with another team. Give feedback
based the six principles you identified at the beginning,

4. Get ready for the triabing stage.

Activity 4 ] Trialing materials

Objective: You will trial your materials.

Experience.

[. Plan trialing as a whole group. Take different roles. With your
group follow the instructions for each role.

fnstructions for trialers:

» Prepare a photocopiable version of vour etghty-manute lesson
to hand to a group of three peer observers.

= Choose a twenty-minute section of your matenal to teial 1n
front of your peers. Make enough copies of handouts and prepare all
needed aids.

= Aflertriaiing, get together with the observers' group to discuss
how your material worked and what you think did not work and what
you would like to revise,
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= Based on the discussion and the notes that you received from
the observers group. revise your materal to post on the group's blog. |

Instructions for observers:

« Look through the observation form. Obtain a photocopiable
version of your peer group's material Make enough time to
familtarize yourself with both the tnaling material and the
observation form

= In your group, evaluate the section being trialed and write
your comments on the form.

»  After observing, get together with the materials writer's group
to discuss how thetr matenal worked based on your observation notes.

= Make addihons to yvouwr observation notes based on the
teedback session. Make a copy of vour written comments and hand it
to the writer's group 10 help them wath further revision.

» Be ready to trial your matenal if you have not already done
SO,

2. You may use the following table to schedule trialing,

e i Lt L

‘ I -




Appendix | | TextbookUnit 2 251
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Appendix | | TextbookUnit 2

NIT2
LIVE AND LEARN P E—
{earmer-criented
questions gt
this p&:'rr! fike
W fat doss |

Communicative Language Learning

I. READING

A Discuss these guestions wirl your class.

. What comes to vour nund when you hear the word
“education’?

2. In what way do yvou want to learn English?

3. What methods should a teacher use to teach you?

4. Before reading the INFORMATION BOARD, say what you
think are some differences between ESL and EFL.

INFORMATION BOARD
ESL . English as a Second Language. The
study of English language in countries
where English 1s a native language, e g |
Australia, England, and the U.S. Students
have the advantage of being surrounded
by English speakers while studying.
EFL . Enghsh as a Foreign Language.
The study of English language in
countries where English 15 not a native
tanguage. EFL students often have
difficulties finding peopie to practice
| speaking with

your education
Hiar £ _yu.r;.'?

{2
[ 1]
—_



B. Read the text in groups and discuss your sections
Group I: paragraphs B-C
Group 2: paragraphs D-E

Not in groups. sk tiem ol to vead the |
eftole text and Prepare some guestions f
tiisle reading, '

Group 3; paragraphs F-G o
Group 4: paragraphs H-J l — T

Can a Classroom be too Communicative?

A. No one wouid argue that fluency in a foreign language is
important. All leamers want to be able to communicate 1n
English. To help learners reach their goal and become effective
communicators in English, methods of teaching English have
changed in the last few decades. In particular, the
"Commumcative Approach" has gainad acceptance m most
parts of the worid.

B. In the past, the focus of language instruction ————-———
was fo teach “about’ the language. Many Showkd ey
underfine
English classes presented leamers with 2 | uugnoun words
syllabus consisting of a list of grammatical | «whireading
structures to be memorized and many drills and | 7
short writlen exercises to practice them, Errors ™"

were corrected always and immediately. The form of a

expressed.
C. Today, the focus has shifted. in the Communicative

2) to commumcate a message. Meamng takes poonty over
form. Errors are not discouraged but are seen as a natural part
of the learning process. Much attention 1s given to providing
opportuaities for learners to interact with othess in the 1.2,

By [rene E. Schnenberg[

tearner's speech was more important than the meaning or idea |

Approach, leamers are taught ways of using their L2 (language |




Pair and small group discussion, problem solving tasks and
garmes take the place of drills.

D. This indirect communicative approach, one in which
learning takes place indirectly and the focus s on
communication, 15 an effective way of getting students to
develop fluency 1 English. Indeed, 2 communicative
approach has become the popular in many ESL programs.
However, a communicative approach has not always worked
as well in the EFL setting.

E. A communicative approach 1s more difficult in an EFL
environment because the students use of English 1s unnatural,
thelr meotivation 1s weaker, and their expectations of how a
class shouid be conducted often conflict with the notions
underlving a  commumicative  classroom. A good
commumeative activity asks students to do a task, gather
information from a partner, or express an opinion about an
engaging toptc. ESL students have no alternative but to use
English to communicate because their classmates speak other
languages.

F. In the EFL situation, on the other hand, we as teachers
expect students to commumcate with equal enthusiasim in the
target languace, even though evervone speaks the same
language We ask students to willingly 1gnors thewr highly
developed communication skills i their own languase and
communicate n the target language at what for them is often
the level of a 4-year-old child.

G. In addition, the need to use the target language s always
more distant for the EFL student than for the ESL siudent. ESL
students have the real, smmediate need to speak English as
soon as they leave the classroom. If they learn v class how to
ask for pizza with mushrooms, they will get immediate
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|
gratification upon leaving the classroom and asking for such a |
pizza at the p1zza place next door. There are few opportunities
for EFL to go out of the classroom and use what they have
Iearned.

H. Another difference between the ESL and the EFL setting 1s
the students. Cultural expectations about the role of the
teacher Students studying in English speaking environments,
e.g., the U.S,, are uncertain what to expect because they are
foreigners. These students are, therefore, more willing to
accept untraditional or unusual methods. EFL students, on the
other hand, may lose confidence in a teacher who gives
students maore responsibility., as 18 necessary in a
communicattve approach,

J. An awareness of the differences between EFI. and ESL
students may help EFL teachers come to a comfortable balance
between a hingmstic and a communicative focus. In fact, most
Enghish language programs today are using an eclectic
approach that features a lot of communicative activifies but at
the same time focuses on language form and accuracy. The

popularity of an eclectic approach today stems from the
awareness that the art of teaching lies in being sensitive to the
particular needs and expectations of students, not bv being tied
down to a particular methodology or approach. So, although a
communicative approach ts a wonderful technique, there are
instances in which a classrooni can be too communicative.

Irene 15 Schoenberg is an LSI teacher, wacher trainet,
presenter. and material writer. She teaches ar Hunrer
College's Imernational fnglish Language Institute in New
York City.

O Share information with members of your new group afier
reading your scction of the rexi

254




| Ak thesz .queﬁﬁam-

Eeﬁimﬁ@' rend the
LEXT. oo

D Answer these questions,

I. How was English taught in the past?
2. How is English taught now? _
3. What is the difference between ESL and EFL?

4. In what teaching settings i1s a communicative approach
problematic?

5. Why might small group work not be effective for students
who all speak the same native language?

6. What does the word “eclectic’ mean” What ts an eclectic
approach to language teaching?

1. VOCABULARY NOTES

l. Syllabus (n)- A program for school studies. E.g. Teachers
oive lectures according to the course syllabus.
Syllab1 (pl.)

2. Gratification - the state of being pleased or | Da they fnow thiese |
satisfied or a thing that gives satisfaction. wonds already? Are
E.g The professor didn't et gratification from Tﬂ. if:; '::m’f‘ :
his classes, so he became a researcher, HE:&? ' Py

Gratify (v)

3. Eclectie - not following only one style or
set of 1deas but choosing from a wade range.
E.g The museum's architecture was eclectic, being made up
of Easterm and Western styles.

4. Stem {from smth.} (v) - to be the result of or come from
something. E g Poverty stems from ignorance and laziness.
5. Confidence {in smth.) {n) - the state of being sure;
knowing that one's actions or thinking 1s correct. E.g. T have
great confidence in Uzbekistan government's ability to solve
the country's ills.

E. Find the suitable meaning of the underiined words as they
are used in the text with your pariner.

| Words ___ [A B 1
1. message informaiion telles | words
2. interact quarrcl _|cooperate ! communicale
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Tick one:

2. What 15 3 "public’ schoot ot umiversity? What
are some dhitferences between a public and private
school or wiversity”?
3 What do vou understand by the word "taion ?
| What 1s the amount of twaion at your universtty?
4 What other costs must @ university stedent pay”
What could the term "room and board” mean”

5. How do you pay tuition for yowr education?

T e e e ——

a. Some insiitutiong sponsor me (grants / scholarships),
b. I get student loans {rom the bank.
¢. 1 pay from my famaly'< income.

w_.r’ i

I 3. target poal | native | Torcign
U S __._..flanguage  |langnage |
4 conducted | lcd s¢1 dnve
S.sensitive Jemoltonal  fayvare | matural .
o.techoique  machive  lwethod  jaw ]
PAYING FOR AN EDUCATION
1. PRE-LISTENING |
Answer these questions! J
[. Are there any private schools oi universities it [ g e
Uzbekistan? Give examples. andite  as

students Ry
LUTHTE

2y sy
alriinde
roqarad

Lo
IE-'."I.J"

rerent
changes tn
Lulbtatr ciosd,

l_'_,..r:-"‘

y

- Pubtfic school -

scholarship,

tuition,

VOCASB BOX

Tumnn - the money students pay to study

an isttution of lcarnnw that 18-

funded by the State -
Private school - an institunion ﬂf']eammn that 1s only ||
Vtunded through student tuition
Grant - money given fo qtuduntk’ for qlud}, Alsa,

Room and beard - cost to students for their
dormitory room and food This cost is in addinen to

e ——ud

|
|

|
i‘
|
I

N N




Ii. LISTENING

lixercise | Listen (o the conversation between CNN reporter
Amanda Cortez and Analvst with a college boaird Glen )
Shep. Fill in the blanks with exact information from the
COnversation. |

[. University tuition rose _ this year in the USA
A 4% B. 40% C 14%
2. Tution hadnisen  the previous year.
A 0% B. 4% . 5%
3. For public four-year mstitutions, the cost for room and E
boardrose  brngrigthetotalto . :
A 17274330 B, 10072300 C. 11373430

4 To attend public four-yvear universities, students spend over
__onaverage i the U.S,

A $21.000 B. $3.000 C. $14.508
5. Average tnttion at private schools roseto _  up

A $5. 765/ 4% DB.$8.000 /5% (. $14.508/ 8%

Ixercise 2 1ill in the table after listening the sceond time.

" ~[Twtion [Roomand [Total | %
‘Board Increase

Public 1

School |

Private i m R " ) 8

School | | | " o -

S IS R N

Exercise 3 Maich the words on the vight with their svuaanyms
wnderfined in the sentences on the lefi

|. Uz Daswoo automobiles vary in size  a. lean

from the small Tico to the larpe Dainas.
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2. My brother 1s goimng to rent a room for b,

a month. lodgings
3. Some gifted youth who have brilliant ¢ to put
nmads cannot study at the university away
because they are very poor, d to

4. The news was very serious and borrow
depressing. e. range
5 Lynda pays 50,000 1Jz8 a month for  from
her daily meals. f.

6. In the US. many familtes try to save  neediest
money for thetr children's education. g board
7. The zoo manager went crazy and let  h. fee
out all the penguins. 1. studio
8. My business failed, so [ asked the J. grim
bank for some money. k. to

9. 1 got 1,060,000 UzS from the bank. release

10.The student paid a little extra money
to have her school records printed.
11.The announcer invited the guest
speaker to join her in the recording
room.

FOREIGN STUDY
I. GRAMMAR: SENTENCE TYPES
}. Simple Sentence:

v theory

A simple sentence is a sentence with only one independ

dawse.

' Subject | Predicate | Secondary parts |

Students | like _computers. |

A stmple sentence may also contain niore than one subj
Subject | conj Subject | Predicate ! Seconda.rl

SR RS NS—— Yy parts

! Students vid | reachers | Jike

[t
]
o

farm

a [ CORINTE l o |
s f\/

based  Ryplace
#i Lk
AATENESS i
JALEg e ercise ,

iclere f can ask,
fearners to

sdenrify  edcl
Lyre of |

JEREEHCE umf

rORCEpUIINS by

.

¢ Bemyedt s




A simple sentence may also contain more than one predicate.

Subject | Predicate con| Predicate | Secondar
I U P S y parts
Strdents chjoy and understan | computer |

5: of s.

tH Compound Sentence:

A compound sentence 15 trtade up of two or more simple
sentences that are joined by coordinating conjunctions and a
comma.

First sentence Coordinat | Second sentence
ing
conjunctio
S
Subject | Predicate |FANBOY | Subject ( Predicate
> |
AzlZ stuclies . but The has some
hard problems.
e ________.Il_ I R ———— e b i
| ‘ missed , SO ! [ decided té_i
L dbome | p  wsit

¥ AN BOYS
ON O UREDO R
R D R T T \

The coordinating conjunctions, above, connect two
independent ¢lauses, When coordinating conjunctions connect
independent ¢lauses. thev must be preceded by a comma.

. Complex Sentence:
Complex sentence is a sentence that contains one independent
clause and one or more dependent clauses.
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[ndependent clause Dependent clause
Suhjec | Predic i Secon | Conju | Subjec | Predic | Secon
t ate ! dary |nction t ate | dary
o4 | parts . | parts_;
He mr’xsedT his | becans | things | were ar
| friends | ¢ new | school
|
Time Reason
When Since
While Time As
As 500M as Because

When 1 get home, U'm gomng to eat an 1ce cream.

He talked on the phone while he ate dinner.

As soon as she graduated, she got a job as an Interpreter,
She iikes her job since 1t allows her to travel.

As | have studied English, [ will make an exceilent
candidate for forergn study.

D f o o

Note: If the dependent clause comes before the independent
clause, put a comma at the end of the dependent clause.

Adverbial clause, Adjective clause,

Noun clause: He doesn't know that Jackson 1s looking for
another job.

Adverbial clause: T went to the bank because [ needed money.
Adjective clause: She'd like to marry a man who knows how
to cook.

V. Compound - Compiex Sentence
A compound - Complex sentence contains two oF more
independent clauses and one or more dependent clauses.
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Independ | c¢ony |Independ| cong Depende
ent ¢ ent nt clatise
clause | | clause -
He came bt hie did all | which WEFe |
fate - home given the | J
:‘ Icisks day |
H L | | before. l

1. GRAMMAR FEXERCISES

Exercise I Ldentify types of sentences! simpie, componnd,
caomplex oi compotind-complex.

1. If you do that agan, vou wil] be sorry.

2. John and Marv pay their own tuition at the University.

3. She enjoys studying, bui she doesn't ike to go to the
library.

4. Although Aziza studies hard, she somietumes has a trouble
L in understanding graimar,

| 5. You are late for class every Monday.

6. He studies, and his mother says that it 1s good tor hig
future.

7. His ideas are very interesting, but a few people understand
them,

8. 1 wli visit vou when veou are feeling better.

9. We have a 1ot of assignments to do as final evanis are
coming,

|0.Nodira got a message from her parents, so she wnt to see
them.

| L. Atter she graduated, her friends threv, her a puarty. bu her
boyfriend didn't come.

2. My mstructor didn't give a chance one more tire o take

my Quiz.

Fxercise 2 Connect two clanses in order wo mahke coimponnd
anid coniplex seutences. Add amy necessary plaaciticiion
ncrks.,
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1. My friend is in the A. ot { cannot help with |
U.S.A your project work.

2. Nozim was tired last | B. she couldn't type her
Thursday repott.

3. T decided to leamn C and couldn't stop
Spanish as a second jumping up and down.
language D or he didn't come at
4. You must come to all.

class early tomorrow E. so he decided not to
S. Because the Computer | go to schoot.

Labs were closed F. as soon as you know
6. Laziz waited for me the answer.,

and left G but he calls me ones
7. I was really happy m a week.

about the good news H but [ tried this

8. Mary read imany alrgady.

travel guides I since she was a little
9. You may answer this | foightened of going
question abroad,

i0. Thank you very I which 1s easter than
much for your advice Chinese

Fxercise 3. Iill in the blankys using coordinating confunctions

(FANBOYSH
Janice ts happy 1) _a bit nervous today n sunny Los
Angeles, Cabifornia, 2)  her mother ts flymg from New
York to see her. Her mother will be staying with her for two
weeks, 3)  Janice cleaned her apartment until it was
shining 4y spotiess. She was going to get flowers, 5)
she didn't have time. On her way to the airport, she
thought about making reservations for dinner, 6) __ she
thought her mother might be hungry after the long fhight.
However, she didn't know what kind of foad she would like,
7 what restaurant io take her to.

j
f
.5
F
!
]
!
|
1

it —
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Once she was on the road, Janice turmed on the radio

8) __realized that her mother was goung to be late. The
weather was goodin LA, 9) _ snow near Chicago had
caused a delay. Janice had time to go shopping 10)  to
sitin a cafe 11) read a book. After shopping for
flowers, Janice headed toward the airport an hour before the
plane was due, 12)  she took her time. When Janice
arnved, she expected to wast for along time, 13} she
saw her mother watting outside for a taxi! Her mother had
heard about the Chicago snowstorm [4) decided to
take an earlier flight. She didn't calt Janice, 15y she
knew that Janice was careful and would arrive early to pick
her up.

What a mix-upi lanice could have gotten to the airport

earlier, 16)  she didn't Her mother could have called
from the piane, 17)  she didn't. They were both hungry
18)  ared, 19)  Janice offered to take her mother

to either a Chinese 20)  Thai restaurant, 21) ber |

mother just wanted to get to Jantce's apartment 22
take a nap!

IIL FILLING IN AFPLICATIONS
APPLICATION FOR STUDY ABROAD

I. Name: . o
Swrname/last Name  First Name Middle or Patronymic Name

Deadline: November 2, 2004 ‘Eﬂfﬁﬂ

Submit ane original and two photocopies of the me cartetmicats
application. Make a third photccopy for your o "
records. o

2. DateotfBarth: . 3 Placeof Birth:
4 Current 5. Country of Legal
Citizenship: Residence:
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r

. Sex (check one):.
Male _ Female

8. Current address and
Telephone:

f‘apartment
Cty Indﬂ‘x
Remﬂanf Republic

Telephone ()
Fao()
E-Mail address:

—_,——— a— —

10 Institunon where currently studying:

11. Department/ Faculty:

[2. Current SpLCI’iliZHﬂGﬂxlﬂﬂ_}D[’

7. Marital Status:
__ Marrned

Single

9. Permanent address and
Telephone:

Street. .
Bmldm” o

C ampus
Apariment
Crity
Re-’-‘rmn 'AQ; Repuhlm

Telephone: ()

Faxo(y_
E-Mail address:

|3, Please select a specialization tJ]_eck cme}

__ Business
__ Computer Science
(for first year students only)

_ Economics

___ Educaton (for second

and third year students only)

___ Environment
_ Management

14. Please indicate your present "course” year:
Third

First Second

_Internationa! Relations/

international Studies (for
second and third year
students only)

_Journahsm/mass

Communication
__Pohucatl science

_ Sociology
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V. TOPIC SENTENCES
Excrcise | Underline the fopic sentence in the paragraphs
below.,

I. The HP 2300 is one of the world's fastest | #/ Spend ol of
computers. This computer operates at 2 GHz. ::"‘;’:‘ﬁg’ E:&u -
It has 256 MB of extended memory and can | 45, Forish 1 ||
run multiple applications simultaneously It | mi They need 1o.
has 32 MB of video memory and renders domonsirate - gotd
complex animated graphics at more than 50 | “iagor e exmn,
frames per second. With a 60 GB, 15000 S e

rpm, hard disk drive, it can transfer filesat <.~

highining speeds.

2. Bobur never argues with people or uses bad language He
always uses a napkin when he eats and often gives up his seat
on the bus to ¢lderly people and people with small children.
On holidays, his mother always receives at least a card, if not
a visit and gift He donates money to charity and volunteers
his tume at a local orphanage. He is a polite and canng
person.

Exercise 2 Write fopic sentences for the paragraphs below in
the space.

1 .
California oak trees require less than five Cogy pages frork e
galions of water a year to survive. They can | wriers Hborkptace.
grow {n areas with a temperature range from | fook f6copis
.20 to +40 degrees Celsius. They live to be | |
over 400 years of age and often reproduce
themselves 50-60 times.

2.

The first third of the novel, Bed, describes the hero's probIEm
getting out of bed one imorning. The second third describes

!
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t‘his bed and the wallpaper of his room. The end summarizes
the first {wo sections.

V. WRITING AN ESSAY FOR STUDY ABROAD
PROGRAMS

Vensr task is to write a paragraph for each of the three poitity
given in the Staicmerit of Purpose prompt below, Le., you
showld write three paragraphs.

Student Name

STATEMENT OF PURPOSE

ASSTGR LENE,

Please write an essay in English addressing [~

the foliowing points; | Prepare peer

|. Your personal objectives while you are | srataion it

&brﬂﬂd; il ﬂﬂfmf u-ﬂ j‘ﬁe Lk,
\ [ AT {T 8 Ll B

2. How one year of study abroad will help

YOU I YOur Career. L

3. How you believe your year abroad witl be

useful to your home country in the future?

Do not merety hist facts. In your essay, explain how your
backuround, education and employment experiencs have
prepared you for study on the program at this ime in vour hife,
(The statement of purpose should be at least one page in
length, but no more than two pages It you wish o write more
than one page, you may continue on another sheet of paper.
Please type or print clearly using biue or black ink )

E
F
|
|

_ e 1

||

Appendix 3 | Selected CEFR listening and reading descriptors

CZ} Listening

“{ineluding bumor, nuance, and implied meamng.

_1 can, fully appreciate films, playvs, TV and the radio,

- I can extract necessary nformation from poor quality,
- audlbi}f distorted public announcenents or instructions, e.g.
ha statmn with a train going past, (n a spotts stadlum etc

L .l e —— ——— e e e
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} Readmg -
I can understand mmplex rep{}rtb manuals and contracts,
even within unfamiliar fields.
I can understand and interpret critically C]ﬂbblC&j as. weli as
| Cﬂntt&mporaw hteraw te:«tq In dlfferem genres,

1 | Lisfening
i can without too much effort follow films which contain a
farge amount of slang and a wide range of idioms 1 can
i understand in detail an argument in a discusston program.
|1 can understand complex technicai information, such as
mstructions for operating equipment and specifications for
products and services { know about.
Reading
I can understand lengthy, ¢complex manuals, instructions,
regulations and comtracts i my field.
[ can read extensively, for example enjoying novels without
Emnsuiting, a dictionary unless 1 want to note precise
imeanmg 15’15,6 OofF pmnunf:iatl{}n

B2 | Listening -

I can unclerstand in detail TV dmmnentanes mterviews

talk shows, plays and films in standard language. .

I can understand announcements, - instructions, telé{jﬁnﬁé
messages etc. even when they are spaken fast pmvlded they
are in standard dialect. -

| Reading

1 can understand lengthy iastructions, tor eaample in a user
manual ior a TV or digital camera, for msmlhug buftware

as long as [ can reread difficult sections. -

| can read short stories and novels written - -a'
stratghttorward language and style, making use of a

: 4 dictionary, #'§ am famihar with me Smn andfor the wnter

Bt ¢ Listening
I can follow TV programs on iopics of personal mterest
| when the delivery is re]atn E]}f 5I{}w and clear.
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A2l Li | R,

¥ can follow the man. points of TV news, I’E peopft: talk;
| | the TV pictures help me to understand the story.

SN I.can understand the main point in short,’ clear stmple
| messages, announcements and mstructmna (e.g alrp{)rt ate

la telephnne, a cash machme or a drinks machine.
-1 can undeistand the man points m short, simple, everyday
s s:toﬂes ebpe:maliy if there is visual support,

{ can understand information in announcements and other
recorded, factual texts, if they are delivered in clear standard
speech.

Reading

1 can follow simple instructions, for example for a game,
using familiar types of equipment or cooking a meal. 1 can
understand clear instructions, for example for a game, for
the use of medicines or for installing computer software.

I can understand simplified versions of novels, and follow
the story line m short stories with a clear structure, with
some effort and regular use of a

dmtmnarv

sinw!y and clearly, 1f T am familiar mth the. subject and tf

chane:as)
Reading - - -
Ican underbtand clear mstructmns f‘or example, h’DW to use

Al

e ————————— e ,.__..._.d_._.._._........._;'_.._.l
Llstemn &

| can follow changes of topic in TV unews reports and |

understand the main information. L
I can understand stmple directions how to get frcm X to Y, r
on foot or by public transport, provided that people speak
very slowly and very clearly.

Reading

In everyday situations | can undecstand simple messages
written by friends or colleagues, for example "back at 4
o’clock”, ]




Appendix 4 | Student-proeduced material

Topic: Appearance
Unit 2: Clothes
VOCABULARY BUILDING

BRAINSTORMING

Write as many words connected with clothes as you can,
eg. uniformeg. fabric

s

<clor

LOTHES

e

——

~

N

— '_"‘r‘_'_""“"h\-“_\

F 50

T

— 5

§

Do you know wordy denoting men’s and ladies’ clothes or
clothes that are always nsed in plural? Look at the words below and

fill in the table.

Categories o [Worn |[Worn [Worn b;rAhvays | Always|
Name of clothes ]by men | by men & jsingular | plural
! - _ _} ____{women |women |

belt L Y d
pants | v L v
blouse | ] |
| mittens L

| Costume
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[Snﬂak ers

{ slippers

 briefs
cape
nightgown
dre:ﬁ

EE | ’*ﬂ 'IEl‘?

car dwan

smmmm T !,[ UI] %

SPEAKING

Whichnf the items from ihe table above do you like to

wear? Fill in the gap below with names of some of thése clothes.

Walk around the class and interview other groupmates. Y
will meet the words from vocabulary acfivity abeve.

a) .hasthesamecolorof asyou;
b) . oas thesame numberof  asvyou;
c) - likes 1o wear as you:

d) _ has the same tastes in clothes as as vou.

|i - b-l f'.._'-.‘,fmf x\\\%’

(il

Read these comments of different people. Which of these
comments is close fo your tastes in clothes? What do yvou think

about these people’s job, gender and age.

a "1 hike to create a difterent look. so | try to spend a lot of time

shopptng in clothing stores”

b. “T like to wear casual clothes tike jeans. T-shirts, T feel more

confident in such clothes.”

¢. “T hate spending time choosing clothes. 1 just put on anything

[ can find”
d. “I prefer not to draw attention to myself so I wear
conventional clothes™
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Share your own opinions abunt the following questions with
your partner.

1. Do vou wear clothes that tell something about you?

2. Can you identity some facts about a person by looking at
their clothes?

3. Do you follow latest fashions or do yvou avord them? Explain
why

4. Do you think people should be aflowed to wear what they
like?

5. How do you feel about grown-up peaple who follow teenage
fashion? Is it geod/bad?

0. Would vou wear something uncomtortable just because it is
fashuonable? Why/'Why not?

7. Can the way vou dress affect your mood? If yes, how?

8. Are your tastes in clothes expenstve/cheap? How do you
choose what to buy”

9. What do vou think 1s a reasonabie amount of money to Spend
on: sult {(drsss) or shoes

LISTENING

Can you name the traditional clothes of the following
countries?

Japan Korea  India Russian  Mexico  Saudi Arabia

Fill in the gaps while listening to the teacher’s reading.

The Russian sarafan 1s an a-line (1} ____dress, wom over
a rubakha.  or shirt.  While it s not defimtively
(2) _ whether or not it is period, some research opines that
itis (3) from the feryaz, an over garment with long,

vestigral (4) _ and slits to put the arms through. It 1s
theorized that the sleeves eventually went away and the resulting

sleeveless(§) became the sarafan,
Matenals that can be used for this garment are linen, brocade, or
wool. You can use (6) , but 1t 1s a [ittle flimsy and does
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not give the (7) , static sithouette so prized by period
Russtans.

READING: GUESS
The Scortivh raditional skirt is
called ...

The Mexican wraditional hat is
called. .

The Indian traditional dress is
called ..

The Russian traditional dress is
called. ..

The Japanese traditional dress is

called. ..
The Arab square head cloth is
called ..
The Karakalpak national dress is
called ...
Text: The Uzbek Khan Atlas
Part A

There is a legend about the appearance of the popular Uzbek
Jabric. the Khan Atlas, which is made of silk Read the beginning of
the fegend and try 1o guess the end. Share your guesses in groups.
Then listen to your teacher reading the end of the legend. Are your
guesses close to the original version?

“Khan Atlas”, when translated from Uzbek, means “King satin”
(*khan”-king, “atlas”-a type of satin). Long ago one of the rulers of
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Margitan who had four wives decided to marry for the fifth time. He
fell in love with a young beautiful daughter of an artist. The artist got
upset with the khan's intention and asked him to change his mind.
The khan promised to give up only in case the artist would produce
something more beautiful than his daughter till the next morning. All
the night the artist was in despair. He spent this time without food,
dreamless, not saying a single word. At dawn he went out and sat by
a stream. At that moment he saw a reflection of the clouds and colors
of the rainbow in the water. He was struck with the fantastic idea of
copying the beauty he had seen on fabric. And this he did! A small
piece of cloth wag brought to the King. The Khan was surprised, as
he had never seen anything more beautiful, The Khan accepted this
artistic patter, and dropped his proposal to marry the artist's daughter.
Following the event, the cloth was called "Khan-Atlas” as it had been
mvented specially for the Khan.

Iry to unswer the following questions. Check your answers with
your partner's part of the text. Be ready to answer his/her questions.

What technique is used for creating the cloth?

What differences can you find in producing The Khan Atlas
today and in the past?

Part B

Here is a text that introduces what The Khan Atias is and how
it is manufactured.

The multi-colored silk cloth known as The Khan Atlas or “king
of the satins” is unique to Central Asia, especially Uzbekistan. It is
created from a resist-dyetng and weaving technique (sometimes
called ikat) involving many steps. Traditionally, women raised siltk-
worms in their homes, feeding them mulberry leaves. The women
also performed the delicate and tedious work of unwinding the silk
cocoons. Once the thread was prepared for weaving, it would be taken
to dyers who spectalized in different colors. And since each dyer had
to be paid, the more colors used, the more valuable the final product
became. The patterns woven into the silk were extremely vaned, as
were the color combinations: saffron and burgundy: pale pink, vellow
and blue; magenta, teal, and purple.

Today, synthetic dyes are used and the weaving is done by
machines in factories, although in Fergana Valley area it is still
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possible to find himited quantities of hand-woven silk. However, the
colors and designs used in modem The Khan Atlas are prnimitive
compared to the sophisticated pallets and patterns of the past.

Try to answer the following questions. Check your answers with
your partner's part of the text. Be ready to answer his‘her questions.

Do you know what “Khan Atlas™ 1s?

Why do you think 1t is called this?

Which sentences have the same meaning as the sentences
from the reading?

1. The Khan Atlas 15 umique to Central Asia, espectally
Uzbekistan.

a. The Khan Atlas is the only one of its kind in Uzbekistan.

b. The Khan Atlas is famous tn Uzbekistan.

2. The women also performed the tedious work of unwinding the
silk cocoons.

~a The women also performed the busy work of unwinding the
silk cocoons.

b. The women also performed the slow-moving work of
unwinding the silk cocoons.

3. The colors and designs used in the modem Khan Atlas are
petmitive compared to the sophisticated pallets and patterns of the
past.

a. The colors and designs used in the modern Khan Atlas are
simple compared to the sophisticated pallets and patterns of the past.

b. 'The.colors and designs used in the modermn Khan Atlas are
new compared to the sophisticated pallets and patterns of the past.

Match the twe parts of the words from the text.

1. resist a. colored
2. hand b dyeing
3. mult C  WOIms
4 silk d woven

WRITING: FIVE-MINUTE WRITING STORM
- Choose one topic from the list suggested below and have a
quick writing. Share with the whole class when it’s done.
~ = the most popular traditional clothing in the world
'» my favorite item of clothing
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« our traditional dress

® the most pecubiar dress I ever saw

SKILLS INTEGRATION: CHECK IMAGINATION

You are gomng to listen to two different songs. One of them 1s in
Uzbek and another one is in English. As soon as the Uzbek song
starts, begin writing your descriptive story with sentences “He turned
and looked at her... She was wearing ..”

As the mustc finishes, stop writing. Do the same while hstening
to the song in English,

After you finish, compare vour writing with your paitner’s,

<& Are your stories different?

& Are the associattons that came to your mind while listening
close ta your pariner’s? If yes, 1$1t because of the music you heas?

Share wath the whole class how music influenced you, and read
the story vou liked to vour groupmates,

i
o |
h
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